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VMlHOBaTUBHM NPUCTYNH 06pa30Baby

MHOBATUBHA ITPAKCA U TPOJIUCT MOZEJI:
ITPOBJIEMH U PEHIEHA

Jacmuna Illegpep”

WUHCTUTYT 3a nejarouika UCTpakKuBamwa, beorpaf,

Y npBoM zieny pajia 6uhe peun o KJbyYHUM TeMaMa yBoherwa v npahewa HHO-
BalMja y obpa3oBHy npakcy. buhe pasmatpanu cnesnehu npo6semu. (1) lllta
je To MHOBalMja - TpaHcdopMaliyja cTape UJIU FreHepucakbe HOBE H/iEje, KO
je opebyje u npeMa KOjUM KpUTepHjyMHUMa U KaKO TO U3rJeJa y CPICKOM
ob6pazoBamy? (2) Koju cy npobsieMu yBohemwa MHOBaIMja y 06pa3oBame U
Ha KOM HUBOY ONIITOCTHU je Moryhe yBohemwe? (3) Kako na nHOBanyja oncra-
He, IOCTaHe TpaJulivja U U3HeJpU HOBe NHOBAaTHBHE Ha4MHe paZa v 3alliTo
Hajueuthe He oncraje? (4) KakasB je ogHOC yBOohewa HHOBaLUja y 06pa30BHY
Ipakcy Y neJilarolike HayKe — Jia JiM je mejarorvja Hayka ocyheHa camo Ha
npaheme U eBasyalyjy nejarouike rnpakce v reHepaausalyjy Te npakce /0
HUBOA TEOPHje U METO/I0JIOIKUX PUCTYIIA, U N0Apa3yMeBa U Kpeupame
neJlarolke npakce Koja ce NOTOM eKCIIEpUMEHTAIHO UCIIUTYje, IPaTH U eBa-
ayupa? (5) Kosrko je npornec eBajiyanyje yBohemwa HOBe MM TPpaHCPOPMHU-
came CTape IpaKce ieo pa3Boja caMe MHOBAlMje, a KOJIMKO NpodeCUOHATHOT
pa3Boja HaCTaBHUKA U Jla/bel MHOBHUpamwa obpa3oBamwa? UHCTUTYT 3a neja-
rolika UCTpakuBama y ToKy mkoJsicke 2013 /2014. roauHe yBoAU UHOBAIY-
jy — Modea Tpoaucm -y jeHy orJieJHy OCHOBHY LiKoJy ¥ beorpazy kojy he
NpaTUTH CYMAaTUBHO U pOPMaTHUBHO (MpoLecHO) KopucTehr KBaJIUTaTUBHY
Y KBAaHTUTATHUBHY MeToAo0Js0rHjy. Llub je na ce ucnurajy MoryhHOCTH npu-
MeHe HOBOT Mo/ieJsla pajia y OrJie[jHOj IIKOJIK, OJHOCHO MOCTYIKa U npoleca
HEeroBOr yBohemwa y IKO0Jy, peJIeBAHTHOCTH MeJJarOLIKUX LIU/beBa U JU1AK-
TUYKO-METOJAUYKOT MPUCTYIA KOjU Cy y OCHOBU OBOT MOJeJia, Ka0 U Hero-
BUX edekaTa. buso je nokyuiaja fja ce nNoCTaKHe KPeaTUBHOCT U capajilkba y
LIKOJIY, Makbe UHUIMjaTUBa YY€HHKa, aJlu OBe TPU KOMIIOHEHTE 3aje/IHO HU-
Cy pa3MaTpaHe y CUHEPTUjH U TO je OHO IITO CMaTPpaMO MHOBAaTUBHUM U KO-
PUCHUM jep OHe NpeJCTaB/bajy TPU K/bydHe 06pa30BHE KOMIETEeHIIMje 3Ha-
YyajHe 3a >KMBOT U pa3BOj YOBeKa U JpyLITBa Y CAaBPEMEHOM CBeTy. Tpoaucm
je pa3BOjHU MO/ieJ1 OKPEHYT U3a30BUMa, OHOCHO MO CTULIAKY IOTEeHIHUjala
fene. OH HUje KOMIIEH3aTOPCKU MO/ieJl YCMepeH CaMO Ha MoNpaB/bambe Jie-
dunuTa M noMarame Jelu Ja ce u3bope ca Temkohama. Y 3aBUCHOCTH 0OJ,
JloOUjeHuX pe3yJiTaTa MoJeJs pajia he 6UTH AUCeMHUHUPAH Kako 61 6HO Mo-
TBpheH y pa3/iIMuuTUM 00pa30BHUM KOHTEKCTHMa — y LikosaMa y Cpowujy,
a MOTOM IpeJJoKeH JOHOCUOLMMA O/IJIyKa 3a ycaBpllaBakhe U MHOBUpAHhE

* E-mail: jsefer@rcub.bg.ac.rs
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IIKOJICKOT paja. Harsacak je Ha HacTaBHOM Hpolecy, MaJia ce 0Baj MoJeJ
IpUMembyje U Ha OCTaJle acleKTe paja LikoJie (o pasa Beha npeko cTpyd-
He cJyx06e 710 c/1060JHUX aKTUBHOCTH yYeHHUKa U BaCIUTHOT paja). Mogen
Tpoaucm ce oJHOCH Ha IO/CTULalbe MHULMjaTUBe, capa/ikbe U CTBAapaauykor
paja yueHuka. OBY LIUJ/bEBU Ce OCTBAPYjy pelllaBakbeM OTBOPEHUX TpobieMa
KpO3 IPyNHHU Pa/fi, yuere Kp0o3 UTPYy, UCTPAXKUBAUKHU paj, paj y NIpojeKTuMa
M KPUTUYKM JIMjasioT y NejaromkoM npouecy. Mogen Tpoaucm ce yBogu y
IIKOJIy KPO3 paJ] ca HACTaBHULIMMA CBUX NpeMEeTA U yYUTe/bUMa U IpeBac-
XOJIHO ce cacToju u3: (1) UHCTPYKTUBHUX JAaHa, (2) peanusalyje orjeJHux
yacoBa Koje U3BO/le HACTaBHHUIIM Y3 eBEHTYaJIHO yK/bYYHMBalke MEHTOPA, Kao
U (3) pediekcuBHe Npakce HACTaBHHUKA Ha CTPYYHUM U pa3peJHUM BehuMma.
Y paay he 6UTH U3/10XKeHe OCHOBe MoJiesia Tpoaucm U NOCTyNaK HeroBor
yBobhema y 1IKoJy.

KmyuHe peuu: nHOBalja, obpa3oBame, CTBapasallTBO, MHULUjaTUBA, Ca-
pajZitba, NeAaroliku Mogen Tpoaucm.
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INNOVATIVE PRACTICES AND TREFOIL MODEL:
PROBLEMS AND SOLUTIONS

Jasmina Sefer’
Institute for Educational Research, Belgrade

The key topics about the introduction and following up an innovation in edu-
cational practices is discussed in the first part of the paper. The following is-
sues are considered: (1) What is the innovation - a transformation of an old
or creation of a new idea; who does define it and based on what criteria and
how does this process appear within the Serbian education? (2) What are the
problems of introduction of an innovation in education and at what levels in
the school system the implementation is possible? (3) How to maintain the
innovation, how to make it a part of tradition and how to therefore produ-
ce new innovative modes of work and what is the reason for its failure? (4)
What is the relation between the introduction of innovation in educational
practices and pedagogical sciences - is the pedagogical science condemned
only to observation and evaluation of pedagogical practice and generalization
of the practice to the level of theory and methodological approaches, or does
it also include creating pedagogical practice which is being experimentally
researched, observed and evaluated? (5) To what extent is the evaluation of
the introduction of new practices or the transformation of old practices, a
part of the development of innovation, and to what extent it is related to-
wards professional development of teachers and further innovation within
the educational system? During the school year 2013 /2014, The Institute for
Educational Research has started with the implementation of an innovation
— The Trefoil Model - in one experimental primary school in Belgrade. The
educational changes in that school are followed summarily and formatively
(process oriented) by using qualitative and quantitative methodologies. The
goal is to examine the possibilities of implementing the new model in the ex-
perimental school. In other words, what is the procedure and the process of
model’s implementation and what is the relevance of pedagogical goals and
didactic-methodical approach which represent the basis of this model, as well
as its’ effects. There were previous attempts to encourage creativity and co-
operation in school, less the initiative of students. However, these three com-
ponents together were never considered in synergy and this is what we see
as innovative and useful, because they represent three key educational com-
petencies that are important for life and development of a person and society
in contemporary world. Trefoil is a developmental model focused on challen-

* E-mail: jsefer@rcub.bg.ac.rs
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ges encouraging children’s potentials. It is not a compensatory model direc-
ted only towards repairing the deficits and helping children to cope with the
difficulties. Depending on obtained results, the model will be disseminated
in order to be evaluated in different educational contexts - in schools in Ser-
bia, and later it will be proposed to decision makers for implementation and
school improvement. The emphasis is on the teaching process, although this
model will be implemented in other aspects of school work, such as: teachers’
assembly, school counsellor’s service, free students’ activities and students’
upbringing. The Trefoil model is related to the encouragement of initiative,
cooperation and creative work of students. These goals are achieved through
solving open-ended group tasks, learning through play, inquiry based lear-
ning, project work and critical dialog in pedagogical process. The Trefoil mo-
del is introduced in the school through work with all teachers (both lower-
grade and subject specific teachers). It primarily consists of: (1) instructive
days, (2) realization of experimental classes led by the teachers helped by
mentors/counsellors, as well as (3) reflective practices of teachers in profes-
sional or class assemblies. In this paper we will present the foundations of the
Trefoil model and the procedure related to its implementation in the school.

Key words: innovation, education, creativity, initiative, cooperation,
pedagogical Trefoil model.
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HACTABHHUIIN KAO JIMAEPH: YIOTA HACTABHHUKA
Y PA3BOJY UHTEPKYJITYPAJIHOT KYPUKY/IYMA

Jesena Bparveweguh’
YuuTtesbcku dpakyaTeT, beorpag,

OBaj pajz ce 6aBM y/J10roM HacTaBHUKA Kao JiZepa y 00/1aCTH UHTEPKYJITY-
pasiHOr obpa3oBama. Meja HacTaBHUKa Kao JiMepa 3Ha4X NPOLIUPHUBabE
HbUXO0BE TPaJAUIIMOHAJIHE yJIore y 06pa30BHOM Mpoliecy (0 MpeHocuolia ro-
TOBHUX 3Haka, /|0 KpeaTopa CONCTBEHE NMPAKCE) U Y TECHO]j je Be3U ca KBaJIU-
TETOM o6pa3oBamwa. HacTaBHUIM /Mlepy IPOMUIL/BAjy NOCTOjehy mpakcy,
ucrnpobaBajy moryhe v Kpeupajy HOBe Mpakce, Jiesie ca Apyruma/capabyjy
U JJONPUHOCE HamnpejoBakby NpodecuoHaJHUX 3Hakha y CBOjOj LIKOJIH, Y JIO-
KaJIHOj CPeIMHU U y LIHUPOj 3ajeAHULH (7100a/1HO). Y pasy cy npejCcTaB/beHU
pesysntatu npojekta APREME"™ Koju ce ojHOCe Ha aKTHUBHY YJIOTY U JJOTIPU-
HOC HAaCTaBHMKA y pPa3B0Ojy pa3/IMuYUTUX aclieKaTa MHTEPKYATYPaJTHOT KypHU-
KyJiyMa. Y MpOjeKTy je yuecTBOBaJsIo 24 HacTaBHUKA U3 NeT uikosa y Cpouju
(4ueTHpPHM OCHOBHE LIKOJIE U je/lHAa T'MMHa3Uja). TOkoM L1ecT Meceli HacTaB-
HUIY CY pa3BUjaJIu CBOje POjeKTe YHjHU je IU/b OMO0 YK/byYHBaHE POJUTE/bA
Y3 pa3JIMYNTUX MalbUHCKUX/MapruHaJU30BaHUX I'Pyla y pa3JIMuUTeE aclek-
Te XKMBOTA IlIKoJie. TOKOM TOT INpolieca HaCTaBHUILM CY NPOJIA3UJIU NMYT Of
ueHTUPUKOBaWka NpobyeMa Koju eJie Jja peuiaBajy, IpeKko AUCKycHuje ca
CBUM 3aMHTEpPECOBAHUM aKTepHMa O 3Ha4ajy pellaBawa TOr Npobsema, 10-
Kperpama U cipoBobhema akiiyja Koje he JoBecTH 0 NpoMeHe HAa UHJUBY-
aJIHOM, TPOodEeCMOHATHOM U UHCTUTYLMOHA/JIHOM IiaHny. [loapimika HacTas-
HUIMMa TOKOM Ipolieca 6uiu cy: (a) MeHTOpH (yJiora MeHTOpa 6uJa je 1a
danuanTHpa npolec, Aa NoJcTu4ye pa3MeHy M/jeja, Aa OyJe T3B. KpUTUUYKHU
npujaTesb KOjU NPYy»ka norjen, o0 crnosba”), (6) KpUTUYKA U KOHCTPYKTUBHA
JIUCKyCHja y Tpymy, (B) aKTUBHOCTH JM3ajHUPaAHE Jia I0JCTAaKHY pedJieKCcUjy
Y [JIaHUpamse, () pa3juuuTe BUKETE, MOJeJH, IIeMe U CJUYHU JUAAKTUY-
KU MaTepHujajid Koju NoAcTu4y pedJiekcujy U (4) pa3MeHa UCKycTaBa Kpo3
CycpeTe HaCTaBHUKA U3 PA3JIMYUTHX IIKOJIa. TOKOM OBOT Mpolieca pa3ByUjeHa
cy 23 HacTaBHMYKa MPOjeKTa KOju yKa3yjy Ha MOTYNHOCTH KOje HaCTaBHUILU
JIUJlepy UMajy Y Kperpawy UHTEPKYJITypasHe npakce. [IpojekTu cy aHanu-
3MpaHU ca CTAHOBHUILTA Pa3JIMYUTUX HAYMHA Ha KOje je Moryhe yK/by4UBaTH
MHTEPKYJITypajHe caZiprKaje Y KYPUKY/IyM: Of IPUCTYIA KOjU ce 3aCHMBA Ha
YKJbyYMBaly NOBPUIMHCKUX W HAjBUJJbUBHjUX acleKaTa KyJaTypa Yy Kypu-

* E-mail: jekac@eunet.rs

** APREME: Advancing Participation and Representation of Ethnic Minority Groups in Edu-
cation ([loAcTULakhe MapTUIMNAIMje POAUTE/bA U3 MabMHCKUX M MaprdHaJN30BaHUX
rpymnay o6pasoBHOM IPOIieCY)
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KyJIyM, IPEKO IIPUCTYIIA KOjU YK/bydyje caipxKaje U NepcleKTUBe pasnyu-
TUX KYJTYPHUX Ipyna, 40 NPUCTYIA 3ACHOBAHOT Ha KPUTUUYKOM MULLbEHY,
aKTHBU3MY M JpYyIUTBeHOj npaBgu. CBakM NpojeKaT npeAcTaB/ba KOpPaK Of,
MOHOKYJITYpaJIHe Npakce (Ipakce Koja oApaxkaBa BpeJHOCTH JJOMUHAHTHe
KYJIType), Ka UHTEePKY/JITypaJHOj NpaKcH (y K0joj Cy MawbHHCKe /MaprUuHalIu-
30BaHe rpyIie BU/I/bMBe Y 00pa30BHOM IPOLECY, aKTUBHO Y4eCTBYjy y pas-
JINYUTUM acneKTHUMa KMBOTA LIKOJIa, capabyjy jelHU ca JpyruMa U y Kojoj
je ’bHUX0Ba MepPCIEeKTUBA YK/byyeHa Y KYpUKyayM). PeayntaTu nokasyjy Be-
JINKM MOTEHLUjaJl KOju HaCTaBHUUYKO BOhHCTBO MMa y nporuecy npodpecruoHall-
HOI OCHa)XKMBakha HaCTaBHUKA KAa0o KpeaTopa CBOje HHTEePKYJITypaJsIHe IIpaK-
ce. HacTaBHUIIU Cy OCHa)KeHU JAa UAEHTUDUKYjy NpobJjieMe KOjU MOCTOoje y
06J1acTH capaJiibe ca poAruTe/bUMa U3 Pa3/IMuYUTUX APYLITBEHUX IPyMa, a Ha
Koje 06U KeJiesiu la yTU4y (npoyec umeHo8arsa), no4esy cy Jja 0 TUM NpobJie-
MHMa pa3roBapajy ca pa3JIMYUTUM 3aMHTepPeCcOBaHUM aKTepuMa y 06pa30B-
HOM npoliecy (oz2n1awasarse) v Aa npefy3uMajy akiudje koje he JonpuHeTH
IpoMeHaMa KaKO Ha JIMYHOM, TaKO M Ha NpOoPeCUOHATHOM U UHCTUTYLHO-
HaJIHOM IL/1aHy (u32padra cagesHuwmaea). TokoM oBOT Mpoljeca HaCTaBHULIU
cy Io4yeJiy Jia onaxajy cebe Kao areHce NpoMeHe, ayTOHOMHe NpodecruoHal-
e U pedJieKCMBHE IpaKTUYape KOjU Kperpajy, Mekwajy U ycaBpllaBajy CBOjy
IpaKcy.

KyuHe peyu: UHTEPKYJITYpaHO 00pa3oBame, KypUKYJIyM, HACTAaBHULY Kao
JIUJepy, NapTULIMIIaLHja POAUTEbA.
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TEACHER LEADERSHIP: THE ROLE OF TEACHERS
IN DEVELOPING INTERCULTURAL CURRICULUM

Jelena Vranjesevi¢
Teacher Training Faculty, Belgrade

This paper discusses the role of teacher leadership in intercultural education.
Teacher leadership is a way to expand traditional teachers’ role in the educa-
tion process (from the transmitter of knowledge, to the creator of educatio-
nal practice) and it is closely related to the question of quality in education.
Teachers as leaders think about the existing reality/problems, experiment
with different possibilities, take the initiative to improve practice, act strate-
gically with colleagues to embed change and contribute to the creation and
transfer of professional knowledge (locally as well as globally). The results of
APREME project™ will be discussed in terms of the active role of teachers and
their contribution in developing different aspects of intercultural curriculum.
Twenty four teachers from five schools in Serbia (four elementary schools
and one high school) participated in the project. During six months, teachers
were developing their own projects, aiming at fostering participation of pa-
rents from minority/marginalized groups in different aspects of school life.
They went the way from identifying problems they would like to solve, thro-
ugh discussion with all relevant actors about the importance of solving those
problems, to creation and implementation of action that will enable changes
on individual, professional and institutional level. They had various kinds of
support during that process: (a) mentoring (mentor’s role was to facilitate
discussion and to be a critical friend that provides “view from the outside”),
(b) critical but constructive discussion, (c) activities designed to foster reflec-
tion and planning process, (d) tools for reflection - models, forms, question-
naires, vignettes, etc. and (e) knowledge building through networking. During
that process, teachers developed 23 projects that revealed the opportuniti-
es teacher leadership has in creation of intercultural practice. Projects were
analyzed in terms of different levels of integration of intercultural contents
in the curriculum: from approach based on involvement of visible aspects of
different cultures in curriculum, through approach based on inclusion of is-
sues and perspectives of other cultures in curriculum, to approach based on
critical thinking, activism and social justice. All projects managed to make a
shift from mono-cultural practice (that represents values and provide visibi-

* E-mail: jekac@eunet.rs
** Advancing Participation and Representation of Ethnic Minority Groups in Education
(www.see-educoop.net/aeiq)
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lity of dominant culture only) to multi-cultural practice (different minorities
are visible, participate in school life, interact with each other and their per-
spectives are included in school curriculum). Results showed great potential
teacher leadership has in promoting the image of autonomous professionals,
creators of their own practice. Teachers became capable of naming the issu-
es/obstacles they would like to change, of voicing those issues and of taking
responsible action and commit themselves to the process of building capacity
for personal, professional, and institutional transformation (building allian-
ces). They started to perceive themselves as agents of change, autonomous
professionals who create, change and improve their own practice.

Key words: intercultural education, curriculum, teacher leadership, parents’
participation.
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PA3BHJEHOCT METAJIMHI'BUCTUYKHX CIIOCOBHOCTH HA
INPEAINKOJICKOM Y3PACTY KAO IIPEAUKTOP YCBAJAIbA
BELITUHA YUTAIbA U ITMCAIHA

Emunuja Jlazapesuh’
I/IHCTI/ITYT 3a [egaromka uCTpa>KrBatba, Beorpa,q

CaBpeMeHHM NPUCTYI U3y4yaBama NopeMehaja yuTamwa U NKMcamba 3aCHUBA Ce
Ha Ipeno3HaBakby CUMIITOMA OBUX opeMehaja Ko, Jielie npe/uiKoICKOr y3-
pacra. [lomepamwe ¢oKyca ca HIKOJICKOT y3pacTa Ha MPeJALIKOJICKH y3pacT
oMmoryhaBa 6/1aroBpeMeHy NpUMeHy IPEBEHTUBHOT ¥ CTUMYJIATUBHOT pajia
Ha pas3Bojy MpeAUKTOpa KOjU Cy NOBe3aHU ca KaCHUjUM yCIeXOM Y ycBaja-
Y BElITUHA YHMTakha U NMUcaba. Pe3ysTaTu 6pojHUX UCTPaKHMBakba y CBETY
N0Kasyjy Jia cy pa3BHjeHOCT POHOJIOMIKUX Bapujabr, 60raTCTBO JIEKCHY-
Kor ¢oH/1a, Mpeno3HaBake U YCBOjeHOCT KOHLeNaTa 0 MMCaHOM KOJY TOKOM
IpeJILIKOJICKOT yY3pacTa MoBe3aHU ca KaCHUjUM OBJIaJlaBathbeM BellTHHaMa
YHUTamwka U Nucamwa. MehyTumM, y Hallloj cpeiUHU YOOUYajeHO je a ce CMeTHe
KOje Jiella UCN0J/baBajy V YCBajawkby OBUX BELITHUHA NIPEN03Hajy U JUjarHOCTU-
KYyjy TeK Ha MJ1aheM LIKOJICKOM y3pacTy, KaJia MOYU Y 3HA4ajHO Ja Ce I0BO-
Jle y Be3y ca LIKOJICKUMM nocturiuyhem. ¥ pagy he 6uTu npejcraB/beHu pe-
3yJITaTy NpBe $ase JOTUTYAUHATHOT UCTPAXKUBaKba O IOBE3aHOCTU HUBOA
pa3Boja rOBOPHO-je3UYKUX, METAJIMHIBUCTUYKUX U OMIITHX KOTHUTHUBHHUX
CMOCOGHOCTH Ha NPEeALIKOJICKOM Y3pacTy ca YCIeXOM Y yCBajawky YMTamwba U
MYcamba Ha IKOJICKOM y3pacTy. Llub ucTpakMBama jecTe Jja ce MCIUTA pas-
BUjEHOCT METAJIMHI'BUCTUYKUX CIIOCOOHOCTU Ha (POHOJIOIIKOM HUBOY KOJ
Jlelle MpeAIIKoJICKOT y3pacTa. McnuTuBaHe cy ciefehe MeTaJTMHIBUCTUUKE
CIIOCOOGHOCTHU: IJIAaCOBHA aHAJIM3a U CUHTEe3a y peurMa, Npeno3HaBambe pume
Y CIIOCOOHOCT ayJUTUBHE AWMCKpuMUHalUje. Takohe hemo npukasaTtu u Jj0-
6ujeHe HaJa3e 0 POHOJIOIIKOj pa3BUjEHOCTH Jielie ca acleKTa apTUKyJialuje
rJlacoBa Hallera jesuka. Y UCTPaKUBaWy je y4eCTBOBAO MPUTOJIaH Y30paK
oA, uieszeceT netopo Aele (35 aevaka u 30 AeBojumMlia) NPEAIIKOJICKOT Y3-
pacTa, mpoceyHe CTapoCTH 6 roAuHa U 8 Mecely. Pe3yaTaTu Haller uctpa-
»KMBakbha yKa3yjy Ha TO Jja NOTIYHY Pa3BUjeHOCT CIOCOOGHOCTH aHaJIU3e MMa
camo 35,8% ucnutHuKa. [IporjeHa HHUBOA pa3BHjeHOCTU CIIOCOOHOCTU CHH-
Te3e yKa3dyje Ha I0jaBy Jia ce ca cJ0eHourhy 3axTeBa y ajTeMuMa noseha-
Bajy U Tellkohe MCUTAHUKA y JOMEHY CHHTe3e IJ1acoBa y pedyruma. Jpyrum
peynMa, HajBehu 6poj UCIMTAaHUKA MMa YCBOjeHY CIOCOOGHOCT CUHTe3e KaJia
Cy y IUTawY jeJHOCI0XHe pevH (75% ncnuraHrka) v BOCI0XKHe peyn pop-
MUpaHe 0/ jeJHOCTAaBHUX CJOTOBHUX CTPYKTypa (83,2% ucnutanuka). Ka-

* E-mail: elazarevic@rcub.bg.ac.rs
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Jla Cy y IUTaly ABOCJ0XHE PeYU cacTaB/beHe 0] KOMIIJIEKCHUX CJIOTOBHUX
CTPYKTYPa, CIIOCOOHOCT CUHTe3€e pa3BHjeHa je KOJ, Mamer 6poja UCIUTaHMKA
(63,9%), a camo 28% ucnMTaHUKA MMa pa3BUjeHYy CUHTE3Yy Y TPOCJ0XXHUM
W BULIECJIOXHUM pedyrMa. Y 3a[,aTKy Npelo3HaBaka pUMe UCIIUTAHULHU Cy
O6MJIM YCIIeNIHUjU Ha ajTEMUMa KO/I KOjUX je POHOJIOIIKA CIMYHOCT 6uJia Ma-
e U3pakeHa Ha HUBOY IieJie peyd. Pe3ysiTaTy npoueHe CIoOCOOHOCTH ay/U-
THBHe JUCKPUMHHAaLMje yKa3yjy Ha TO [a Cy UCIIUTAaHULU IOCTUTJIU CKOPO-
Be KOjU Cy 3a [iBe CTaHJapJHe [ieBUjaluje H3HAJ IPOCEYHUX BPeJHOCTHU U
Jla y OBOM /IOMEHY MeTaJIMHIBUCTHUYKe CIIOCOOGHOCTH MCII0J/baBajy CKJIAJaH
pa3Boj. /lobujeHu nojanu o GOHOJIOIKOM Pa3Bojy ca acleKTa apTUKYJIALU-
je ryiacoBa ykasyjy Aa camo 57,8% ucnMTaHuKa UMa ypeHy apTUKYyJIaLujy,
Jl0K 4ak 42,2% ucnuTaHuka uMma nopemehaj y u3roBopy rJjiacoBa Mo THUIY
pPa3/JIMYMTHUX BPCTA JUCTOP3Hja U CYNCTUTYLHja. [loOMjeHr Hana3u yKasyjy
Ha HeJI0BOJbHY pa3BUjeHOCT (GOHOJIOLIKUX CIOCOOHOCTH UCIIMTUBAHE Jielle,
IITO MOXe BOAUTH Ka c/1abujeM yCIlexy y yCBajamy BellITUHA YA Taka U I1ca-
wa. C 063MpoOM Ha TO /ja Y HALLOj CPeIMHU NTOCTOjJU MaJIk O6POj UCTPaKHUBaHa
KOja JI0BO/ie Y Be3y pa3B0j OBUX METAJUHIBUCTUYKUX CIOCOOHOCTH ca yCBa-
jameM BelITUHA YUTama U [MCama, Hajla3h OBOI UCTPaKWBama OTBapajy
OpojHa NHUTama: KOjU aclleKTU MeTaJUHIBUCTUYKE CBECTH U Y KOM CTeleHy
yTHU4YY Ha yCIeX y MOYETHOM YUTawhy U NUCaky, HA KOM HUBOY je N0Be3aH
pPa3BOj METAJIMHIBUCTHUYKE CBECTH €A COLUja/IHUM U eyKaTUBHUM YUHHUO-
numa, utj,. CarsefaBame pa3BUjeHOCTH OBOT MpejuKTopa oMmoryhuhe Ham
IJIaHUpake CTpaTeruja CTUMYJIaTUBHOT pajia ca AeloM NpeJliKOoJICKOr y3-
pacTa, IITO MOXe JJONPUHETH CMamewy nopemehaja yntamwa 1 nucamwa Koju
Cy U NIOpeJi TPaHCIIapeHTHOCTH opTorpaduje Haller je3uKa y nopacry.

KyuHe peyu: nena npeJliKOJICKOT y3pacTa, pa3Boj MUCMEHOCTH, IPEJUKTOP
YHTakba U NKMcaka, MeTaJIMHIBUCTHUYKA CIOCOOHOCT, nopeMehaju ynTama u
nyYcamba.
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DEVELOPMENT OF METALINGUISTIC COMPETENCIES AT
PRESCHOOL AGE AS A PREDICTOR FOR THE ACUQISITION OF
READING AND WRITING SKILLS

Emilija Lazarevi¢’
Institute for Educational Research, Belgrade

Current approach in the research of reading and writing disorders is based
on recognition of symptoms of these disorders in preschool children. Shif-
ting of the focus from school children on to preschool age allows timely pre-
ventive measures and simulative work on development of predictors which
are connected with the later achievements in the acquisition of reading and
writing. Results from numerous international studies have showed that the
development of phonological variables, richness of vocabulary, as well as the
familiarity with the writing code concepts are connected with subsequent ac-
quisition of reading and writing. Nevertheless, it is common in Serbia that the
difficulties in acquisition of reading and writing are recognized at younger
school age, when they are significantly related to the school achievements.
In this paper we will present results of the first phase of longitudinal rese-
arch on the relation between the level of development of speech/language,
metalinguistic and general cognitive competencies at preschool age with the
success in acquisition of reading and writing at school age. The main goal of
this part of the research was to explore what is the level of the development of
phonological metalinguistic competences in preschool children. Metalingui-
stic competencies were measured through following variables: word sound
analysis and synthesis, recognition of rhyme and auditory discrimination abi-
lity. In addition, we will present results of the test which measures the level
of development of sound articulation in Serbian. A convenient sample of 65
preschool children (35 boys and 30 girls), of mean age 6,8, participated in
the research. The results of the research show that the acquisition of analysis
of word’s phonological structure is fully accomplished only by 35.8% of the
sample. Results from the test related to the synthetic phonological abilities of
preschool children point to the effect of negative correlation between comple-
xity of the items in this task and accuracy of the participants. In other words,
most of the children reached the level of full competence of word synthesis
for monosyllabic words (75%) and disyllabic words with simple phonological
structure of the syllable (83.2%). When it comes to the phonologically mo-
re complex disyllabic words synthesis competences are developed in smaller
number of participants (63.9%), and only 28% of children were capable to

* E-mail: elazarevic@rcub.bg.ac.rs
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synthesize three-syllabic or more complex words. In the task related to the
rhyme recognition, children were more successful on the items with the lo-
wer overall phonological similarity. For the auditory discrimination task, par-
ticipants scored results which were two standard deviations above the mean,
showing that in this domain of metalinguistic development is at the expected
level. Results related to the aspect of articulation of the sounds show that
only 57.8% of children have regular articulation, and that 42.2% has diffe-
rent types of articulatory disorders at the level of sound distortion and sub-
stitutions. Overall, the results obtained in this part of the research show that
preschool children who participated in this study did not demonstrate fully
developed phonological competencies, which can lead to the underachieve-
ment in learning of reading and writing. Given that there is a small number of
research which connect development of metalinguistic skills with acquisition
of reading and writing in Serbia, the findings from this study raise numero-
us questions such as: which aspects of metalinguistic awareness and to what
extent they influence the success at the initial stage of reading and writing,
at what level is the development of metalinguistic awareness connected with
the social and educational factors, etc. Full comprehension of this predictor
will allow the planning of the strategies for stimulative work with preschool
children, that can lead to the decrease of the rising number of reading and
writing disorders, which are present regardless of the transparency of Ser-
bian orthography.

Key words: preschool children, literacy development, predictor of reading and
writing, metalinguistic competencies, reading and writing disorders.
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MHOBATHWUBHU ITPUCTYIIN
[TPEAIIKOJICKOM OBPA30OBAKY

INNOVATIVE APPROACHES
TO PRESCHOOL EDUCATION



VMlHOBaTUBHM NPUCTYNH 06pa30Baby

YIIOPEAHA AHAJIN3A PA3BOJA KPEATUBHOI' MUIII/BEIHA
INPEAINKOJIALA U3 CAHKT IIETEPBYPTA U BEOTPAZIA

Carva Puaunosuh”
CDaKleTeT JIUKOBHHUX YMETHOCTI/I, Beorpa;[

BecHa Jarsesuh Ilonosuh
Ol ,20. okTobap’, Beorpaf

Enena TyHuk

[leTporpajicka AkazieMuja 3a MOCTAMUIIIIOMCKO IeJaroiiko 06pa3oBabe,
Cankr [leTepbypr

JenaH o HauMHA CKpeTama MaXKkhe Ha MOTPedy CUCTeMAaTHUYHU]er MO/ICTU-
Ilakha Jievjer KpeaTUBHOT M3pas3a jecTe U CHUMambe MocTojeher ctama y 0BOj
obsactu. Ynotpeba Busaujamcosoz mecma Kpeamug8HoCmu TpescTaB/ba HO-
Be METO/I0JIOIIKe NPUCTYIie Yy npahewy Aedjer pa3Boja. [lumb nctpakuBamwa
610 je f1a ce kopulnhewmeM 0802 mecma KpeamugHocmMu yropeze pe3yaTaTu
Jlele mpejlKoJickor y3pacta u3 beorpaga u CaHkt [leTep6ypra. Y3opkom
je oobyxBaheno 570 gene u3 Beorpaga u 910 u3 Caukr [leTep6ypra, y3pa-
cTa of 5 0 7 roauHa. Pe3ynTaTu UCTpaKuBama yKa3yjy Ha CTaTUCTHUYKHU
3HayvajHe pa3JikKe y pe3yjaTaTuMa Jiele U3 beorpasga u CaHkT IleTepbypra,
y KOpUCT Jele u3 beorpaja, kajja cy y nutamwy cjaejiehe KOMIIOHEHTe: Mpo-
JAYKTUBHOCT, GJIEKCUOUIHOCT, ODUTUHAJIHOCT, aCHMeTpHja-CUMeTpHja U Ha-
cJ10B - BepbasiHu KoMeHTap. [IpeTnocTaBsba ce /1a ce K/by4yHa 06jalliberha 3a
OBaKBe pe3yJiTaTe MOTY TPQXXUTH y KOHLeNLIUjCKUM pas/iMKaMa Koje [10CToje
yu3Mebhy npeamKoCKuMX NporpaMa JIMKOBHOT BaClUTamwka y IOMEHYTHUM Ipa-
JIOBUMa, Kao Y y Pa3/IM4YMTUM METOLUYKUM NPUCTYIIMMA y pajy ca AelnoM
NpeAILIKOJICKOT y3pacTa y 06J1acTh JIMKOBHOT BacnuTamwa. OTBopuJa cy ce
NHUTawka pa3MaTpakba KBaJUTeTa HelocpeJHe BAaCIUMTHO-0O0pa30BHE MpaK-
ce y MpeJILIKOJICKUM YyCTaHOBaMa M KBaJIMTaTUBHUX Nopehema pa3inyuTUX
KOHLIeMMja NIPUIIPEMHUX NPeJIIKOJICKUX Iporpama.

KmyuHe pevu: KpeaTUBHO MHUIbeHe, Jlella MPeJIIKOJCKOT y3pacTa,
NpUIPEMHU peIIKOJICKH nporpam, beorpaa, CaukT [leTep6ypr.
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COMPARATIVE ANALYSIS OF CREATIVE THINKING
DEVELOPMENT OF PRESCHOOL CHILDREN’S
IN SAINT PETERSBURG AND BELGRADE

Sanja Filipovic¢®
Faculty of Fine Arts, Belgrade

Vesna Janjevi¢ Popovic
Primary school ,20. oktobar®, Belgrade

Elena Tunik

St. Peterburge Academy of Postgraduate Pedagogical Education,
St. Peterburge

One way of pointing attention to the need for a more systematic support for
children’s creative expression is based on analyzing the current practices in
this area. Williams’s creativity test represents an innovative methodologi-
cal approach in monitoring child development. The goal of the research was
to use this creativity test for comparing results of preschool children in Bel-
grade and in Saint Petersburg. The sample included 570 preschool children
from Belgrade ad 910 children from Saint Petersburg, aged 5 to 7. Results
point to statistically significant differences in children’s results, whereas chil-
dren from Belgrade had more positive results on the following components:
productivity, flexibility, originality, asymmetry-symmetry and title - verbal
comment. We assume that the key explanation for this data can be found in
conceptual differences in preschool art curricula, as well as in the different
methodical approaches in art teaching at the preschool level. The research
raises the questions about the quality of educational practice in preschool in-
stitutions and about the qualitative comparisons of different conceptions of
preparatory preschool programs.

Key words: creative thinking, preschool children, preparatory preschool
programs, Belgrade, Saint Petersburg.
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EKOJIOIIKA JUMEH3H]JA INTPEALIIKOJICKHUX IIPOI'PAMA
U3 NEPCIEKTHUBE BACIIUTAYA"

JacmuHa Kaemenosguh™ u Cmanucaasa Mapuh Jypuwium
®dunozodpcku dpakyatet, HoBu Cag

[lToyetak Tpeher MuseHujymMa obGeJsiexkeH je omnmITUM OyheweM cBecTH O
030M/bHOj NMPEeTHU ONCTAaHKY IJIAaHETAapHOT JOoMa 4YoBeKa LITO Ce HacTo-
ju paspeliuTH KOHLENTOM , 0/l p>KUBOT ApywITBa”, ca jegHe ctpaHe. Ca apy-
re cTpaHe, MPOMOBHILIE Ce H/eja ,APYIITBa 3Haha” Kao 3ajeHUIIE YV KO0joj je
CBAaKH IOjeIMHAL| YYUTe/b U YYEHUK NpeJi M3a30BMMa pellaBakba KOMIIEK-
CHUX Ip06JieMa 3ajeIHUYKOT )KUBJ/beHha y CABPEMEHOM CBETY pU3HUKa. Y paay
ce UCTpaKyje Ha KOjU Ha4MH NpeJICTaB/beHU CI0XKEHU KOHLENTH IIpoHa/ase
MeCTO Ha peJLIKOJICKOM HUBOY CHCTeMa 00pa30Bama U BacllUTamwa y Halloj
cpesunu. [los1a3u ce of ynmweHULe /i je y BUILE HaBpaTa, A0 caZd, UCIIUTHU-
BaH OZIHOC BacluTaya IpeMa €KOJIOIIKOj JUMEeH3UjHU BaClIUTHO-00pa3oBHe
IIpaKce, 11a ce y OBOM pajy Nakikha yCMepaBa Ha pa3yMeBame YOYeHHUX [10jaBa
OoCpe/CTBOM NpPoAy6/beHUX UHTePBjya. PasroBopu cy BoheHu ca gBaHaecT
BaCllUTa4ya HOBOCAJCKe MpeJILIKOJICKe YCTaHOBEe KOja MMa Ayry TpaJUuLHUjy
y UMJIEMEHTAIMjU €KOJIOUIKUX nporpama. b nctpaxkuBama 640 je Jja ce
YTBP/ZAM Ha KOjU HAYMH BaCUTA4YMU pa3yMejy 3Ha4aj OBUX Te€Ma, KaKo Ce NpHU-
npeMajy 3a paji, ¥ y K0joj MEPH aHraKOBake y OBUM 006J1acTUMa MoJiesyje
HUX0BO pa3yMeBamke OCHOBHUX CTpaTeruja caBpeMeHor BaClMTakma v obpa-
30Bama. /lo6ujeHu pe3ysTaTy MOKa3yjy Jia Cy, IpeMa MUI/bekby BacCnUTaya,
OBe HU/Jieje JeJIMMUYHO 3aCTyIl/beHe y aKTyeJIHUM IIPOrpaMuMa, U Jia TOKOM
LIKOJIOBakha HUCY CTEKJIM 3Haka 33 HBbUXOBO pa3dyMeBame U OCTBApUBAMe.
Tek yeTBPTHUHA UCIHMTAHUX CarOBOPHUKA paJid Ha yBohewy MHOBalMja U3
OBUX 06JIaCTH, MAKO Cy CBU CaIJIaCHU Jja Cy OHe O/ U3y3eTHOT 3Hauaja 3a paj
ca JielloM npeJlKoJicKor y3pacta. Hamehe ce 3ak/bydak Jja HOBU cafipajy,
MeTo/ie U MOCTYINIM BaCIMTHO-00Pa30BHOr pajia Hy/e NPUJIMKY 32 U3MEHY
NepcrneKTUBe U NMpeCTaB/bajy NMOACTULAj 3a IPEUCITUTUBAKE CYLUTUHCKUX
OZIHOCA, IPHU YeMY HbHMXOBO UCTUHCKO pa3yMeBame 3axTeBa IpOMeHe y JIN4-
HUM CHUCTEeMHMa BPeJHOCTH.

KspyuHe pevu: eKOJIOMIKYA NMPOrpaMy M aKTUBHOCTH, €KOJIOUIKA MHUCMEHOCT,
BAaCNHUTAYH, NO/CTHULIAE BUILIECTPYKHUX CIIOCOGHOCTH.

* HAIIOMEHA: CaonuuTeme je pe3ysaTaTt paja Ha npojekTy , KBaiuTeT 06pa3oBHOT cucTeMa
y Cpb6uju y eBpomckoj nepcrnektuBu” 6p. 179010 (2011-2014), uujy peanusanujy
¢duHaHCcMpa MUHUCTApPCTBO NPOCBETE, HAYKE U TEXHOJIOLIKOT pa3Boja Peny6snke Cpouje.

** E-mail: klementina@ptt.rs

24



VIHOBaTMBHHU NPUCTYIH NPeALIKOJICKOM 06pa30oBamy

ENVIRONMENTAL DIMENSION OF PRESCHOOL CURRICULA
FROM THE PERSPECTIVE OF PRESCHOOL TEACHERS’

Jasmina Klemenovi¢™ and Stanislava Maric Jurisin
Faculty of Philosophy, Novi Sad

Beginning of the third millennium was characterized by the general raising of
awareness about a serious threat to the survival of the planetary home of hu-
mans, on one hand, which tends to be solved with the concept of the “sustaina-
ble society”. On the other hand, an idea has been promoted about the “know-
ledge society” as a community in which each individual is both a teacher and
a pupil in face of the challenges of solving complex problems of living together
in the contemporary world of risk. The authors of the paper explore how the
presented complex concepts find their place in the preschool level of education
system in our environment. The paper is based on the fact that the preschool
teachers’ attitudes towards environmental dimension of educational practice
have already been examined on several occasions until now. Therefore, the at-
tention of the paper is directed to understanding the phenomena through fo-
cused interviews. Interviews were conducted with twelve preschool teachers
from the preschool institutions in Novi Sad, which has a long tradition in the
implementation of environmental programs. The aim of this research was to
determine how preschool teachers understand the importance of these issu-
es, how they prepare for work, and to which extent their engagement in these
fields forms their understanding of the basic strategies of the contemporary
education. The obtained results show that, according to the opinion of the pre-
school teachers, these ideas are partially represented in the current programs,
and that they did not acquire knowledge for their understanding and imple-
mentation during their education. Only a quarter of the interviewed respon-
dents work on the introduction of innovations in these fields, although all of
them agree that they are of a great importance for working with the preschool
children. The conclusion is offered that the new contents, methods and proce-
dures of educational work provide the opportunity for a change of perspective,
representing an incentive to review the essential relationships, whereby their
true understanding requires changes in personal systems of values.

Key words: environmental programs and activities, environmental literacy,
preschool teacher, encouragement of multiple skills.

* NOTE: This presentation is the result of the Project “European Perspective on the Quality
of Education in Serbia™, No. 179010 (2011-2014), financially supported by the Ministry of
Science, Education and Technological Development of the Republic of Serbia.
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WHAUBUIYAJIN30BAHA MO/PIIKA
JINKOBHO KPEATUBHOM JETETY Y BPTURY:
CTYJIUJA CJIYYAJA

Mupocaasa Kojuh'
Bucoka mkoJsia CTPYKOBHHX CTYAHja 3a 06pa30Ba}be BacCIlilMTa4da, KI/IKI/IHZ[a

bpojHa ucTpakxuBamwa yKa3dyjy Ha 3Hayaj IpUMeHe WHAWUBUJYaJIU30BaAHOT
IPHUCTYNa y pajly ca TaJ€eHTOBAaHOM Jiel|0M, T0Ce6HO y 06J1aCTU JIMKOBHOT
BacnuTamba U 06pasoBama. Y pasy ce npobJyeMaTH3yje HeZJOBOJbHA Nlefaro-
1IKa MOJAPLIKA JIMKOBHO TaJIEeHTOBAHOj JleliU Y IPeIIKOJICKO] yCTaHOBMU. /laT
je mpUKa3 CTyAuje caydaja Koja je cipoBeieHa y capafiibu mpodecopke MeTo-
JMKe JIMKOBHOT BaClUTamwa U Bacnurtava. CTyauja caydaja onucyje Jedaka
KOjU MMa /iBe TOJJMHe U IeCT MecCellH, TaJIeHTOBAHOT y 00/1aCTH JIMKOBHOT
cTBapaJialrtsa. [lopen Tora, onucyje ce UHAUBUAYa/IM30BaHa MOJAPILIKA Koja
My je 06e36eheHa y feuyrjeM BpTuhy Kao U npahemwe lberoBor Hanpei0Bamba.
[leparomka nojpiuka je nogpasyMeBasia U3paay UHAUBUAYAJTU30BAHOT NIPO-
rpaMa NoApiuKe YMjH je LU/b OMO NMOACTHLIAKEe HANlpeJoBama Jedjer pa3Bo-
ja. CylThHa nporpaMa nojjplike cacTojaJa ce oJi: BepbaJHHUX acolydjanuja y
YBOJIHOM JleJly aKTUBHOCTH Koje Cy O CTULa/Ie MalITy JeTeTa, BepbasHe U
HeBepOa/lHe KOMyHUKalHje 0lpacJuX TOKOM Ipolieca CTBapamba y [JIaBHOM
JleJly Koje je leTe KOHKPeTHU30BaJI0 y CBOM JIMKOBHOM U3pasy, a Y 3aBPLIHOM
JleJly je npTex MO CTULA0 eKCIIPECUBHU IOBOp Ko AeTeTa. Hanpenak gete-
Ta je npaheH aHer JOTCKKUM 3abeJiellIKaMa U CKaJlaMa NpolieHe KpeaTUBHOCTH
KOje Cy KOHCTpYHCaHe 3a NoTpebe 0BOT UCTPaXKUBamwa. Pe3ysiTaTu UCTpaku-
Bama YKa3yjy Ha TO Jja je MHAUBUAYyaJM30BaHa MoApILIKa MUMaJla I03UTUBaH
yTHULAj HA pa3Boj AeTeTa. [IponeHa IMKOBHe KPEaTUBHOCTH JileTeTa NoKa3y-
je Aa je, HAKOH TPpU Mecelia IpUMeHe UHAUBU/AYaJlu30BaHe MoApIIKe, JedaK
Ha HUBOY XPOHOJIOLIKOT y3pacTa JieTeTa usmehy net u mect roguxa. [loce-
6aH HalpeJak NOCTUTHYT je y MOTrJe[ly ODUTMHA/IHOCTH H/ieja U BU3YeJIHOT
namhema Koje JIMKOBHM U3pa3 OBOT JeTeTa YMHe U3y3eTHUM. [IpouemnBa-
e Bepba/iHe U ceMaHTH4YKe (JIyeHTHOCTH IIOKasyje /ia je JieTe, Kajja Cy 0Be
CIIOCOOHOCTH y MUTawy, TaKohe 3HaYajHO UCIpe/, CBOT XPOHOJIOLIKOT 00a.

K/b_que pevu. JINKOBHA KpPE€aTHUBHOCT, HWHAWBHUAYaJIM30BaHa IIOAPIIKA,
IMMpeaAKOJICKH Y3PpacCT, IpeJUIKOJICKa YyCTaHOBaA.
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VIHOBaTMBHHU NPUCTYIH NPeALIKOJICKOM 06pa30oBamy

INDIVIDUALIZED SUPPORT
TO AN ARTISTICALLY CREATIVECHILD IN KINDERGARTEN:
A CASE STUDY

Miroslava Koji¢*
College of Professional Studies for Training Educators, Kikinda

Numerous studies point to the importance of using an individualized appro-
ach in working with talented children, especially in the field of art education.
This paper addresses the lack of pedagogical support to artistically talented
children in preschool institutions. It gives the overview of the case study con-
ducted in collaboration between the professor of art education methodology
and preschool teachers. The case study describes an artistically talented two-
and-a-half-year old boy, the individualized support provided for him in the
kindergarten, as well as the monitoring of his progress. Pedagogical support
included the development of an individualized support program aimed at en-
couraging child development progress. The essence of the support program
consisted of verbal associations in the introductory part of the activities that
encouraged child’s imagination; in the main part, it consisted of educators’
verbal and non-verbal communication during the process of creation, which
child concretized it in his artistic expression; and in the final part, drawings
encouraged child’s expressive language. Child development had been monito-
red through anecdotal notes and through creativity assessment scales which
were designed for the purposes of this research. Research results indicate
that the individualized support has had a positive impact on child’s deve-
lopment. The assessment of child’s artistic creativity shows that, after three
months of individualized support, the boy is at the level of chronological age
of a child between five and six years old. Significant progress has been achie-
ved in terms of originality of ideas and visual memory that make this child’s
artistic expression extraordinary. The assessment of verbal and semantic flu-
ency indicates that the child is also considerably ahead of his chronological
age when it comes to these abilities.

Key words: artistic creativity, individualized support, preschool age, preschool
institution.
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VMlHOBaTUBHM NPUCTYNH 06pa30Baby

YBOBEILE HHOBALIUJA Y HACTABY KPO3 PA3BO] INKOJIA

Jejan Cmankosuh™ u Musa Byjavuh
WHCTUTYT 3a neJjarolika HCTpaXxuBama, beorpay

PasBoj mkoJia (school improvement) npejcraB/ba Noce6Hy MeJarouKy Ju-
CUUIJIMHY Koja Y POKYC CTaB/ba pelllaBakbe MpobseMa U yHanpehewe o6pa-
30BHE MpPaKce Kpo3 KOHIIMIIUPakhe U IPUMeHY HOBUX 00JIMKa paZjla Ha HUBOY
neJsie mkoJse. MHoBanyje ce, y 0BOj NepCneKTHBY, HE TUYY CaMO HacTaBHUKA
U BeroBe HacTaBe, Beh ce MpMMapHO 0/jHOCe Ha pa3Boj LIKOJIe Kao CBOjeBp-
CHU UHCTPYMEHT 3a yHanpeherwe HacTaBe U yuyewa. Kako HajaesoTBopHuje
YBECTU HOBUHE y 00pa30BHY NpPaKCy KpPO3 aKTHBUPakbe LIKOJCKUX pecypca
3HA4ajHO je MUTakbe U 3a UCTPpAKUBaye U 33 OHe KOjU MPAKTHUYHO paje Ha
pas3Bojy LIKoJa. Y NpBOM Jiesly pazsa 6uhe npejacTaB/beHe KapaKTepUCTHUKE
yCHEeLIHUX MporpaMa/Mo/iesia 3a pa3Boj LUKoJa. Y Apyrom jesy paja 6uhe
IpeACTaB/beH MOJeJI 32 Pa3B0oj UIKOJIA YUjU je LUJ/b 0L CTULIake CTBapaJsa-
IITBA, UHULUjaTUBeE U capaZibe Ko/l yueHHKa. MoJies1 ce TpeHyTHO CIPOBOJAU
y jelHOj OCHOBHOj LIKOJIU ¥ beorpaay U 3aCHMBa Ce Ha HEKOJIMKO K/byYHUX
NOCTaBKHU: YK/bYyYEHOCTH LeJIOKYIHOT HACTAaBHOT U CTPYYHOT 0C06Jba LIKO-
Jie, KOHTUHYUPAHOj CTPY4YHO] MOAPIILIHY LIKOJU, UHTErpUCay NporpaMa y
penoBHeE IIKOJICKE aKTUBHOCTH, EKCIIEPUMEHTAlLUjU Y HACTaBH, Capa/iibU U3-
Mehy HacTaBHHKa, IPOMULL/bakby O CONICTBEHOj IPAKCH U YBeJleHUX NeJjaro-
IIKMX HOBUHA, pallMIMTaLUju NIPOMEHE U KOHTUHYHUPaHOM npahewy peanu-
3anuje MoJesa (lberoBUx npoiieca u npojaykara). Mojies1 ce yBoiu y IKOJY
KpO3 paJi ca HAaCTaBHUIIMM, a KOjU Ce MpeBacxXxoAHO cacToju us: (1) peanusa-
I[Mje MHCTPYKTUBHHUX JlaHa; (2) peasiM3aliyje orJieJHUX YacoBa U (3) pedJiek-
CUje HaCTaBHMKA Ha cacTaHLIMMa CTPYYHUX U pa3peAHux Beha. O noMeHyTUM
nocTaBKaMa M akTUBHOCTHMMa 6uhe JUCKyTOBAaHO y KOHTEKCTY CaBpeMeHUX
ca3Hama 0 epeKTUBHOM pa3Bojy IIK0JIa, Kao U Y OJJHOCY Ha CleluUPUIHOCTH
ob6pasoBHOr cuctema y Cp6uju. Y pagy he 6UTH caonITeHU U PBU NpeJu-
MMWHapHU NOJALM O peaju3alyju Mozea.

KpyuHe peuu: pa3Boj 1IK0JIa, UHOBAILMje, capaZba, pedieKcUBHA MpaKca.
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IHOBaTUBHM NPHUCTYIH IIKOJICKOM 00pa30Bamy

INNOVATIONS IN TEACHING:
SCHOOL IMPROVEMENT AS A PATHWAY

Dejan Stankovi¢” and Milja Vujacic¢
Institute for Educational Research, Belgrade

School improvement is a field of educational research and practice putting
focus on problem solving and change of educational practice through con-
ceptualizing and implementing school-wide actions and innovations. Innova-
tions, therefore, pertain not only to individual teachers and their teaching,
but their primary concern is the whole school improvement as a pathway for
teaching/learning improvement. How to effectively introduce innovations in-
to educational practice by employing school resources is a central question
for researchers and promoters of school improvement. The first part of the
paper will be dealing with features of successful school improvement pro-
grams/models. In the second part of the paper, the authors will present a mo-
del for school improvement with the aim of enhancing students’ creativity,
initiative and cooperation. The model has been implemented in one primary
school in Belgrade. Its basic features include: involvement of the whole school
staff, continuing professional support to school, integrating the model into
everyday school activities, teaching experimentation, teacher collaboration,
teacher reflection, change facilitation, and ongoing monitoring of the model’s
implementation (its processes and outputs). The model has been introduced
in school primarily through following activities (1) instructional days (2) ex-
perimental classes and (3) collaborative teacher reflection. These features
and activities will be discussed in the light of the up to date knowledge on
effective school improvement and particular context of the Serbian education
system. The paper will also present preliminary data on the model implemen-
tation.

Key words: school improvement, innovation, teacher collaboration, teacher
reflection.
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UMIVIMOUTHE TEOPHUJE KPEATUBHOCTHU HACTABHUKA
OCHOBHE IIKOJIE: KOMITAPATUBHA CTYAHJA

Caasuya Makcuh®
WHCTUTYT 3a Neflarouika UCTpaXkuBama, beorpaz

Pas nmpescTaB/ba /1e0 NMpojeKTa WHOBUpaka BAaCHHMTHO-0O0pa30oBHE Ipakce
y je/lHOj 6eorpa/iCKoj OCHOBHOj IIKOJIU YHjH je IW/b MOJCTUllabe UHUIH]ja-
THUBE, CapaJibe U CTBapaJialliTBa yYeHUKa. UcTpakuBame npecTaB/ba KOM-
NapaTUBHY CTYJAM)Y UMIUIMLUTHUX T€OPHUja KPEaTUBHOCTHU HAaCTaBHUKA U3
LIKOJIe KOja je yK/by4YeHa y IpojeKaT U Jpyre LIKoJie KOja HUje YK/by4YeHa y
npojeKarT. Y UCIUTUBamY je yuecTBOBaso N0 30 HaCTaBHUKA U3 CBaKe IKO-
Jie. HacTaBHUIIM Cy NONYHUJIM YIUTHUK KOjU je caZp»Kao MUTama OTBOpe-
HOT THIIa, a NoAauy cy o6paeHr KBaJIMTaTUBHO U KBaHTUTAaTUBHO. OATOBO-
P4 0 TOMeE LITA je KpeaTUBHOCT U KaKO Ce MCII0/baBa Ha OCHOBHOUIKOJICKOM
y3pacTy KaTeropuCcaHU Cy Kao KapaKTepUucTHKe 0ocobe, Ipoleca, NpoAyKTa
unu cpeguHe (Mogen 4 I1). OgroBopu Ha nUMTamke 0 MOryhHOCTHMMA LIKOJIE
Jla JoNpHUHece pa3Bojy KPeaTUBHOCTHU KaTEerOpUCaHU Cy Kao acleKTH LIKO-
Jie, 06pa30BHOT CMCTEMa WJIM JPYLITBA y LieJIMHU. Pe3yiTaTu yKasyjy Ja ce y
00e 1IKOJIe KPeaTUBHOCT, IIpe CBera, BU/IM Kao KpeaTHUBHA 0Cc00a, 0K Cy Ma-
HUdecTalMje KpeaTUBHOCTH Ha OCHOBHOILKOJICKOM y3pacTy yelihe BubeHe
Kao KpeaTUBHH npouec. JoNprHOC LIKOJIe pa3Bojy KPeaTUBHOCTH YYE€HUKaA
BU/IU Ce HajBUIle y PeJJOBHUM HACTaBHUM aKTMBHOCTHMA, BAHAHCTAaBHUM
aKTUBHOCTUMaA U LIKOJICKO] KAUMU. C fpyre cTpaHe, HACTABHULU U3 LIKOJIE
yK/bydeHe y Npojekat 4delthe y 0JHOCY Ha HAaCTaBHUKe U3 IIKOJIe Ca KOjoM Cy
nopeheHu HaBoJle yTULA] CpeiMHE KaJila TOBOpe 0 MaHUdecTaLUjaMa Kpe-
aTUBHOCTHU HAa OCHOBHOILKOJICKOM y3pacTy. Takohe, HAaCTaBHULM U3 LIKOJIE
yK/bydeHe y NpojeKaT 4yelnihe oJf HACTaBHUKA M3 Jpyre LIKOJe BHUJe BaHHa-
CTaBHEe aKTUBHOCTM Kao HA4YMH Ja LIKOJIa JONpUHece pa3Bojy KpeaTUBHO-
ctu. UMIMKanmje oBUX Hajla3a JMCKYyTOBaHe Cy Y KOHTEKCTY peaju3anuje
[IPOjeKTa KOjU je 3aloyeT y IPBOj LIKOJIH.

KmyyHe pevu: UMIUIMIMTHE TeOpHje, KPeaTHBHOCT, OCHOBHA ILIKOJIA,
HaCTaBHULY, KOMIIApaTUBHA CTyAHja.
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IHOBaTUBHM NPHUCTYIH IIKOJICKOM 00pa30Bamy

PRIMARY SCHOOL TEACHERS’ IMPLICIT THEORIES:
A COMPARATIVE STUDY

Slavica Maksic¢”
Institute for Educational Research, Belgrade

The research presented in the paper is a part of the educational innovation
project in one Belgrade primary school which aimed at supporting students’
initiative, cooperation and creativity. Research was a comparative study of
implicit theories of creativity of teachers from the school included in the pro-
ject and another school not included in the project. Research study was done
with 30 teachers from each school, which were administered an open ended
questionnaire, while data were analyzed qualitatively and quantitatively. An-
swers to the question about creativity concept and its manifestation on pri-
mary school level were categorized as creative person, process, product or
press (4 P’s Model). Answers about contributions of the school to the deve-
lopment of the creativity were categorized as aspects of the school, educati-
onal system or society. The findings showed that in both schools creativity
was dominantly conceptualized as a creative person, but its manifestation on
primary school level was viewed as a creative process. Contributions of the
school to the development of students’ creativity were seen dominantly in
regular teaching activities, extra-curricular activities, and school climate. On
the other side, teachers from the school included in the project referred to the
creative press more frequently than teachers from the other school when they
defined manifestations of creativity at the primary school level. Also, teachers
from the school included in the project more frequently pointed to extra-cur-
ricular activities as the way to support creativity at school. Implications of the
research findings were discussed in the context of the further development of
the innovation project.

Key words: implicit theories, creativity, primary school, teachers, comparative
study.
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UMIVIMOUTHE TEOPHUJE KPEATUBHOCTHU HACTABHUKA
OCHOBHE IIKOJIE: CTYAHUJA C/IYYAJA

Jesnena Iasaosuh’
MHCcTUTYT 3a nejiaroiika UCTpakuBamwa, beorpas

Paj npencraB/ba cTyAujy ciay4daja jeaHe 6eorpajcke 1LIKoJe, Y KOjoj je 3amo-
yeT MpojeKaT ca LU/beM Jia Ce MO CTaKHe UHUIUjaTUBa, capa/ilba U CTBapa-
JIAlITBO y4YyeHUKa. [IpegMeT ucTpakuBamwa NnpeacTaB/ba MHULUJjAJTHO UCIIHU-
THUBakbhe UMIJIMIIMTHUX TeOpHja HACTaBHUKA O KPEAaTUBHOCTU. Y IPBOM JieJ1y
UCTpaKrBama yyecTBoBasIO je 30 HacTaBHUKA. HacTaBHULU Cy nonyHhaBa/u
YIUTHUK KOjU je caZp:Kao NUTawa OTBOpeHOor Tuma. OAroBopu HaCTaBHU-
Ka Ha NMTama 0 TOMe 1ITa je KpeaTUBHOCT U KaKO Ce MCII0/baBa Ha OCHOB-
HOILIKOJICKOM y3pacTy KJ1acuPUKOBAHU Cy y KaTeropujy: KpeaTHuBHe 0CO0e,
npoieca, npoaykTa uiau cpeauHe (411 mozaen). OAroBopu Ha NUTaHkE KaKO
LIKOJIa MOe JONPUHETH pa3Bojy KpeaTUBHOCTU YYE€HHKa aHAJU3UPAHU Cy
Ha HUBOY YYHWOHHUIlE, 00PA30BHOT CUCTEMA U APYIITBA. Y APYyroM Jesy Hc-
TpakuBara 10 HacTaBHUKA je yUeCTBOBaJIO ¥ GOKYC I'PyNH ca LU/beM Map-
TULMNIATUBHE BaslMJaliyje Haja3a. Y oAroBOpUMa HAaCTaBHHUKA Ha NUTambe
0 TOMe LITa je KpeaTUBHOCT NpeoBJiahyje onuc KpeaTHBHE 0C00e, IITO yIy-
hyje Ha UHAUBUAYATUCTUYKO BUhewe KpeaTUBHOCTU. Y onrcuMa MaHude-
CTalMja KpeaTUBHOCTU Ha OCHOBHOLIKOJICKOM y3pacTy npeoBJabhyje onuc
KpeaTUBHOT MpPOIjeca, LITO YKa3yje Ha pa3BOjHO BUhewe KpeaTUBHOCTU. U3
yrJla HaCTaBHUKA, LIKOJIa Y 3Ha4ajHOj Mepy MOXe JOIpPUHETH pa3Bojy Kpe-
aTHBHOCTH, HajlIpe, KPO3 HAaCTaBHEe U BaHHACTaBHE aKTUBHOCTU. MehyTumM,
nozauu u3 GoKyc rpyrne ykasyjy Ha Ipenpeke ca KojuMa ce HaCTaBHULHU Cy-
04aBajy y OACTULIAlbY KPEaTUBHOCTU YYEHUKA Koje ce 0OZJHOCe Ha HeJ0BOJb-
HO BpeIHOBaHe KPeaTUBHOCTH Y IPYIUTBY U HeaZleKBaTHa yJlarama y pa3Boj
KpPEaTUBHOCTHU Y LIKOJIM. Y 3aBpIIHOM Jiesly JUCKYTYje ce 0 UMIJIMKalidjaMa
OBe CTy/ZiMje c/y4daja 3a IJIaHUPaHU NpojeKar.

KswyuHe pevu: KpeaTUBHOCT, UMILJIMLIUTHE TEOPUje, OCHOBHA LLIKOJIA, CTyAHja
cJly4yaja, HAaCTaBHULM.
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IHOBaTUBHM NPHUCTYIH IIKOJICKOM 00pa30Bamy

PRIMARY SCHOOL TEACHERS’ IMPLICIT THEORIES
OF CREATIVITY: A CASE STUDY

Jelena Pavlovic¢”
Institute for Educational Research, Belgrade

The paper presents a case study of a school in Belgrade, in which a project
has been initiated in order to enhance students’ initiative, cooperation and
creativity. The research subject was teachers’ implicit theories of creativity.
In the first part of the study, 30 teachers were administered a questionnaire
with open ended questions. Teachers’ answers about the concept of creati-
vity and its manifestation at the primary school level were categorized into
the category of the creative person, process, product or press (4 P’'s Model).
Answers to the question how school can contribute to the development of
students’ creativity were categorized as contributions at the level of the clas-
sroom, educational system and society. In the second part of the study, 10 te-
achers participated in a focus group interview in order to obtain participant
validation of the study. In teachers’ answers about the concept of creativity a
view of the creative person prevailed, which pointed to an individualistic vi-
ew of creativity. Description of the creative process prevailed in teachers’ an-
swers about manifestations of creativity at the primary school level, pointing
to a developmental view of creativity. From the teachers’ perspective, school
can contribute to the development of creativity through regular teaching ac-
tivities and extra-curricular activities. However, focus group data pointed to
the obstacles teachers face in fostering creativity of their students, which re-
lated to underestimation of creativity in society and insufficient investment in
supporting creativity at the school level. Implications of the study for carrying
out the project were discussed in the final part of the paper.

Key words: creativity, implicit theories, primary school, case study, teachers.
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OJHOC HACTABHUYKHUX YBEPEILA O KPUTHYKOM
MUII/BELY U AKTUBHOCTHU YCMEPEHUX HA IIOCTULIABE
KPUTUYKOI' MULIIVBEIHA KO/l YYEHUKA

CHedxcaHa Mupkos” u HeaHa Fuposuh
WMHCcTUTYT 3a nefaroika UCTpaKuBamwa, beorpaz,

Ha penpe3eHTaTHUBHOM Y30pKYy HacTaBHUKA OCHOBHUX IKosa y Cpb6uju
(N=1441) npuMemeH je eKCIJIOPaTUBHU YIUTHUK KOHCTPYHCAH 3a NMOTpebde
0OMMHHUjer UCTPaKMBakbha 0 NOACTUIAaby CTBapaJallTBa, UHUIUjaTUBE U Ca-
pajZilbe KoJ yYeHuKa. AHaJIM3MpaHu Cy 0rOBOPU HAaCTaBHUKA Ha 20 TBpAHU
KOjUMa Ce UCIUTY]y YBepera 0 KPUTUIKOM MULL/bEeHY, UCTPAXKUBAYKOM pajy
Y TPYIIHOM pajy, Kao U Ha 28 TBPZ U Y OKBUPY KOjUX Cy U3BELITABaJIU O MEPU
y K0jOj Ce aHTaXKyjy y aKTUBHOCTHMA yCMEPEHUM Ha MO CTULakbe KPUTUIKOT
MUI/beHA, UCTPAXKUBAUKOT paZia U TPYIHOT paja, Aa 6U ce yTBPAUJIO MOTY
JIU Ce Ha OCHOBY HAaCTaBHUYKUX YBepeHa NpeiBUIeTH aKTUBHOCTH yCMeEPEeHe
Ha MOJCTUILIake KPUTUUKOT MUl/bea. PaKTOPCKOM aHAJM30M Cy HACTaB-
HUYKA yBepewa rpynucaHa y net ¢GpakTopa, 0K ce CTpYKTypa HaCTaBHUY-
KUX aKTUBHOCTM MOXe omnucaTh nmoMmohy Tpu ¢aktopa. Perpecuonum aHa-
Jiu3aMa yTBpheHo je Jia ce HAa OCHOBY IeT paKTopa HACTAaBHUYKUX yBepeHa
Mory npejBuhaTh HaCTaBHUYKe aKTUBHOCTU U3 TPU JAoMeHa. [lodcmuyarse
npodykyuje u pazpade udeja, aHaAU3UPaArA U UCNPOOABALA PA3AUYUMUX NPU-
cmyna y pewasary npobsema Moxe ce IpeBULETH HAa OCHOBY: CIPEMHOCTH
Ha MO/ICTHIalbe HE3aBHCHOT MUIIL/beHA, IOCTaB/batba NUTAka U AUCKYCUje
Ha 4acy; OTBOPEHOCTH 3a KPUTHUKY U CJ1000/1y MULI/beHA KOJ| YYeHUKa; Hera-
TUBHUX CTaBOBA IpeMa JYCKYCHUjH Ha 4acy, IOCTaB/balby NUTAaWka U U3paXka-
Bawy MHUIJbewa. [lodcmuyaree duckycuje, nocmas/tara numarea, useoherba
3aKk/myyaka, depuHUCara U AHAIU3UPAHA NPO6AEMA U ap2yMeHmo8ara cma-
80 MOTy Ce MpeJIBUETH Ha OCHOBY: CHPEMHOCTH Ha NO/ICTHILIahe He3aBUCHOT
MUI/bEHA, I0CTAB/batba MUTAKkA U JUCKYCHje Ha 4acCy; OTBOPEHOCTHU 3a KpH-
THKY U 1060y MULI/beHA KOJ|, yYeHHKa; HeraTUBHUX CTaBOBa IIpeMa JIUCKY-
CHUjU Ha 4acy, IOCTaB/balby NUTAaa U U3paXKaBawy MUIllbea. AH2axco8arse
y ysoherby uHosayuja Mmoxe ce peJBUAETU HA OCHOBY: CIPEMHOCTH Ha MO/ -
CTULake HE3aBUCHOT MUIL/bEHA, TOCTAB/bakba MUTakkha U JUCKYCHje Ha Yacy;
HeraTUBHHUX CTaBOBA IIpeMa IPyIHOM paJy YYeHUKa Y HaCTaBy; TPaXKea I0-
CJIYIIHOCTH, HETaTUBHUX CTAaBOBA IIpeMa M0/ICTULalby UHUIMjaTUBE YUEeHU KA
y JIOHOLIEWY 0/I/IyKa, aHaJIU3Upakby NpobJieMa U IOCTaB/bakby NUTAKA.

beyw-le pevu: HACTABHUIMK OCHOBHE€ IIKOJIE, INOACTHULAmbEe KPUTHUYKOI
MHUIIJbEHA, YBEPEHA, AKTUBHOCTH.
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RELATIONSHIP BETWEEEN TEACHERS’ BELIEFS ON
CRITICAL THINKING AND ACTIVITIES DIRECTED TOWARDS
THE ENCOURAGEMENT OF CRITICAL THINKING OF STUDENTS

Snezana Mirkov" and Ivana Cirovié
Institute for Educational Research, Belgrade

On the representative sample of primary school teachers in Serbia (N=1441),
the explorative questionnaire was used which was constructed for the larger
research on encouragement creativity, initiative and cooperation among stu-
dents. The teachers’ responses to the 20 statements which examine beliefs
on critical thinking, inquiry based learning and group work were analyzed,
as well as the 28 statements where they reported on the levels of their enga-
gement in activities directed to stimulation of critical thinking, inquiry based
learning and group work, in order to determine whether the activities direc-
ted to stimulation of critical thinking can be predicted based on teachers’ be-
liefs. Factor analysis was applied and teachers’ beliefs were grouped within
five factors, while the structure of teacher’s activities was described by three
factors. Regression analysis was used to determine that the three domains of
teachers’ activities can be predicted based on the five factors of teachers’ beli-
efs. Stimulation of production and elaboration of ideas, analysis and trying out
of the different approaches in solving problems can be predicted based on: the
readiness of independent thinking, asking questions and discussions during
class; openness to criticism and freedom of opinion among students; negative
attitudes towards discussion in the class, asking questions and expression of
opinions. Stimulation of discussion, asking questions, deduction of conclusions,
defining and analyzing problems and argumentation can be predicted based
on: the readiness to stimulate independent thinking, asking questions and
discussion during class; openness to criticism and freedom of opinion among
students; negative attitudes towards discussion in the class, asking questions
and expression of opinions. Engagement in the introduction of innovations can
be predicted based on: the readiness to stimulate independent thinking, ask-
ing questions and discussion during class; negative attitudes towards group
work among students; requesting obedience, negative attitudes towards the
stimulation of students’ initiative in decision making, problem analysis and
asking questions.

Key words: primary school teachers, stimulation of critical thinking, beliefs,
activities.
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KAKO 3AMHTEPECOBATH YYEHUKA 3A YYEIBE:
INEPCIIEKTUBA HACTABHUKA

Hamawa Jlaauh-Byywemuh’
VHCTUTYT 3a ejarolnka MCTpaXkuBamba, beorpas

[ToTpeba a ce pa3BUja yHyTpallllha MOTHBAllYja 3a yYeHe He caMo /ia je 3Ha-
YajHa ca CTaHOBHUILTA HayKe U NPOLIMpHBaba TEOPUjCKUX Ca3HaHba YOIIITE,
Beh je BaxkHa M 3a 06pa30BHU NpoIieC y HAlIMM LuKosaMa. Moxe ce pehu fa
MOTHBalLMja 06jesumyje U nokpehe cBe ocTajle KOMIIOHEHTe 3HavajHe 3a
Kpajibe UCXo/ie HacTaBe. Y pajly Cy Npe/iCTaB/beHU Pe3yJITaTU UCTPAXKMBakba
YHjU je IjUJb carJie/laBame NepcrneKTUBe HaCTaBHUKA O pa3BUjalby YHYTpa-
IIlbe MOTHBALMje yIeHHUKa 3a yueme. UcTpakuBauku MaTepHjajl IPUKYII/beH
Ha oKyc rpynama, TpPaHCKpUOOBaH je U MOABPrHYT KBaJUTAaTUBHOj TeMaT-
CKOj aHaJ/IN3H. Y30paK UCTPaXMBamka YMHUIIO je 30 HaCTaBHUKA U3 OCHOBHHUX
wkosay beorpaay. PesyntaTu uctpakrBamwa [oKa3yjy ia MOTUBHCakbE yue-
HUKa 32 yYele U3 NepCcreKTUBe HaCTaBHUKA o/ipa3yMeBa ciesiehe npetmno-
ctaBke: (1) 11eJIOBUTH)jHU KOHTEKCT 3a y4eke ca HarJackoM Ha Npo6/ieMCKOM
IPUCTYIY HacTaBU — ,I0CTaB/batbe MUTAkba, UCTPAXKUBAIbE, OTKPHUBAHE 0/1-
roBOpa, NpaBJ/beE MPENKE 3HAUEHA 32 PA3/IUUUTE IpeiMeTHe 06J1acTu’; (2)
,A3MellITawe” U3 yoOruyajeHUX HaCTaBHUX CUTyallkja U u3beraBamwe pyTHUHE,
Kao U NI0Ka3MBambe TeH/IeHIlMje Ka KpeaTUBHOCTHY; (3) moACcTHLIamkhe CHOXKHUX
eMol[{ja Y TOKY aKTUBHOCTH — Ha NPHUMeD, ,ypambame y aKTUBHOCT, OMYHU-
HEHOCT, O/lyllieB/belbe, Y>KUB/baBae” U (4) moBe3uBame ca peajHouihy u
IpyUMepUMa U3 )KUBOTA (aKTya/uM30Bambe cajJipaja koje Aena yde). Takobe,
pe3yJITaTU UCTPaKMBakba M0Ka3yjy /jJa HaCTaBHULM yBUDajy ¥ HarsamaBajy
/la je yHyTpallkby MOTUBALH]jY 3a y4eke NOTPEOHO MOACTULATH U pa3BHjaTH.
Moxxe ce pehu ga je jefHO 0/ 3HAYAjHUX NUTaba y UCTPAKUBAY Jl0JIaXe-
e /10 MeTOAUYKHUX NIPETIIOCTAaBKU O pa3BUjamy YHYTpallllbe MOTUBALHje 3a
yueme.

KmyuHe pevu: MOTHBaLYja, yierwe, HACTaBHULY, YYEHULH.
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HOW TO GET A STUDENT TO BE INTERESTED IN LEARNING:
TEACHERS’ PERSEPCTIVE

Natasa Lalic-Vucetic
Institute for Educational Research, Belgrade

The need for the development of intrinsic motivation for learning is not only
important from the perspective of science and the expansion of theoretical
knowledge in general, but is also important for the educational process in
our schools. It can be argued that motivation integrates and initiates all other
components that are significant for final teaching outcomes. In this paper we
present the research results with the aim to consider the teachers’ perspecti-
ves on the development of intrinsic students’ motivation for learning. The re-
search was conducted on focus groups and the material was transcribed and
the thematic qualitative analysis was applied. The research sample consisted
of 30 primary school teachers from Belgrade. Research results show that that
the motivation of students for learning from the perspective of teachers in-
cludes following assumptions: (1) a more comprehensive context for learning
with emphasis on problem solving approach in teaching (asking questions,
research, discovering answers, making of the network of meanings for different
subject areas); (2) “getting out” of the usual teaching situations and avoiding
routine, as well as showing tendency towards creativity; (3) encouragement
of strong emotions during activities (e.g. “going deeply” into the activity, fasci-
nation, enthusiasm, getting into the spirit of things) and (4) making connec-
tions with the reality and real life examples (actualization of contents which
are learned). Also, research results show that teachers notice and emphasize
that the intrinsic motivation should be encouraged and developed. It can be
said that one of the significant issues of this research is the reaching of met-
hodic assumptions which could stimulate intrinsic motivation for learning.

Key words: motivation, learning, teachers, students.
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CABPEMEHHU JAPYIUTBEHU TPEHAOBHU U AKTUBHO YYEIHE

Jenena Jokcumosuh™ u AHa IlewukaH
dunosodpcku dpakyatet, beorpan

[Ipouec o6pa3oBama yBeK ce o/BUja y oApeheHOM ApyLITBEHOM KOHTEKCTY
KOjU 3HAa4ajHO YyTUYeE HA HeTOBE LIUJ/bEBE, CA/IPXKaj U MEeTO/le HAacTaBe/y4yemba.
Paj npefcraB/ba TEOPHUjCKO pa3MaTpakme OJHOCA CaBPEMEHUX JAPYIITBEHUX
TpPeH/0Ba U aKTUBHOT y4yela U OJAroBapa Ha MUTamke KOJUKO KOHLEMNT aK-
TUBHOT y4eHa U3Jla3u Y CYCpeT 3axTeBUMa Koje IIpoMeHe y APYLITBY JOHO-
ce.Y pazy J0BOAMMO Yy Be3y peJieBaHTHeE aclleKTe aKTUBHOT yuyera/aKTUBHE
HaCTaBe U OHO LITO TeOpeTUYapHy COLLMOJIOTHje U EKOHOMUje UCTUYY Kao ca-
BpeMeHe JIpylITBEHe TPEH/A0Be: IJiobasr3alija; HOBU HAUMHU KOMYHHKa-
1|ije; IpOMereH CBeT paJia; OpOjHU COLMjaIHM U3a30BU U IOPACT YIoTpebe
CaBpeMeHHUX TEeXHOJIOTHja. 3a CyouaBame ca IpoMeHaMa YYeHHUKY Cy oTpeo6-
He CIIOCOOHOCTH KPUTHUYKOT MUIIJ/beHA, METAKOTHUIH]jE, JOHOLIEeHha OJIJIYKA,
capajbe, TUMCKOT pajia, KpeaTUBHOCT, MUHOBAaTUBHOCT, CHOCOOHOCT Npey3u-
Mama OJFOBOPHOCTH M Kopullhewa caBpeMeHUX TexXHOJIoruja. Y pajly aHa-
JIM3MPaMO IOTeHHjaj/le aKTUBHOT y4Yera 3a pPa3B0j TAKBUX KOMIIETEHIHja.
KpeheMo o ocHOBHe nocTaBKe Jja y4eHUK KPO3 COLiMjaJIHy UHTEpaKIMjy ca
HAaCTaBHUKOM, IpyTUM YyYEeHULIMMa U pecypcruMa usrpabyje BjacTuTa 3Hama,
Tj. pe4eHO TePMUHOJIOTUjOM aKTUBHOTI y4Yea: 0/ HACTOjama [a LITO BULIe
y4eHMKa, LLITO Ay>Ke BpeMeHa O0y/ie y peJleBAaHTHUM aKTUBHOCTUMA. /la 6u ce
OBO peaJiIn30BaJio, HEONMXO/IHO je Kopullhemwe Behe najeTe MeToza ydyewa/
HacTaBe W HarJlalllaBake OpraHu3alMoHe, MOTUBALMOHE U adeKTHUBHE YJI0-
re HaCTaBHHUKA, UITO JJOBOAM [0 peasn3aluje Beher 6poja BaxkHUX (a mpu-
JINYHO 3aHEMapeHUX) BaCIUTHO-00pa30BHUX I1M/beBa. YpaheHa aHa13a no-
Ka3yje /1a, KOHIeNTyaJHO IJIeJaHO, aKTUBHO y4eke 00po M3/1a3Uu y CycpeT
3axTeBUMa KoOje CaBpeMeHH JpYyLUITBEHU KOHTEKCT I10CTaB/ba IIpeJ MajJie U
omoryhaBa aJieKkBaTHY NpUIIpeEMY YUEHHUKA 3a )KUBOT Y AMHAMUYHUM MIpoMe-
HaMa caBpeMeHOT CBeTa.

KmyuHe peyu: aKTUBHO Yyuyewe/aKTMBHA HAcTaBa, yJiore HACTaBHUKQ,
KOMIIeTeHIIMje yYeHUKa, APYIUTBeHH TPEHL0BH.
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MODERN SOCIAL TRENDS AND ACTIVE LEARNING

Jelena Joksimovi¢” and Ana PeSikan
Faculty of Philosophy, Belgrade

Education is always happening in a certain social context. This context de-
termines education in many ways: its aims, content and learning/teaching
methods. This paper is considering theoretical relations between modern
social trends and key features of active learning/teaching concept. We are
answering on how much active learning can respond to a new demanding
social situation. We are intersecting relevant aspects of active learning and
the trends that modern sociologists and economists recognize as trends that
are shaping world today: globalization; new ways of communication; chan-
ging shape of work; numerous social challenges and ascending usage of ICT.
Teaching/learning process must equip student for this constantly changing
environment with following competencies: critical thinking, meta-cognition,
decision making, cooperation, team-work, creativity, innovation, taking re-
sponsibility and the use of modern technology. In this paper we are analysing
how active learning can develop these competencies. We are starting from ba-
sic postulate which sets student in the position to build his/hers own know-
ledge through social interaction with teacher, other students and resources.
In active learning terminology it means: as many as possible students should
be involved in relevant activities. For this to be implemented it is necessary
to use larger range of teaching/learning methods and to accent organizatio-
nal, motivational and affective role of teacher. Taken together, this leads to the
realization of a number of important (and so far quite neglected) educational
goals. Findings of the analysis show that, in its concept, active learning pro-
vides an adequate preparation of students for life in the turbulent, dynamic
changing modern world.

Key words: active learning/teaching, teachers’ roles, students’ competencies,
social trends.
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JIMYHE TEOPHJE HACTABHUKA
0 YBOBEILY KOONIEPATUBHOT YYEH-A Y HACTABY:
CTYM]JA CJIYYAJA

Cnaasuya lleskywuh”u Baadumup [lunosuh
HMHCcTUTYT 3a ejarouka UCTpaxuBamwa, beorpap,

Pe3ynTaTu 6pOjHUX MCTpaXKMBaka J0CJAeJHO yKa3yjy Ha TO /a pa3IuyvuTH
MOJieJIM KOONepaTUBHOI yyerwa 3HAadajHO JOIpHUHOCe 00/beM NMOCTUTHYyhy
y4eHHKa Y yHanpehrBamwy BUXOBUX COLMja/IHUX U €MOLIMOHA/IHUX KOMIIe-
TeHLWja. MehyTuM, 0Ba HacTaBHa CTpaTeruja ce peJaTUBHO PeTKO MpUMe-
wyje y mkosama y Cpouju, o 4yeMy cBejijode HaJsasu AoMahux ucTpaxkuBa-
Ha, Kao U MehyHapoJHUX CTyAuja NOCTUrHyha ydYeHMKa OCHOBHHUX LIKOJIa
(TIMSS 2003 u TIMSS 2007). Umajyhu y BUAY UCTpaKHMBamba Koja MoKasyjy
/la Cy IMYHA YBepewa U TeopHje HaCTaBHUKA jeJlaH 0/ HajOO/bUX NpeUKTO-
pa BbUXOBOT NIOHALIAKA Y LIKOJCKOM KOHTEKCTY, Hallla IPeTIIOCTaBKa jecTe
Jla je TaKBO CTame, IPeTeXHO, oCAeJULa Tora UITO Cy JIMYHE TeopHje Ha-
CTaBHMKA O HACTaBU U y4eky HeJOBOJbHO yCKJIaheHe ca caBpeMeHUM nejia-
TOLIKO-IICUXOJIOIIKHUM TeOpHjaMa O 3Ha4ajy capajimbe 32 KOTHUTUBHU U CO-
LJMja/IHU pa3Boj. Y CKJIaZy ca NPeTHOCTaBKOM, CIPOBEJIU CMO UCTPAKUBAE
4HjH je 1/b OMO [ja yYIO3HAMO JIMYHE TeOpHje HaCTaBHUKA O capa/ilby U IIpHU-
MEHH KOONepaTUBHOT y4Yekha y HAaCTaBH, a N0ACTAKHEMO HbUXOBO NIPEUCIIU-
THBak€ U 0JIaKIIaMO Mpolec Kpeupama HOBUX JIMUHUX TeopHja. [la 6ucMo
peasn30Ba/Id OBaj LUJb, Y OKBUPY CTyJHje Clydaja OpraHU30BaHe Cy TpH
cecuje y Tpajawby O TPU caTa ca IPpylnoM HACTAaBHUKA, Ha KOjUMa CMO IpPU-
MEeHUJIM TeXHUKe KOHCTpYKTUBUCTHYKOT U PEBT caBeToBamwa (JlecTBuye-
e, [lupamuaucame, ABLl, CokpaToBcku Aujasior). Ayauo CHUMIM cecyja cy
TPaHCKPUOOBAHU M aHAJIM3UPAHU KBAJIUTAaTUBHOM TEMATCKOM aHAIM30M U
aHaJIM30M KOHCTPYKaTa. YYeCHULIM UCTPaKMBama Cy HACTAaBHULIY KOjU IIpe-
Jlajy npeaMeTe NPUPOAHUX Hayka U MaTeMaTUKy (N=8) y jeiHOj 0OCHOBHO]j
mkosid y beorpazy. ¥ oBoM paay 6uhe npukasaHu pe3yJaTaTH KOjU NpPyxajy
OZIrOBOpE Ha TpHU NUTama: (1) KakaB je BbUXOB OJHOC IIpeMa yBohemwy UHO-
Ball4ja y HaCTaBHU pa/; (2) y K0joj MepHu Cy HaCTaBHHUIIY YIIO3HATHU Ca KJby4-
HUM KapaKTepUCTHKaMa IJIaHUupama U M3Bohewa KoonepaTUBHUX 00JIMKa
ydema U (3) KakBa Cy HbMX0Ba JIMYHA yBepemwa 0 3Havajy capajibe usMehy
y4eHHUKa y [IpoLecy y4ema.

KsyuHe pevu: nudHe TeopHje HaCTaBHUKA, KOOMEPATHBHO yueke, CTy/Hja
cayyaja, npeAMeTH NPUPOAHUX HAYKa.
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TEACHERS’ PERSONAL THEORIES ON IMPLEMENTATION
OF COOPERATIVE LEARNING IN TEACHING PROCESS:
A CASE STUDY

Slavica Sevkusié¢ and Vladimir DZinovié
Institute for Educational Research, Belgrade

Results from numerous studies consistently underline that different models
of cooperative learning have significant impact on students’ achievements
and improvement of their social and emotional competencies. This teaching
practice is however relatively seldom implemented in schools in Serbia, which
is reflected both in the local studies, as well as in the international surveys of
students’ achievements and competencies in primary schools (TIMSS 2003
and TIMSS 2007). Given that research have shown that teacher’s personal be-
liefs and theories are one of the best predictors of their school practices, our
hypothesis is that the current state in Serbia is mainly a consequence of in-
sufficient adjustment between teachers’ personal theories on teaching and
learning and current pedagogical-psychological theories on importance of
cooperation for cognitive and social development. In line with this hypothe-
sis, we conducted a research which main goal was to examine teachers’ per-
sonal theories on cooperation and implementation of cooperative learning
in a classroom, with the intention to facilitate teachers’ reassessment and to
ease the process of creating new personal theories. In order to achieve this
goal, we organized a case study that consisted of three 3-hour long sessions
with a group of teachers of natural sciences and mathematics (N=8) in one
primary school in Belgrade. We used the techniques from constructivist and
REBT counselling (Laddering, Pyramiding, ABC, Socratic dialog). The audio
recordings of these sessions were transcribed and analysed with qualitative
thematic analysis and analysis of the constructs. In this paper we will present
results that provide answers on three questions: (1) what is the teachers’ re-
lation towards the introduction of innovation in teaching process; (2) to what
extent are teachers familiar with key characteristics of planning and realisa-
tion of cooperative form of learning; (3) what are their personal beliefs on the
role of cooperation among students during the process of learning.

Key words: personal theories of teachers, cooperative learning, case study,
natural science subjects.
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NNEJATOIIKE UMIIVIMKALUJE PA3JIMYUTUX
KOHLEIITYAJIN3ALIUJA JUJAJIOTA Y HACTABH

Baadema Muauu®
MHCcTUTYT 3a meparouika UCTpakuBama, beorpas

Jujasior y HacTaBH NpejcTaB/ba MPo6JeM KOjUu A06uja cBe Behu 3Hayaj y ca-
BpeMEHO]j [TeJJarOrujy, ajii U y [pyrUM Hay4YHUM JUCLUIJIMHAMA — ICUX0JI0-
TUjy, IUHIBUCTULH, PUI030QPUjU U TAKO Jabe. Y OBOM pajly ce IpoydaBa-
jy pa3/MynTa cxBaTama Jyjajora y HacTaBH, KaKo OU ce MOHY/MJIO HbUX0BO
K1acupuKOBame U KOHIENTYyalHO oApeheme, a 3aTUM pa3MOTpuUJIe UMILIU-
Kalije TUX KOHLeNTya/au3anuja. byayhu f1ay focTynHoj iuTepaTypH He 1o-
CTOjU AOBOJbHO 00yXBaTHA KjaacupuKanuja Mpux Guaio30pcKux U TEOPHj-
CKMX IIPUCTYIA NOjMy Juja.102 y HACMasu, OBJie ce NpeJcTaB/ba MOAe 1A KOjy
je ocMuCIMO ayTop, a y K0joj ce U3/Bajajy Tpyu KoHLenTyaausauuje: (1) gu-
jasior kao HacTaBHA MeTO/a, (2) AUjasior Kao KO-KOHCTPYKIUja 3Hawa U (3)
JIMjaJI0T Kao 00JIMK BaCIMTHOOOpa30BHe npakce. /[ujajor Kao HacTaBHa Me-
TOJZla MoJijpasyMeBa JUAAKTUYKU O0GJMKOBAH pa3roBOp HAaCTaBHHUKA ca y4ye-
HUIMMa KakKo 6U ce o6pajuo oJipeheHr HacTaBHU cafpkaj. OBO cxBaTambe
oAroBapa TpPaJAULMOHA/IHOM JAUJAKTUYKOM NPUCTYIYy ¥ KOjeM Ce HarJauia-
Bajy aKTUBHOCTY HAaCTaBHUKA KOjUMa NIpeHOCe HACTaBHe CaJpiKaje yYeHU-
nyMa. /ldjasor kKao KO-KOHCTYKI|Mja 3HaWba OJHOCHU Ce Ha pa3MeHy u3Mehy
HacTaBHUKA U YYE€HHUKa, aJIU U YYeHUKa u3Mely cebe, y K0joj ce nperoBapa
0 3HayemHMa y Npolecy KoJabopaTUBHOI ca3HaBamwa. PoOKycC je Ha aKTHU-
BUpamly Ca3HajHOT NOTeHLYja1a JUjaJolIKe pa3MeHe y HacTaBU. CxBaTame
JiMjajiora Kao 06J1MKa BaCHUTHOOOpA30BHe NIpaKce M0J1a3u OJ Te3e Ja je Au-
jaJIOTUYHOCT jeJHO 0/ OCHOBHUX 00eJiexkja BacMTamka U 00pa3oBaba, aau
Jla je UCII0JbaBakbe [IUjasiora y HaCTaBH YCJIOB/bEHO KOHKPETHUM KYJITYpPHO-
VCTOPHjCKUM KOHTEKCTOM. OBaj NIPUCTYIl KapaKTepHUllle yCMepeHOCT Ha Bac-
IMTHOOOPA30BHe, a/ld U IIUpe JpyLITBEHE, KYJITypHE U OJUTHUYKE OJHOCE
KOjU NIPOXKMUMA]jy AWjaJIOLIKy KOMYHUKALMjy Yy HacTaBU. CBaKa o/, HaBeJeHUX
KOHILeNTya/ln3anyja nojpasyMeBa crnelMPUYHO MeAarollKo ycMepemwe U
¥IMa pa3/IMYuTe TeOPHUjCKe U NIPpaKTHUYHe NeAarolkKe UMIIMKanuje. pyrum
peyrMa, KOHLeNTya/lu3allMja Aujajora y HacTaBy Npunaja oapebeHoj mne-
JlarolIKOj NMapaJUTrMHUH, CyIITUHCKY je TIoOBe3aHa ca JepUHUCABEM JAPYTUX
byH/laMeHTa/THUX MTeJarollKUX [10jMOBA, Kao U ca UJAAaKTUUYKUM pellehuMa
KOja Cce pOIMUCYjy U IPUMeHYjy Y HaCTaBHOj MPaKCH.

KmyuHe pevu: puvjajsor y HaCcTaBW, J[WjaJoT Kao HacTaBHA MeETO/a,
JIjaJIoT Kao KO-KOHCTpyHCame 3Hawa y HACTaBH, AUjajJior Kao OOJIMK
BaCIMTHOOOPa30BHe NpaKce.
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PEDAGOGICAL IMPLICATIONS OF VARIOUS
CONCEPTUALIZATIONS OF CLASSROOM DIALOGUE

Vladeta Milin"
Institute for Educational Research, Belgrade

A concept of classroom dialogue becomes more significant in contemporary
pedagogy, as well as in other disciplines like psychology, linguistics, philo-
sophy, etc. In this paper, various notions of classroom dialogue are discussed,
in order to propose new classification and conceptualization, and consider
their pedagogical implications. Since none of the classifications is wide eno-
ugh to include various philosophical and theoretical approaches to the con-
cept of classroom dialogue, the author presents his attempt to divide them
into three main conceptualizations: (1) dialogue as a teaching method, 2)
dialogue as a co-construction of knowledge, and (3) dialogue as a form of
educational praxis. Dialogue as a teaching method refers to the didactically
shaped conversation between teacher and students, in order to help them to
cope with the curriculum content. This conceptualization is in line with the
traditional didactic approach, which stresses teacher’s activities in transmit-
ting contents to students. Dialogue as a co-construction of knowledge can be
understood as an exchange that happens between teacher and students, and
among students themselves, in which negotiations of meanings occur in the
process of collaborative learning. Focus is on activating the cognitive poten-
tial of the dialogical exchange in classroom. Dialogue as a form of educational
praxis underlines the notion that dialogism is one of the hallmarks of educa-
tion, and that every classroom dialogue is determined by culture-historical
context. This conceptualization considers educational, as well as wider social,
cultural, and political relationships that pervade dialogic communication in
classroom. Each of these conceptualizations has specific pedagogical referen-
ces, i.e. theoretical and practical implications. In other words, every concep-
tualization of classroom dialogue is part of a distinctive educational paradigm
and is related to defining other fundamental pedagogical concepts, and pro-
moting didactic solutions in teaching practice.

Key words: classroom dialogue, dialogue as a teaching method, dialogue as a
co-construction of knowledge in classroom, dialogue as a form of educational
praxis.
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PA3BHJAILE ITPOBJIEMCKE CUTYALUJE Y HACTABHU

Bepa K. Padosuh’
Yuutesbcku ¢pakyateT, beorpan

Y pazy cy aHa/IM3UpaHU PA3JIUYUTH TEOPHUjCKU U MPAKTUUYHHU MPUCTYIIU KOjU
ce y IpolLecy peajv3anyje HacTaBe y OCHOBHOj LIKOJIA MOTY KOPUCTUTH 3a
pa3BHUjame Npob/ieMcKe cuTyanuje v GyHKIMjU pa3Boja JJUBEPreHTHOT MU-
lIJbeHha YYeHUKA. AHaIM30M cy o6yxBaheHH MPO6JIEMCKO YCMEHO U3JIarame
(3aroHeTHe npuye, npu4a-pacyhrBame U Jp.), NpobyeMcKa nuTamwa (mnoceod-
HO T3B. 0TBOpPEHA NUTaa, 6€3 33/IaTUX CMePHHIA Y Tparamwy 3a 0ATOBOPOM),
JUAAKTUYKe Urpe (je3andKo-JMTepapHe Urpe, MaTeMaTUYKe 3aHUMJ/bUBOCTH,
My3WYKe UTpe U Jp.), IpMMeHa JUAAKTUIKUX Meiuja U ip. OCHOBHHU LIUJb je-
CTe /la ce yKaXke Ha [0jeINHe MeTOo/le U MeTOJMUKe MOCTYIKe KOjuMa ce y CU-
cTeMy npo6JieMcKe HacTaBe, aJIU U U3BaH Hbera — pa3BUjambeM Mpob6ieMcKe
cuTyanuje - Moxe nogcrahu ¢giyeHTHOCT, GJIeKCUOUITHOCT U OPUTMHAJIHOCT
MUIL/bEHA YIEHHKA, KA0 U MOTHBAlMja YY€HUKA 3a UCTPAXKHUBakhe U OTKPHU-
Bakbe PUPOJIHE U IPYUITBEHE CTBAPHOCTH. Pe3ysiTaTu aHa/iM3e moka3yjy Jia
10CTOje oApeheHu AUJaKTUYKH 3aXTeBU U MpeNopyKe Koju HaBeJleHe MeTo-
Jle 1 MeTOJUYKe MOCTYIKe MOr'y YUYMHUTU ePUKACHUM NMPUCTyNHUMa Yy pas-
BUjalby IMpoO6JIeMCKe CUTyallMje, MOMyT: NpUIaroheHoCTH CrnocoOHOCTUMA
Y UCKYCTBY YYeHHUKa ojipeheHor y3pacTa U, MICTOBPEMEHO, YCMEPEHOCTH Ka
M3a3MBaky MHUCAOHOT Hamnopa (,KOTHUTUBHOT KOHQJIMKTA") U eMOLiMOHaJI-
HOT aHTa)K0Baka; YCIIOCTaB/bakbe JIOTUYKE U cajip>KajHe Be3e usaMehy Hauu-
Ha Ha KOjU HaCTaBHUK pa3BHja Npo06JIEeMCKY CUTYallMjy U HAYMHA Ha KOjH 10-
CTaBJba MPO6JIEM, KA0 U HAUMHA HA KOjU YUEHUIU MIEPLUITHUPA]Y PO6IEMCKY
CUTYalY]y, Tj. youaBajy Npo6JieM; HEONXOJHOCT CeJieKIhje HaCTaBHUX cafip-
»Kaja ¢ 003MPOM Ha CTPYKTYpaJIHU U CaZprKajHU MOTEeHIMjas 3a pa3BUjambe
npo6JieMCKe CUTYyaluje.

KmyuHe pevyu: OCHOBHOILKOJICKA HacTaBa, Mpo6JieMCKa CHUTYyalyja,
npo6JIeEMCKO yCMEHO M3Jlarame, NpobyeMcKa M Takba, JUAaKTUUKE UTpe.
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DEVELOPING PROBLEM SITUATION IN TEACHING

Vera Z. Radovic¢’
Teacher Training Faculty, Belgrade

In this paper we analyze the different theoretical and practical approaches to
the process of teaching in primary school which can be used to develop the
problem situation in function of development of divergent thinking of stu-
dents. The analysis included problem-oral presentation (mysterious stories,
story reasoning, etc.), problem questions (especially so-called open questi-
ons, which come without guidance for answers), didactic games (linguistic-
literary games, mathematical curiosities, musical games, etc.), the use of di-
dactic media, etc. The main objective is to highlight the various methods and
methodological approaches that in the problem solving system, and outside
of that system - by developing problem situation - may encourage fluency,
flexibility and originality of thinking of students, as well as students’ motiva-
tion to explore and discover the natural and social reality. The results of the
analysis show that there are certain didactic requirements and recommen-
dations for mentioned methods and methodological approaches which can
make them effective in developing problem situation. They include: adjust-
ment to the abilities and experience of students of a certain age and, at the
same time, focus on a provoking effort in thinking (“cognitive conflict”) and
emotional engagement; establishment a logical and meaningful connections
between the way the teacher develops a problem situation and how she/he
defines the problem, as well as how students perceive the problem situation,
i.e. recognize problem; necessity of selection of educational contents depen-
ding on its structural and substantial potential for the developing of problem
situation.

Key words: Primary school education, problem situation, problem-oral
presentation, problem questions, didactic games.

* E-mail: vera.radovic@uf.bg.ac.rs
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YOTA YIIBEHUYKHUX TEKCTOBA Y PA3BOJY
OYHKIMOHAJIHOCTUJIMCTUYIKHUX KOMIIETEHIIUJA
KOZl YYEHHUKA HA ITPEJIACKY
U3 PASPEAHE Y IPEAMETHY HACTABY

Muska Hukoauh
YuuTe/bcku pakyaTeT, YKULIE

Y116eHHUK je kxaHp Hay4YHOYLI6EeHUYKOT NOACTU/IA. Y yII6EHUYKOM TEeKCTY ja-
BJbAjy Ce je3n4yKe OJJIMKe KOje JIMHIBUCTH CMaTpPajy KapaKTepUCTUYHUM 3a
Hay4YHU QYHKLHMOHAIHU CTUJL. YJOEHUYKHU TEeKCT NpeJcTaB/ba IPUMep HA4U-
Ha U3pakaBaka CBOjCTBEHOT HayLu. 3 Te nepcrneKkTrHBe MOXe ce TOBOPUTH
0 YJI03U yIJOEHUYKOT TEKCTA Y pa3Bojy GyHKIMOHAJTHOCTUIUCTUUKE KOMIIe-
TeHLUje KO/, yYeHHKa. 3a y4YeHHUKa NeTor pas3pe/a NocebHy Tellkohy npej-
CTaBJ/ba CyCpeT ca HOBHMM HACTaBHUM CaJip>KajuMa M3 pa3/IMYMTHUX HayKa
(6uosioruja, reorpaduja u uctopwuja). [loTpedbHO je Aa ce yYeHUK Y YETBPTOM
paspezy ocriocoby 3a LITO 60/be pa3yMeBame TEKCTOBA Y YIOEHUIMMa KOjU
ra o4eKyjy y netoM paspeny. Lln/b oBor uctpakuBamwa jecte Ja ce UCIIUTA
KOJIMKO T€KCTOBH y yIIO€HUIMMa K3 [TI03HaBawa NPUpPO/ie U JIpylITBa 3a ye-
TBPTH paspej, MOTY JOIPHUHETH Jja Ce YYeHUK OCII0COOH 3a pa3yMeBame Ha-
y4Hor ctua. [I[pegMeT Haller UHTepecoBamwa jeCy CHUHTaKCU4YKe KOHCTPYK-
L|Mje Koje ce pea/I3yjy Kao 3ajeJHUYKe KapaKTepHUCTHUKe HAQyYHUX TEKCTOBA
He3aBUCHO 0/, caZip>kaja. Kopnyc oBOr IMHIBUCTUYKOT UCTPaXKMBakha YHHE
yl6eHUIM U3 T03HaBawa NpUpo/ie U JpylITBa 3a YeTBPTH pa3pes 06jaBbe-
HU KOJ| Pa3JINYUTUX U3JaBada. CHHTaKCUYKe KapaKTepUCTHUKe YIJIOeHUYKHUX
TEKCTOBa UCIIUTUBAHe Cy CTPYKTYPHO-CEMaHTUYKOM aHa/IM30M. AHa/M3a je
NoKasaJia /la ce y CBUM YlIOeHUIMMa jaB/bajy OCHOBHE KapaKTepUCTUKe Ha-
Y4YHOT QYHKLMOHAJIHOT cTUJa: (1) ynoTpeba HenpeAUMKaTCKe CUHTaKCUYKe
jeqyHUIe YMEeCTO NMpeJUuKaTCKe CHHTAKCUYKe KOHCTpPyKLUHUje; (2) ynoTpeba
JleareHTU30BaHUX CUHTACKUYKUX KOHCTPYKLYja. M3 TMHIBUCTHKE je T03HaA-
TO /la Ce HaBeJleHe CUHTAaKCUYKe KapaKTepUCTHUKe jaB/bajy y HAQYyYHOM QYHK-
[JMOHAJIHOM CTUJIY Pa3/IMYMTUX eBPOIICKUX je3uKa. [Ipenopyyyje ce na cey
HacTaBH CPIICKOT je3MKa YYeHULM 00y4yaBajy /ia, y CKJIa/Jly ca yCBOjeHUM 3Ha-
IeM U3 rpaMaTHKe, 3aN1aXKajy HaBeJleHe O/JIMKe Hay4Hor cTua. Onaxajyhu
OJJIMKe HauMHa U3pakaBaka CBOjCTBEHOT HaylLM, yueHUK he noctuhu Behu
yCIeX y yCBajamwy 3HaHa, pa3yMeBamwby U NPaKTUYHOj IPUMEHU 3Haa U3 Ha-
yKe.

KryuHe pevu: yi16€HUYKHU TEKCT, PYHKIUOHATHOCTUINCTUYKA KOMIIETEHIIU-
ja, HAQy4YHU QYHKIIMOHA/IHU CTUJI, I0O3HaBake NPUPO/ie U JpYIITBa.
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THE ROLE OF TEXTBOOK TEXTS IN THE DEVELOPMENT
OF FUNCTIONAL-STYLISTIC COMPETENCES OF STUDENTS
IN THE TRANSITION FROM CLASS TEACHING
TO SUBJECT TEACHING

Milka Nikoli¢*
Teacher Training Faculty, UZice

The textbook is a genre of scientific-textbook sub style. In the textbook text,
we encounter linguistic features which linguists believe to be characteristic
of the scientific-textbook style. The textbook text is an example of the man-
ner of expression distinctive of science. From this aspect, we can speak about
the role of the textbook text in the development of functional-stylistic compe-
tences of students. A particular difficulty for a fifth grader lies in the contact
with the new curriculum content of different sciences (biology, geography
and history). It is necessary to train students for a better understanding of
the texts they will find in the books for the fifth grade, while they are still in
the fourth grade. The goal of this study is to determine to what extent texts
from Science and Social Studies textbooks for the fourth grade can contribute
in training the student to comprehend the scientific style. The subject of our
interest is syntactic structures which are realized as common characteristics
of scientific texts, regardless of the content. The body of this linguistic study is
Science and Social Studies textbooks for the fourth grade, published by diffe-
rent publishers. Syntactic characteristics of textbook texts were examined by
structural-semantic analysis. The analysis showed that all textbooks featured
the basic characteristics of the scientific-functional style: (1) the use of the
non-predicative syntactic unit, instead of the predicative syntactic structure;
(2) the use of depersonalized (deagentized) syntactic structures. It is known
in linguistics that these syntactic characteristics occur in scientific-functional
style of various European languages. We recommend that in Serbian Langua-
ge classes, students should be trained, in accordance with the adopted gram-
mar knowledge, to observe the listed characteristics of the scientific style. By
observing the characteristics of the scientific manner of expression, the stu-
dent will achieve better results in acquiring knowledge, understanding, and
practical application of the scientific knowledge.

Key words: textbook text, functional-stylistic competence, scientific-functional
style, Science and Social Studies.
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CTPATEI'UJE PAZJA CA HEYCIIEIIHUM YYEHUILIUMA
U3 IIEPCIIEKTUBE CTPYYHUX CAPATHUKA

Hukonema I'ymeajH’
VIHCTUTYT 3a Nejarouka MCTpaXKuBamba, Beorpag

[IpoyyaBama 06pa3oBHe NpaKce MOKa3yjy Jila IPUMePEHOCT U yCrex Mojes -
HUX CTpaTervja pajia ca HeyClellHUM Y4YeHUILIMMa 3aBHUCe OJ yCJIOBa y KO-
juMa ce U3BOJe, LIKOJICKUX pecypca U JIMYHUX KapaKTepUCTHUKA YYEeHUKA U
HacTaBHUKa. Mako ce moMoh yyeHUI[MMa y IpeBasu/iaXewhy IKOJICKOT Hey-
criexa yBeK cMaTpasia je/lJHUM O[] IJIaBHUX 3a/laTaka CTPYYHUX capaZlHUKa y
IIKOJIM, Y HOBUjOj MeAarouikoj JuTepaTypy Majo0bpojHa Cy UCTPaXKUBakba y
KOjUMa ce NpobJieM IIKOJICKOT Heycllexa pasMaTpa U3 NepcleKTUBe CTpyd-
HUX capaJiHUKa. [lu/b Hauler ucTpakyMBama jecTe Jja yTBpAUMO KaKo CTpy4-
HU CapaJlHULU ONAXKajy UCXOJe NMPHUMeHe pas3/IMYUTHUX CTpaTervja paja ca
HeyCHellHUM ydyeHUIMMa. UcTpaKkuBame je CIpOBeJeHO TOKOM LIKOJICKe
2011/2012. roauHe. Y30pak UCTpaKMBaka je MPUro/iaH U YhHe ra 34 cTpyy-
Ha capagHuka (14 neparora u 20 ncuxosiora) u3 24 cpezmwe 1koJse (rum-
Hasuje U cTpy4yHe wKoJse) u3 Cpbuje. Y UCTpaKMUBamy je IPpUMeEHEH MOJIy-
CTPYKTYpHUCaHU UHTepBjy. Onpesesnan CMO ce 3a KBaJIMTaTUBHY aHAJIU3Y
NPUKYIJbEHOT MaTepujasia, LITo oMoryhaBa Ay6/bH YBU/L V IMYHA 3HAYEeHa
KOja CTPY4YHH CapaJHULM IPUIIMCYjY LIKOJICKOM HeyClexy U HaYMHUMA Hbe-
roBOI npeBaswaxemwa. KopuimheHu aHaJIMTUYKU NMOCTYyNaK IpesCcTaB/ba
06JIMK KBaJIUTAaTUBHE TeMaTCKe aHaJ/Iu3e Koja [o/jpa3yMeBa Tparame 3a Jio-
MHUHAHTHUM obpacuuMa y NpUKyIJbeHOM MaTepujany. Hamasu nucrpaxusa-
Wa [0Ka3yjy Ja je, npeMa MUL/bely HajBeher 6poja cTpyyHUX capaZHUKa,
HajedUKacCHHUja cTpaTeryjay pajy ca HeycrnelHMMa U3pa/ia MHAUBU/yaTHUX
IIJIAHOBA HaIlpeJloBakba YYeHUKa Koje peasiu3yjy y capaZiby ca paspejHUM
CTapellMHOM U NpeJAMeTHUM HacTaBHULMMA. HaBosiehu HeonxoiHe ycioBe
3a OCTBapHUBame NO3UTHBHUX UCX0/a Yy pajly ca HeycneltHUMa (f=63), cTpyy-
HU CapaZlHULIM Kao HajBaXKHUje U3/Bajajy: YIIOPHOCT, UCTPAjHOCT U IOCBeE-
henoct ofpacnux u geue (f=18), UHAUBUAYA/THU PUCTYN y4eHUKY (f=17),
capaZilby CBUX Y4YeCHMKa Yy BaCIHTHO-00pa3oBHUM cuTyauujama (f=15),
KpeaTUBHOCT y paay ojapaciaux (f=13). YHanpebhuBamwe kBasnuTeTa yuewa u
IpYUMeHa pa3HOBPCHUX CTpaTervja paza, MoXe NO3UTUBHO yTULIATH Ha I10-
Halllake ¥ NOCTUTHyhe HeyClelHUX yYeHUKa.

KmyyHe peuu: cTpaTeruje MNoApLIKE HEYCHEIIHOM Y4YEeHUKY, CTPY4YHH
capaJiHULY, Cpe/iba LIKOJ1a, KBaJIMTaTUBHA aHaJIA3a.
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STRATEGIES FOR WORKING WITH UNDERACHIEVING
STUDENTS FROM THE PERSPECTIVE OF SCHOOL COUNSELLORS

Nikoleta Gutvajn”
Institute for Educational Research, Belgrade

The studies of educational practice have shown that the appropriateness and
the success of certain working strategies with underachieving students de-
pend on the conditions in which they are performed, school resources and
personal characteristics of students and teachers. Although the help to stu-
dents in overcoming school underachievement has always been considered as
one of the main tasks of school counsellors, there have been a small number
of research papers in recent educational literature in which the problem of
school underachievement is considered from the perspective of school coun-
sellors. The goal of this research is to determine how school counsellors ob-
serve the outcomes of application of different working strategies for underac-
hieving students. The research was conducted during the 2011/2012 school
year. The convenient sample included 34 school counsellors (14 pedagogues
and 20 psychologists) from 24 high schools (general and specialized) in Ser-
bia. In this research, the semi-structured interview was conducted. We opted
for a qualitative analysis of the gathered data which enabled a deeper insight
in personal meanings which school counsellors considered to be a school un-
derachievement and the means for overcoming of this underachievement. The
applied analytical procedure represents the form of a qualitative theme analy-
sis which entails the search for dominant patterns within the gathered ma-
terial. The research findings show that, based on the opinions of the largest
number of school counsellors, the most efficient strategy in working with the
underachieving student is the making of the individual plans for development
of students which are realized in cooperation with the head teacher and te-
achers of relevant subjects. By stating the necessary conditions for achieving
the positive outcomes in working with the underachieving student (f=63), the
school counsellors pointed out as the most important the following: persi-
stence, perseverance and dedication of adults and children (f=18), individual
approach to student (f=17), cooperation of all participants in educational si-
tuations (f=15) and creativity of adults’ work (f=13). The improvement of the
quality of learning and the application of diverse working strategies can have a
positive effect on the behaviour and achievements of underachieving student.

Key words: support strategies for underachieving student, school
counsellors, high school, qualitative analysis.
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INPUMEP YCIIEHTHOTI MOAEJIA ITIOAPHIKE
HEYCIHEITHUM YYEHULIUMA

Aywuya MaauHuh®
MHCcTUTYT 3a nejiaroiika UCTpakuBamwa, beorpas

JenaH oj HajycnellHWjUX NporpaMa IpeBeHLije U paHe UHTepBeHIje Y
06J1aCTH LIKOJICKOT Heycllexa 10/, Ha3UBOM ,YcIiex 3a cBe” pa3BHoO je PobepT
CsraBuH. [IpuMapHu LIUJb IporpaMa caZipKaH je y CTaBy ia CBU YYE€HULU MOTy
¥ Tpeba Aa OyAy yCIellHM y LIKOJIM, a OATOBOPHOCT LIKO0J1A jecTe y CTBapa-
by TaKBUX YCJIOBa y KojuMa je To Moryhe. [Iporpam je HaMeweH y4eHHUIIU-
Ma HW)KHUX paspe/ia OCHOBHe LIKOJIe, T0Ce6HO OHUMA KOjU CY Y PU3UKY Off
Heycnexa. Y nporpamy je noce6HoO HarJiallleH 3Hayaj pa3Boja YMTamwa U je-
3MYKHUX BeIITHHA 3a Iporpec TOKOM ILIKOJIOBawa. OCHOBY nporpamMa YMHHU
TYTOPCKH PaJ, U OCJlalbakbe HAaCTaBHUKA HA CapaJiHUKe Yy YUTay, OLHOCHO
y4eHuKe nnoMaradye. HacTaBHULM U Yy4€eHULM IOMarayy Ha [04YeTKy roJjuHe
Jlobujajy npupydyHHUKe 3a pajl, a TOKOM rofijiHe nocehyjy ceMruHape Ha KojuMa
JleJie UCKYCTBa, pobJieMe U Moryha pelema. lbuxoB paj npaTu U Koopau-
HUpa GanUIUTATOp NporpaMa Koju NoMake y UMIJIEMEHTALUju KYpPUKYJIy-
Ma. Y4eHUL U Cy TpyNHMCaHU IpeMa HUBOMMaA NOCTUrHyha U CBaKOJHEBHO Cy
90 MuHyTa nocBeheHU HaCTaBU YN Taka. YUEHUUKU HANlpeIaK NpoLemwyje ce
nocJie ocaM HeJieJba, [la O ce yHeJsle U3MeHe y caM IIporpaM, UJiv Kako 64 ce
WJleHTUPUKOBA/IM yUYeHUIIM KojuMa je moTpebHa fgojaTHa nomoh. Poaure-
JbU Cy ONIaXKEHU Kao 3Ha4ajHU NapTHePH, a MoJeJ peiBUbha opraHnu3oBaH
U CTPYKTYpUpaH IJIaH POAUTE/bCKe YK/bY4eHOCTH. llIkosia Koja nmpuxBaTu
nporpaM Mopa Jia oopMHu TUM O/ /iBa COLMjasiHa paiHMKaA U poJiUTe/ba aH-
ra>kOBAHOT Ca IYHUM paJIHUM BpeMeHOM. 3aJiaTak TUMa jecTe fAa nocehyje
NOPOAMLE U OpraHu3yje paJJMOHHLe 33 pOJUTe/be KAKO O UX aHUMUpaJIH Jja
ce YKJ/byue U MOoJpKe yCIeX CBoje Jelie y LKOJIU. Y KoJaMa Y KOjuMa je 0Baj
nporpaM NpUMemHBaH ONaXeH je 3HayajaH HallpeJaK YYeHUKa y 00J1acTH
YHATamwa U je3UYKUX BelITUHA.

KmyuHne peuu: ,Ycnex 3a cBe”, HeyCHeLIHW YYEeHHUIM, YYEHUIM MOMarayy,
poAuTebU.

* E-mail: malinic.dusica@gmail.com

52



IHOBaTUBHM NPHUCTYIH IIKOJICKOM 00pa30Bamy

AN EXAMPLE OF A SUCCESSFUL MODEL OF SUPPORT
FOR UNDERACHIEVERS

Dusica Malini¢
Institute for Educational Research, Belgrade

One of the most successful programs for prevention and early intervention in
the area of school underachievement is “Success for all” developed by Robert
Slavin. The main goal of this program is reflected in the assumption that all
students could and should be successful in school, while it is school responsi-
bility to create the enabling conditions. The program is intended for younger
primary school students, especially those at risk of underachievement. Im-
portance of developing reading and language skills is particularly stressed in
the program. The program is based on tutoring and teachers reliance on peer
facilitators. At the beginning of the year, teachers and peer facilitators receive
manuals, and throughout the year they visit seminars for sharing experien-
ce, problems and possible solutions. Their work is monitored and coordina-
ted by the program facilitator, who provides support in the implementation
of the curriculum. Students are grouped according to the achievement levels
and each day they participate in the reading instruction for 90 minutes. Stu-
dents’ progress is evaluated each eight weeks in order to make the necessary
alternations or to identify students in need for additional support. Parents
are perceived as important partners, which is why the model includes a struc-
tured plan of parental involvement. The school which accepts the program
is expected to form a team consisting of two social workers and parents on
a full time basis. The main task of this team is to visit families and organize
workshops for parents in order to motivate them to engage and support suc-
cess of their children at school. Significant progress in students’ reading and
language skills has been observed in schools in which this program has been
implemented.

Key words: “Success for all”, school underachievers, peer facilitators, parents.
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IIKOJICKW HEYCITEX U AHTHUCOLIUJAJTHO MTOHAIIAKSE
Y AIOJIECHEHLIM]U

Mupocaas Ilagnosuh’
3aBo/ 3a yHanpehuBame o6pa3oBara U BaCIUTamwa, beorpaz

Becna KyHuh-Ilassaosuh
@akysTeT 3a cnelnyjajaHy elyKalujy u pexabuaurtauujy, beorpag

Y pazy ce pa3maTpa 0HOC U3Mehy LIKOJICKOT Heyclexa U aHTUCOLUjaTHOT
NOHALIamwka. Pe3y/ITaTU HOBUjUX CTyAM]ja U3 PA3JIMYMTHUX 3eMaba Cyrepully
Jla je LIKOJICKU HeyCIeX HajydyecTalujyu NpobJieM KOju ce jaB/ba yAPYKEHO ca
AHTHUCOLMjaJIHUM NIOHALIAKEM YV IETUCTBY U afioJleclieHIuju. Pa3io3u mwu-
XOBe NI0Be3aHOCTH HUCY jaCHH, aJIU Ce YMHHU /ia je y a/loJIeCieHIIMjh OBa Be3a
MHOTO CJI0’K€eHH]ja 300T UCTOpUje HEYPOKOTHUTUBHUX ePUIUTA, Heycrexa y
ydemy U npobseMa y couujaausanuju. MehyTtum, y HalieM KOJICKOM CHUCTe-
My nocsehyje ce Masio nakikbe 0BOM NUTamwy. Lln/b uctpaxxubamwa 61o je fa
YTBPZAHUMO Jia JIM Ce pa3jIMKe Y HUBOY aHTHCOLMjaJIHOT [TIOHAllamwa a/io1ecLe-
HaTa MOrYy, eJiIoM, 06jaCHUTH UIKOJICKUM NMOCTUrHyheM. Y30pak je UMHUIIO
690 aposecueHaTa 06a noJa, yapacrta oz, 15 1o 18 roauHa U3 cefjaM cpefbux
1IKOJ1a. AZJ0JIeCLIeHTH Cy nonywaBaiu CKaly aHTUCOLAja/IHOT IIOHAllakha U3
PejHo/11COBOT CKDUHMHT UHBEHTapa npusaroheHoctu ajgosecreHara (Reyn-
olds Adolescent Adjustment Screening Inventory — RAASI) 1 yOUTHUK KOju
ce 0JJHOCHO Ha HbUXO0BO IIKOJICKO nocTurHyhe. PesysitaTu jacHo noap:xaBa-
jy XunoTe3y Jila ce HUBO aHTHUCOLMja/IHOT NOHAallakha 3Ha4ajHO pasJIuKyje y
3aBUMCHOCTH O[] LIKOJICKOT ycIexa (F4‘685 = 19,006; p < 0,001). Hanaswu lle-
deoBor post hoc TecTa 0TKpHUBajy CTaTUCTUYKHU 3HA4YajHO Behe ckopoBe aH-
THCOLMjaJIHOT NOHALlaka Ko/, aj0JIeClieHaTa ca HUKOM IIPOCEYHOM OLLeHOM.
JlobujeHn pe3ysTaTH ONpaB/JaBajy MHTErpHUcaHe IporpaMe NpeBeHLHje U
WHTEepBEHIHje KOju Cy YCMepeHU Ha Be3y NOCTUrHyhe-noHallawe U HarJa-
11aBajy K/bY4YHY yJIOTY LIKOJIEe Y pelllaBakby OBUX NpobJieMa.

KmyuHe peuu: anoaecuieHTH, aHTUCOLUjaIHO MOHAlllakbe, LIKOJICKU HeyCIleX,
nporpamu.
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ACADEMIC UNDERACHIEVEMENT AND
ANTISOCIAL BEHAVIOUR IN ADOLESCENCE

Miroslav Pavlovié
Institute for Improvement of Education, Belgrade

Vesna Zunié-Pavlovic¢
Faculty of Special Education and Rehabilitation, Belgrade

This article considers the relation between academic underachievement and
antisocial behavior. Recent reports from a number of studies in different co-
untries suggest that the most common problem co-occuring with antisocial
behavior in childhood and adolescence is academic underachievement. The
reason for this association is not clear, but it seems that in adolescence this
relation is more complex because of history of neurocognitive deficits, lear-
ning failure and socialization problems. However, little attention is paid to
this topic in our school system. The aim of the study was to investigate whet-
her differences in the level of antisocial behavior of adolescents could be ex-
plained in part by the school performance. The sample consisted of 690 male
and female adolescents aged 15 to 18 years old, from seven high schools. The
adolescents completed the Antisocial Behaviour Scale from Reynolds Adole-
scent Adjustment Screening Inventory and the questionnaire concerning the-
ir academic achievement. Results clearly support the hypothesis that the level
of antisocial behaviour is significantly different depending on academic achi-
evement (F, .. =19,006; p < 0,001). The findings of post hoc tests revealed
the significantly higher antisocial behaviour scores in adolescents with the
lower grade point average. The present results speak in favor of an integrated
prevention and intervention programs that focus on the achievement-behavi-
our association, and highlights the crucial role of school in addressing these
problems.

Key words: adolescents, antisocial behavior, academic underachievement,
programs.
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HOBWHE Y TPUCTYIY MIUTAELUMA CAPAIILE
IIKOJIE Y TOPOAMLIE

Haoda IlososuHa”
MHCcTUTYT 3a nejiaroiika UCTpakuBamwa, beorpas

TpupeceT rogrHa nocje noyeTka NpoMolyje HOBUX/MOJepHUX KOHLENTYya-
JIM3alyja o NapTHEPCTBY NOPOAUILIA/pOAUTE/bU-1IKOJIa/HACTABHULIU CBE je
BUIIIE KPUTHUUYKHUX pa3MaTpama U aHa/u3a CTaka KaKo TeopHuje, TaKOo U MOJIU-
THUKa /JleJIOBama U yCIIOCTaB/beHUX PAKCH Y OBOM AUCLUIIIMHAPHOM MO/ Y-
4yjy. Y paZy npejcraB/baMO Haj3Ha4YajHUja MMTaWa, OHOCHO Haj3HA4YajHUje
npo6JieMe Koje oBe aHa/iM3e 0TBapajy. Llu/b HaM je fja ykakeMo Ha Moryhe
npaBlie Ja/ber pa3Boja y 0Boj 06/1acTH paja 1koJie. C TUM y Be3H, U3/|BOjU-
JIU CMO YeTHUPH MpaBlia NpobsieMaTu3oBama TeMe: (1) nutamwe akajeMcKo/
CEKTOPCKOT KOHTEKCTa Yy KOMe Cce TeMa pa3MaTpa M yobJiMuaBajy pelliema
(o6pa3oBHa NCUX0JIOTHja U /UJIM OPOAUYHA [ICUXOJIOTHja U /UK CoLUjaiHa
MICUX0JIOTHja U /WJIK pa3BOjHA MCUX0J0THja); (2) nuTame KpUTepujyMa mnpe-
Ma KoMe ce eJlaboprpa Mo/jies capajbe (YTHLaj EKOHOMCKHUX U MOJTUTUYKHUX
UJle0JIoTHja — ,KalUTaJIUCTUYKU” MoJeJ ca jeJHOKPUTEPUjCKUM CTaHAap-
JlOM HaclpaM ,MepKaHTUJHUCTUYKO-COLUjaIMCTUYKOT” MoJesia KOjU HarJja-
1aBa pas/iMyMTe KyJTypHe U reHepalnujcke ctangap/e); (3) npobsem pas-
JivKe u3Mebhy ynpaB/bayKuX U KOHLENTYaJHO-TEOPUjCKUX MPOKJIaMalyja U
CKPOMHHUX pe3yJiTaTa y pakcy; (4) nuTamwe yTUIAja 10J1a K/bYYHUX aKTepa
y MPaKCU capajikbe MOPOAHIle U 1LIKoJe (capajma Kao KeHCKU ,JaoMeH”). Y
3aKJ/bYYHOM JleJly paZia yKasyje ce Ha TO Jia ce pa3Boj OBe JUCLUIJIMHAPHE
o6Js1acTy HaJla3y y CTaJUjyMy TpaH3UIlMje U3 paHe Y pa3BujeHUjy pa3y u Ja
JlaJbe yHanpehuBamwe 06J1aCTU Mopa Jja ce TeMe/bU Ha CaBpeMeHUM 6a3ama
3Hamba, [Ipe Hero Ha ynpaB/bauykWM yCMepewUMa, Ha IPo/y6/beHHjeM MeTO-
JIOJIOIIKOM MPUCTYIy U HAa pa3BUjamby KOHTEKCT CeliuPUIHUX U KOPUCHUK
cneniiUUYHUX MOJla/IUTETA Capaiibe.

KmyuHe pewu: capajjlba poAuTe/ba M HACTABHHUKA, KPUTHYKA aHAIMU3a,
MO/IeJTU Capa/ibe, MpaKca capajiibe.
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INNOVATIONS IN APPROACH
TO FAMILY-SCHOOL COOPERATION

Nada Polovina”
Institute for Educational Research, Belgrade

Thirty years after the introduction of new/modern conceptions of partner-
ship between family/parents and school/teachers there is an increase in the
number of critical considerations and analyses of current practices in theory
and policy of action in this discipline. In this paper, we introduce the most
important issues and problems which are raised in these analyses. The goal
is to point to possible directions of further development in this area of school
work. We have identified four directions in ways of problematizing this to-
pic: (1) academic/disciplinary context for considering this topic and thinking
about solutions (educational psychology and/or family psychology and/or
social psychology and/or developmental psychology); (2) criteria for elabo-
rating the cooperation model (influence of economic and political ideologi-
es — “capitalist” model with single criteria standard versus “mercantile-so-
cialist” model which stresses different cultural and generational standards;
(3) difference between managerial and conceptual-theoretical proclamations
and modest results in practice; (4) influence of key actors in practice of fa-
mily-school cooperation (cooperation as a female “domain”). In concluding
remarks, we point out that development of this disciplinary area is in a state
of transition from an early phase to a more developed phase, as well as that
further improvements should be based on contemporary knowledge bases,
sophisticated methodological approaches and on context specific modalities
of cooperation, rather than on managerial ways of thinking.

Key words: family-school cooperation, critical analysis, models of
cooperation, cooperation practices.
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NNEPHEINIHJE HACTABHUKA O YBAJKABAILY
»YYEHHWYKOTI IJIACA” Y OCHOBHO] IIKOJIN

Heana Bepuh” u Pajka Besuh

WUHCTUTYT 3a nejarouika UCTpakKuBamwa, beorpaf,

CaBpeMeHe neJarolke CTyAuje roJsase of NpeTIOCTaBKe Ja je JeTe KoMIle-
TEHTHO Ja JioNpUHece NpoMeHaMa y JIMYHOM, Y>KeM M LIMpeM COLUjaIHOM
OKpYXemY Yy CKJIaZly Ca Pa3BOjHUM U Y3paCHUM KapaKTepucTHKaMma. Pa3Buja-
e MHULMjaTUBe ,y4eHUYKOT IJlaca’, Ka0 MHOBAaTUBHOT NIPUCTYINA y pajy ca
MJIa/IMMa, [To/ipadyMeBa CTBapame MOTYNHOCTH Jla NapTULUMIINPA]jY Y [IJIaHU-
pamy, cipoBohery U Bpe/JHOBawy IpoMeHa Ha HUBOY LikoJie. bpojHa uctpa-
’KMBama NMOTBPhyjy Aa yBakaBamwe ,y4Y€HUYKOT IJ1aca”’ JONPUHOCH jadyamy
JlO’KMBJbaja ayTOHOMMUje, CaMOIIOLITOBakba U MOTHBALlMje YYeHHUKA Ja yye.
Y oBoM paay 6uhe mpejcTaB/beHU pe3yaATaTU KBaJUTAaTHBHe daze MHUKC-
MEeTO/ZICKe CTY[Uje y KO0joj je MpUMeHeHa CEKBEHIUjaJIHO eKCIJIOpaTUBHA
cTpaTeryja. llu/b oBor UcTpakMBamwba OUO je [ja ce CTeKHe YBUJ, Y TO KaKo Ha-
CTaBHULU NEPUUNHMpPA]jy TpeNnpeKe y CIpoBohewy HHULIUjaTUBE ,yYeHUYKOT
rjaca” y cTapujuM paspejyMa OCHOBHe LukoJie. [I[puMemeHa KBa/MTaTUB-
Ha MeTOo/a jeCTe IPYNHU UHTEPB]Y, a J00MjeHH MOJALU Cy JEeCKPUIITUBHO U
aHAJIMTUYKU KOJUPaHU. Y30pKoM je 00yxBaheHo 40 HacTaBHHKA OCHOBHHUX
mKoJsia U3 beorpaza. JeqHo off HajBaXXHUjUX OrpaHUYeHa, IIpeMa MHUIllJbe-
by HallUX UCIIMTAHUKA, jeCy UMIJIMIIMTHA YBepema OA4pac/uX Ja Cy yYeHU-
4 HeJJOBOJ/bHO 3peJIy JJa aKTUBHO y4YeCTBYjy y IJIaHUpawy, BpeJHOBAabY U
cnpoBoherwy NpoMeHa Ha HUBOY LuKoJie. Takohe, HacTaBHUIIM Kao Npenpeke
HaBO/le BACIIUTHU CTUJI IOPOAMIE KOJU HUje YCMepeH Ha MO/ CTULLalke ayTo-
HOMHUje U CaMOCTaJIHOCTH JieTeTa, HeJJ0BOJbHY (JIEKCHOUIHOCT Y OpraHHu-
3allMju KMBOTA U paZia LIKoJIe, Kao U U360p oAroBapajyhux MOTUBaLMOHUX
CTpaTervja HaCTaBHUKA y HeroBawby U MO/ CTULAWY ,yYeHUUKor riaca”. [1o-
Tpe6HO je Mehy HacTaBHMLIMMA U poAUTe/bHMMa IPOMOBUCATH H/i€ejy O IO3U-
TUBHUM HMCXO/IMMa yBa)kaBaa ,yY€HUUKOT Ilaca” y oJpacTamwy U pa3Bojy
neue. [lopeg Tora, BaXKHO je NOACTHLIAKk€ YYeHUKA Ha Behy nmapTuiunaygujy y
CBUM JIOMeHMMa QYHKIIMOHHMCama IIKOJICKe 3ajeJHULle, O IJITaHUpakba Npo-
MeHa 10 ’bUX0Be peanusaluyje.

KsyuHe pevu: ,,y4eHUUYKH TrJ1ac’, TpOMeHe, HACTABHHUIIM, OCHOBHA IIIKOJIA.
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TEACHERS’ PERCEPTIONS ABOUT APPRECIATING
“STUDENTS’ VOICE” IN PRIMARY SCHOOL

Ivana Peri¢” and Rajka Pevié
Institute for Educational Research, Belgrade

Contemporary educational studies are based on the assumption that a child
is competent to contribute to changes in persona and social environment, in
line with his or her developmental and age characteristics. Initiative of appre-
ciating “students’ voice”, as an innovative approach to working with young
people, is based on creating opportunities for their participation in planning,
implementing and evaluating school based changes. Various studies point out
that appreciating “student’s voice” contributes to strengthening autonomy,
self-confidence and motivation for learning. In this paper we present the
results of a qualitative mix-method study in which a sequential exploratory
strategy has been applied. The goal of the study was to gain insight into the
way teachers perceive barriers in implementing the “students’ voice” initiati-
ve in the second part of primary school. Applied qualitative method is based
on the group interview, while obtained data were descriptively and analyti-
cally coded. The sample included 40 teachers in Belgrade primary schools.
In teachers’ opinion, one of the main barriers refers to the implicit beliefs of
adults that students are insufficiently mature to take active participation in
planning, evaluating and implementing school level changes. Moreover, teac-
hers point to family upbringing style which is not directed towards suppor-
ting autonomy and independence of a child, insufficient flexibility in organi-
zation of school life and work, as well as to choice of suitable motivational
strategies teachers use to support “students’ voice”. Promotion of the positive
outcomes of “students’ voice” in upbringing and development of children sho-
uld be carried out among teachers and parents. Moreover, it is important to
support higher levels of students’ participation in all domains of the school
community, from planning changes to their implementation.

Key words: “students’ voice”, changes, teachers, primary school.
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OCIIOCOB/bABAIBE YYEHHUKA 3A CAMOOBPA30BAIDBE:
NNPEIVTIEA NCTPA’KUBAHA U UMIIVIMKALIM]E
3A INKOJICKY ITPAKCY

Corba Anheskosuh®
WMHCcTUTYT 3a nefaroika UCTpaKuBamwa, beorpaz,

[Ipouiec caMoo6pa3oBama nocMaTpa ce Kao IJIaBHU BU/J, peasd3aluje KOH-
Lemnuyje nepMaHeHTHOr o6pa3oBara. OCMM LITO 3aXxTeBa IOTOJHE yCI0Be
JIpyLITBEHOT KOHTEKCTa, caMo0bpa3oBame NpeTnocTaBba U ofpeheHe ka-
pakTepucTHKe nojeauHLa. OBe KapaKTepUCTHKE, IIpe CBeTa, 10/|pa3yMeBajy
MOTHBALH]jy 3a JO’)KUBOTHO 06pa3oBakbe U caM006pa3oBakbe, Kao U BELITH-
He IJIaHUPakba, peajv3alyje U BpeJJHOBakha CaMO0OpPa30BHUX aKTUBHOCTH.
Y cksasy ca THM, jaB/ba Ce 3aXTeB Jjla 06pa30BHe UHCTUTYLMje CBUX HUBOA
OpraHu3yjy CBOj paj y paBlly pa3BUjalkha OBUX KapaKTepUCTHUKA. Y OBOM pa-
Jly aHaJIM3UPaHO je 23 ucTpakuBama Koja ce 6aBe pa3iIMYUTUM acleKTUMa
ocroco6/paBakba yueHHKa 3a caMoobpa3oBame. MicTpakrBamwa Cy aHa/IM31-
paHa ca CTAaHOBHILITA y30pKa, MeTO/a, IiM/beBa U pe3yJsTaTa. YodyaBa ce Ja
ce y UCTpaKMBawbMMa y OBOj 06JIaCTH PeTKO y3MMajy y 003Up MepCleKTH-
Be HaCTaBHMUKA U UCTpakvMBaya, a yellhe ce 6aBe yyeHUI|MMa U HbUXOBOM
ocnocobsbeHourhy 3a caMmoobpa3oBame. JJoMUHUpA AECKPUIITUBHA MeTO/ia
HCTpakKMBakba, a Hajuellhe ce KOPUCTHU KOMOUHAIMja Pa3JIMUUTUX UCTPAKU-
BauKHX TeXHHUKa, IPeBaCcX0/JiHO, aHKeTHpakbe U TecTHpamwe. YouaBa ce He-
JlocTaTak NnoJiaTaka 0 0BOM (peHOMeHY y IieJIMHU. AyTopH ce Hajuelihe 6aBe
HauMHOM Ha KOjH YYEeHHUIIU Y4ye U ’bUX0BOM 0cnocob/beHolhy 3a camoobpa-
30Bakbe WJM CaMOCTaJIHO yuerme U GpaKToOpuMa KOjU Cy MOBE3aHU Ca OBUM
dbenomenuMma. Ciesie uCTpakuBama y ydjeM je GOKycy HaYMH pajZia Koju J0-
IIPUHOCHU OCNOCO6/baBamy YYE€HHUKaA 3a caMo0bOpasoBame, 0K HajMabe UMa
HCTpPaXKMBakba Koja /10BO/le Y Be3y OpraHu3alyjy HacTaBe U 0CoCco6/beHOCT
y4eHHKa 3a caMoobpa3oBame. Pe3y/iTaTy aHa/M3e UCTPAXKKMBakbha YKasyjy Ha
noTpeby UCTpaXKMBaka OBOT peHOMeHa y IleJIMHU U ca CTAaHOBHUILTA CafipKa-
ja, aJiv ¥ ca CTaHOBHUILTA yK/bYYMBaka pa3/JIMUUTHX NepcrneKTuBa. Takobe,
yKa3yje ce U Ha NOTPeby 3a MemarmbeM LIKOJICKe ITpaKkce Ha CBUM HUBOUMA y
NpaBlly MOTHBHMCalba yYeHHKa 3a LeJI0)KUBOTHO y4yeme, Behe caMmocTasHo-
CTH yYeHHKa y HAaCTaBHOM IPOLeCY, Ka0 U JUPEKTHOT Noy4yaBaba YYeHUKa
BellITUHaMa IJIaHWpamwa, peajr3aliyje U BpeJHOBambha CaMOOOPa30BHUX aK-
TUBHOCTH.

KmyuHe peuu: ocnocoG/barbe Y4eHHKA 3a C€aMo0OOpa3oBambe, IperJiej
HCTPaXKMBakba, IKOJICKA MpaKca.
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TEACHING FOR SELF-EDUCATION:
RESEARCH REVIEW AND IMPLICATIONS
FOR SCHOOL PRACTICE

Sonja Andjelkovic
Institute for Educational Research, Belgrade

Self-Education is considered to be the main method for the Lifelong Learning
philosophy realization. It requires both, adequate conditions of the social
context and specific personal characteristics. These characteristics, above all,
include motivation for Lifelong Learning and self-education and the skills of
planning, implementation and evaluation of self-educational activities. In ac-
cordance to this, it is demanded for all levels of educational institutions to or-
ganize their strengths aiming to develop these characteristics. This text pre-
sents the analysis of 23 research studies that consider various issues about
teaching for self-education. The studies were analyzed according to research
sample, method, aim and results. It is observed that research studies in this
area rarely include perspectives of teachers and researchers and more often
they consider students and their ability for self-education. The descriptive re-
search method is dominant and the combination of different research techni-
ques is used most frequently, particularly survey and testing. The lack of data
about this phenomenon in whole is apparent. The authors most frequently
deal with the way students learn and with their ability for self-education or
autonomous learning. They also deal with the variables connected to these
phenomena. Research studies that focus on the practice which enables ability
for self-education follow. There are very few research studies that consider
connection between instructional approach and students’ ability to self-edu-
cate. The results of the analysis indicate the need for more complete research
of this phenomenon, referring to the content, but also referring to the invol-
vement of different perspectives. It is also indicated that school practice of all
levels has to be changed in the direction of motivating students for Lifelong
Learning, student autonomy in the process of instruction and direct teaching
of skills for planning, implementation and evaluation.

Key words: teaching for self-education, research review, school practice.
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HMHOBATUBHMU ITPUCTYIIN EKOJIOIIKOM OBPA3OBABLY

Jenena CmaHuwuh”
WMHCTUTYT 3a NeJarouika uCTpaXkuBama, Beorpas

UcTpaxuBamwa y 06/1aCTH eKOJIOLIKOT 06pa3oBamwa y Cpobuju nokasasa cy Ja
IIOCTOje MHOTHU Np06JIeMH Y OCTBAapUBamWy LU/ba €KOJIOLIKOT 00pa3oBamba.
YdeHun M U3/ia3e U3 OCHOBHe IlIKOJIe 6e3 IpeJcTaBe 0 TOMe Koja je ’hUX0Ba
yJiora y o4yBamy KMBOTHE CpeJiiHe. Y pajJly ce TOBOPU O IPUMEHHU ,MYyJITH"
NPUCTYIa €eKOJIOIKOM 060pa3oBaky LITO MoJjpadyMeBa yBohewe myamudu-
CYUNAUHAPHOCMU, MYAMUNEepcneKmMuU8HoCmu U MyAmunpakmu4Hocmu y o6-
pasy €KOJIOWIKUX CaZipKaja. 3a yCIellHO OCTBApMBame IiM/ba €KOJIOLIKOT
obpa3oBama HEONXO/HAa je BepTHKaJHa U XOPU30HTaJ/IHA KopeJsaluja ca-
JipKaja pas/IMYMTHUX NpejMeTa KaKo OM ce yYeHHMLMMaA 0JIaKIIaJo NOoBe3u-
Bame 3Hawa U popMHUpake cucTeMa ojMoBa. He nocTtoju TeMa 13 06J1acTu
€KOJIOTHje U 3allTUTE )KUBOTHE CPeJIMHEe Koja ce He MOXKe 06paZiluTH U3 BU-
lIe mpeJMeTa U TO FTOBOPU O MOTYNHOCTU IPpUMeHe MYy/1muduCyunaAuUHaApHo2
IpHUCTyINa y 06paZii eKOJIOLIKHUX CaZipKaja y HacTaBU. [lolmToBambe NpUHLU-
na My/imunepcnekKmueHoCmu y HacTaBU NOJpa3yMeBa YCMepPEHOCT HACTaB-
HHMKa Ha TO Jla YY€HUIY IOCTaHy CBECHH [ia, IOpeJi BJIACTUTUX NIepPCIeKTUBA
Y MUIL/bEHA 0 0Jipeh)eHUM cUTyalUjaMa, IoCToje U Jipyraduje nepcrneKTUBe
U MUllJbea. C TUM y Be3U, MyJITUIIEPCIIEKTUBHOCT Ce 3aCHUBA Ha KOHLENTY
IJIypasiM3Ma MUIL/beH-A YUjH je [U/b Jja YKaXKe yYeHULIMMaA /ia 3a CBAKH IIPOo-
6J1eM IIOCTOjU BHUILIE pellierha U /1a je Ha ’bUMa Jja Tparajy 3a TUM pellemhruMa.
[IpyHIMI MyITUIIEPCIIEKTUBHOCTH NPEACTaB/ba OCHOB KOHLIENITA OAPXKHUBOT
pasBoja, I1a ce 0Jf HACTABHUKA OYeKyje Jia Ko/, y4eHHUKa pa3BUje OATOBOPHOCT
0 BJIACTUTOM IOHAllaky KOje yTU4Ye Ha >KMBOT reHepauuja y 6yayhHocTH.
MyamunpakmuvHocm nofipasyMeBa MOryhHOCT NpUMeHe Hay4eHOT Y pasJiu-
YHUTHUM 00J1aCTUMA )XUBOTA. Ba>KHO je Jja ydeHULM yBU/I€e 1A €KOJIOLIKE IPUH-
LMIle Koje Haydye MOTYy/Mopajy [a NpPUMEHYjy y PasjJUYUTUM KUBOTHUM
cuTyauujama. [[puMeHa HaBeJeHUX IPUCTYIA Y HACTaBX HUje HOBUHA Ca Te-
OpHjCKe TayKe IJIeJUIITA, aJl1 je ’bUX0Ba ynoTpeba y Npakcyu BeoMa peTKa.
W3 Tor passiora, y paZly ce pa3marpajy MoryhHOCTH NprMeHe OBUX IPUCTYIIA
y 00pa30BHOj IPAKCH Hallle 3eMJbe.

KmyuHe  pevu: exosiomlko o6pa3oBame, MYJTHAUCLHUIIMHAPHOCT,
MYJITUIEPCIIEKTUBHOCT, MYJTUIPAKTUYHOCT.
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INNOVATIVE APPROACHES TO ENVIRONMENTAL EDUCATION

Jelena Stanisic’
Institute for Educational Research, Belgrade

Research in the field of environmental education in Serbia have underlined
the existence of many problems in accomplishing goals of this field of edu-
cation. Students finish primary school without the concept on their role in
environmental protection. This paper discusses the possibility of implemen-
tation of “multi”- approaches in the environmental education, which implies
introduction of ecological contents through multidisciplinary, multi-perspec-
tival and multi-practical approaches. In order to successfully introduce the
goals of environmental education, it is necessary to correlate both vertically
and horizontally the contents of different subjects, in order to facilitate in-
terlinking of different segments of knowledge and development of the net-
work of concepts. All the themes in the field of ecology and environmental
protection can be addressed within several subjects. This speaks in favour of
possibility of implementation of multi-disciplinary methods while teaching
ecological topics. The principles of multi-perspectival approach take into ac-
count the focus of the teacher on teaching his/her students about different
perspectives on certain issues in addition to their own. In relation to that,
multi-perspectival approach is based on the concept of pluralism of thought,
which main goal is to point out to students that there are different solutions
to a problem and that it is their task to search for them. Principle of multi-per-
spectival approach represents the main concept of sustainable development.
Thus, it is expected from teachers to develop responsibility among their stu-
dents for their own actions which may influence the lives of future generati-
ons. Multi-practicality takes into account the possibility of implementation of
acquired knowledge in different domains of life. It is important for students to
perceive that ecological principles, learned in school, can/must be applied in
various real life situations. Implementation of the above listed approaches in
education is not novel from the theoretical perspective, but their practical ap-
plication is very rare. For that reason, in this paper we discuss possibilities of
implementation of these methods in the educational context in our country.

Key words: environmental education, multidisciplinary, multi-perspectival
and multi-practical approaches.

* E-mail: jstanisic@rcub.bg.ac.rs

63



VMlHOBaTUBHM NPUCTYNH 06pa30Baby

O OAPEBEHHUM IIOKA3ATE/bUMA
CTPYYHOTI YCABPIIABAIbA
HACTABHHUKA CPIICKOT JEBUKA U KIbU’KEBHOCTH

Jenena M. CmesaHosuh”
HMHCcTUTYT 3a ejarouka UCTpaxuBamwa, beorpap,

[IpemMza ce noMmohy HacTaBe CpPICKOT je3MKa NOCPeJHO U3BOJIM HAcTaBa Be-
huHe WIKOJICKUX IpeiMeTa, y TPMMa 060pa3oBHUM pedpopMaMa ClIpOBeleHUM
y Cp6uju ox 2000. roguHe 10 JaHac HUje nocBeheHa MocebHa Maxmba CTpy4-
HOM yCaBpIllaBakby HAaCTaBUKaA CPICKOT je3MKa U KbMWKeBHOCTH. [Ipesmer
OBOT UCTPaKHUBama NpeJCTaB/bajy N0jeIMHU II0Ka3aTe/by CTPYYHOT yCaBp-
l1aBal-a HACTAaBHUKA KOjU NIpeJiajy CPICKU je3UK U KBbWXKeBHOCT. Llnusb pasa
610 je 1a yCTAHOBUMO KOJIMKO 4Y€CTO HAaCTaBHUIIM OBOT MpeiMeTa YYeCTBYjY
y CTPY4YHOM yCaBpllaBamy U Ja carjeaMo Koju Cy cafpKajyu Haj3acTyll/be-
HHjU a KOjU UM HeJJ0CTajy Y CUCTeMY CTPYYHOT ycaBpllaBawa. UcTpaxkuBame
je o6aB/beHO KpajeM 1iKoJsicke 2012/2013. roaMHe NpUMeHOM YIIUTHUKA KO-
jU je cafip>Kao NUTawka OTBOPEHOT U 3aTBOPEHOT TUIIA. Y30paK je IPUTro/iaH U
YMHU ra 49 HacTaBHUKA CPIICKOT je3UKa U Kb MXKEBHOCTH U3 JleBeT OCHOBHUX
mkoJsia y beorpaay, Jaroguuu u Kpywesny. [Ipumemena je JeCKpUIITUBHA
CTaTUCTHUYKA aHa/IM3a, a KBaJUTAaTUBHOM 00pa/ZioM MoJiaTaka U3/BOjeHe Cy
Haj3acTyIll/beHUje KaTeropuje oArosopa. Pesysiratv nokasyjy Aa BULlIe Of I10-
JIOBUHEe HAaCTaBHUKA CPIICKOT je3MKa U KIbHXKEBHOCTH YYeCTBYje y CTPYYHOM
yCaBplIaBamy HajMawe TPH NyTa TOKOM LIKoJICKe roguHe. Kao Hajuenrhe Te-
Me Yy OKBUPY IIporpaMa CTpy4HOr ycaBplllaBawa, KOjuMa Cy IPpUCYCTBOBAJIY,
M3/IBOjUJIU Cy OHE KOje ce TU4Yy 06pajie ApaMCKUX Jiejla MU HacTaBe rpaMaTH-
Ke, a HajMame Cy 3aCTyIJbeHU CaJipXKaju KOjU ce OJHOCe Ha METOLUKY Ha-
CTaBe, IPEBACXO/IHO, CPIICKOT je3MKa M Ha IPUMeHYy 060pa30BHUX CTaHAap/Aa.
Hanasu ucrpaxuBamwa ynyhyjy Ha To Ja 64 Tpebasio yHaNIpeAUTH CTPYYHO
yCaBpllaBambe HaCTaBHUKA CPIICKOT je3MKa U KIbWKEBHOCTH Tako Jia y Behoj
MepH Oyzie moBe3aHo ca npakcoM. CeM Tora, pe3yJiTaTH HaBOZE Ha 3aK/by4aK
Jla je HacTaBy MeTOAMKe CPIICKOT je3UKa U KIbMXKeBHOCTH Ha OCHOBHUM CTY-
JiujaMa MOTPeO6HO yCMEPUTH, Hajlpe, HA MPAKTUYHY NPUMEHY TEOPHjCKUX
3Hama M yNyTCTaBa.

KmyyHe pevu: CpHCKHA je3WK M KHHWXKEBHOCT, HACTaBHULM, CTPY4YHO

yCaBpllaBawe, METOJHUKA HACTaBe CPIICKOT je3m<a N KIbUXKEBHOCTH, OCHOBHA
IIKOJIa.
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ON CERTAIN INDICATORS OF PROFESSIONAL DEVELOPMENT
OF SERBIAN LANGUAGE AND LITERATURE TEACHERS

Jelena M. Stevanovi¢”
Institute for Educational Research, Belgrade

Although teaching of majority of school subjects is indirectly carried out via
Serbian language teaching, three educational reforms implemented in Serbia
since 2000 have not paid special attention to professional development of
Serbian language and literature teachers. Certain indicators of professional
development of teachers who teach Serbian language and literature were the
subject of this research. The aim of this study was to determine how often
teachers of this subject participate in professional development and to spe-
cify the activities that are most common and those that are missing in the
system of professional development. The research was carried out at the end
0f2012/2013 school year by the application of the questionnaires containing
both close and open type questions. The sample was suitable and included
49 teachers of Serbian language and literature from nine primary schools in
Belgrade, Jagodina and KruSevac. Descriptive statistical analysis was applied,
and the most frequent response categories were determined by qualitative
data processing. The results have shown that more than a half of the Serbian
language and literature teachers participate in professional development at
least three times per a school year. As most common topics within profes-
sional development programs they attended, the teachers pointed out tho-
se dealing with the presentations of dramatic works and grammar teaching,
whereas the less frequent topics were those dealing with methodology of
teaching, primarily of Serbian language teaching and those dealing with the
implementation of educational standards. The research findings suggest that
professional development of Serbian language and literature teachers should
be improved in terms of being associated with the practice to a greater extent.
Furthermore, the results have stated the need to direct the teaching of met-
hodology of Serbian language and literature, during the basic studies already,
primarily to the practical application of theoretical knowledge and guidance.

Key words: Serbian language and literature, teachers, professional
development, methodology of Serbian language and literature teaching,
primary school.
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EMIIATHUJA U CMEX KAO ®YHKIIMOHAJIHU EJIEMEHTH
YUTAJTAYKE BEIITUHE HA MJIABEM HIKOJICKOM Y3PACTY

Maja M. lumumpujesuh’
dakysTeT nefarolKux HaykKa, JaroguHa

[TocpesoBambe XyMOpoOM/CMeXOM jeJlaH je oJ MPOAYKTUBHUX HayMHaA Ja ce
YHMTAOLM ,MCKYCTBEHO NMPOjeKTYjy” Y JIMK jyHaKa. be3 y>KrBJ/baBamwa, NOUCTO-
BehHBawa, eMNaTUUKe peJsialidje Koja YK/bydyyje MOCTOjarbe dpy2o2 U mpe-
MeTame I0YeTHHUX yJIora, He MOXe ce IOCTMNY HU CYIITHHCKO pa3yMeBakbe
JIMTEPAPHUX aKTepa, HUTHU Ce MOoXKe JONpPeTHU A0 CMUC/IA UCIIPUIIOBEJAHOT.
EMnaTuuka yJsiora xymopa omoryhasa ia ce yuTasal NpUOJIMKA JTMKOBUMA
¥ J]a ce U3 MO3ULHje 6JIMCKOCTH ca hUXOBUM CBETOM Y3 UTHE 10 pedJiekcuje
KOjOM 0 ’bMMa KpUTHUUYKHU pacybyje. [IpeameT pajia jecTe ucTpakuBame yJio-
re eMInaTuje, XyMopa U CMexa y IpoLecy pa3BUjalba YATAJIAYKHUX BelITUHA
KO/J| Y4eHHKa MJiaher OCHOBHOLIKOJICKOT y3pacTa. llub je fa ce npahewmeMm
penenuyje, NpeBacxoAHO, MPO3HUX XyMOPUCTUYKHUX TEKCTOBA 3a Jely KOju
Cy IJIAaHMpaHU 3a M3y4yaBake Yy NOYeTHUM OCHOBHOLIKOJICKUM paspejuMa
YCTAHOBH CTelleH aHraXKOBAHOCTH HajMJIahux yhTasala Ha [JIaHy eMIaThuy-
Ke I0Be3aHOCTH Ca jyHaluMa Ipyrya XyMOPHUCTUYKOT xaHpa. byayhu na ce
XyMOp U CMeX jaBJbajy Kao 036U/bHE TeMe HAay4HOI MCTpaXKMBamba, y pajy
ce pasMaTpa U QyHKIHMja cMeXa Kao KOXe3UBHOT eJleMeHTa Y OKOJIHOCTUMA
HaCTaBHOT UHTepIpeTUpaba KibWKeBHOT TekcTa. CMex ce Be3yje 3a dpeHo-
MeH Ipylle - 3aXBa/byjyhu HeMy ce YCIOoCTaB/ba HeKa BPCTa KOJEKTUBHOT
ocehamwa M ,KaTap3W4YHOI caBe3HUIITBA  Mehy ydyeHHIMMa. AHAJIMTUYKUM
NPUCTYNOM YTBphyje ce 3HayajHa MOBe3aHOCT U3Mehy cMexa kao apeKTUBHe
peakuyje, METOAUYKMA OCMUIL/bEHOT €MOLIMOHA/IHOT Cay4yeCTBOBaWka y CYA-
OMHaMa jyHaKa XyMOPHUCTHUYKHX HapaTHUBa U yYeHH4YKe MOTHBallMje a OCHa-
Kyjy CBOje yMTa/layKe KamauuTeTe, NpoQUIMILY peLienuujy U Haarpabyjy
yyTala4yKy KOMIeTeHL jy y MiahuM pa3pejiMa OCHOBHE LIKOJIe.

KmyuHe peuu: emmnaruja, CMeX, KHWKEBHU jyHaK, pelelldja, YATaladyKe
KOMIIeTeHLyje.
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EMPATHY AND LAUGHTER AS FUNCTIONAL ELEMENTS
OF THE READING SKILL IN TEACHING YOUNG LEARNERS

Maja M. Dimitrijevi¢’
Faculty of Education, Jagodina

Humor/laughter Intermediation is one of the productive ways to experienti-
ally project self into the role of the main character. Without empathic dimen-
sion which includes the existence of the other and changing the initial roles,
neither crucial understanding of the literal actors nor understanding of the
narrated meaning is possible. The empathic role of humor is to make the re-
ader be closer to the characters, to notice and to share the experience with
characters and to raise himself as a reader to the point of the reflection and
critical thinking by being close with the characters’ world. The purpose of the
paper is to explore the role of empathy, humor and laughter in the process of
developing the reading skills in lower primary grade students. The aim is to
determine the level of the empathic connection of young readers with main
characters of the humoristic genre. Given that humor and laughter appear
as thoroughly explored scientific research topics, in this paper we take into
consideration the function of laughter as the cohesive element in the process
of interpreting the literal text. Laughter is connected to the group phenome-
non - and because of laughter, some kind of the group feeling and “cathartic
alliance” can be established. The significant connection between laughter as
an affective reaction, methodologically shaped emotional bond with the cha-
racter’s destiny and students’ motivation to enhance their reading capacities,
is determined by using the analytic approach.

Key words: empathy, laughter, literal character, reception, reading
competences.
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UI'PE Y HACTABU TPAMATHUKE

BecHa J. Jlomnap®
@usonoumku gakyaret, beorpag

Muna M. Ilejuh
dakyJsiTeT 3a MeJiuje U KOMyHUKaluje, beorpan

CaBpeMeHHU NPUCTYI HACTaBU rpaMaTUKe CPIICKOT je3UKa HarJiallasa loTpe-
60y yBohemwa HOBMX HauMHa yTBphuBamwa rpasuBa Koju 6u nosehanu MoTu-
BHCAaHOCT YYEHHMKA 3a aKTUBHO Y4eCTBOBakbe y HACTaBHOM IIpolLecy. JefaH
0/ TAKBUX HAayMHA jecTe yBohemwe je3aMykux urapa (acouujaiuje, pedycH,
urpa ayb6Jieta (kojy je usmucauo Jlyuc Keposn), urpa ,Bemasna” utj.) yMecTo
KJIaCUYHOT yBe)kO6aBawa rpaauBa. Llu/b ucTpakuBatma jecTe a ce yTBpP/AHU Jia
JIM NIpMMeEHA je3UYKHUX Urapa Ha 4acoOBUMa CPIICKOT je3UKa, 3a pa3JjIMKy O/
TpaZMLIMOHA/IHOT HaYyrMHa YTBphUBawka HOBOT IpaJijMBa, yTU4Ye Ha TO /A y4e-
HUIU YCIEelLlHUje caBaZiajy HOBY JIEKIH]jY. Y30paK je 06yxBaTro 60 yyeHHKa
ceMOr pa3pe/ia, KOjUu Cy NIoJle/beHU y [IBe Ipylle, yjeJHayeHe IpeMa rpama-
TUYKOM IpeJi3Hamy. /la 61 nosia3Ha XMIIOTe3a 0 HEONXOAHOCTU yBohema je-
3WYKHUX Mrapa 6uJa NpoBepeHa, HOBAa HACTaBHA je/JUHUIIA U3 TpaMaTuke (y
OBOM CJIy4ajy UMeHUYKe, IpUJeBCKe Y IPUJIOIIKe CHHTarMme) obpahena je Ha
MCTHU HauMH y 06a oZie/bera ceMor paspeza. MehyTumM, ekcnepruMeHTa IHa
rpyna yueHUKa yBexxOaBaJsia je rpaZiuBo Kpo3 pa3/IMuUUTE je3SuYKe UTpe, 0K
je KOHTpOJIHA rpymna yBexkbaBaJia rpaZlUBO Ha TpaJuLiMOHa/aH HauuH. Ha-
KOH yBexk0aBama rpa/iuBa yueHHUIM Cy [0NyHaBaJ/id TeCT 3a IPOBEPY 3Hama
13 oBe obusactu. [locTojame pasavka usMehy rpyna npoBepeHo je T-TECTOM.
Kako 61McMo npoBepu/in CTeNeH 33/l0BO/bCTBA YUEHEM KPO3 UTPe, YUEHULU
Cy NONYHHUJIU YIIUTHUK, KOHCTPYHCAH 3a NOTpebe OBOT UCTPakKMBama. Y pa-
Ay he neTa/bHO OUTH NpeJCTaB/bEHU Pe3YJITAaTU UCTPAXKUBakba U lleJjarolke
MMILIMKaLYje IpUMeHe je3UYKUX Urapa y HaCTaBU CPIICKOT je3UKa.

KsbyuHe pevu: rpaMaTHKa, CPIICKH je3HUK, je3UUKe Urpe.
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GAMES IN GRAMMAR CLASSES

Vesna J. Lompar’
Faculty of Philology, Belgrade

Mina M. Peji¢
Faculty for media and communication, Belgrade

The modern approach towards teaching Serbian Grammar ephasizes the
need for new methods to increase students’ motivation for participation in
the process of teaching. One of these methods is the implementation of lan-
guage games (associations, enigmas, the game of doublets (invented by Lewis
Carrol), the Hangman game, etc.) instead of the classic excercises. The goal
of this research is to establish wheather these games facilitate students’ bet-
ter understanding of a lesson than the traditional way of teaching. A sample
of seventh grade students (N=60), divided in two groups, participated in the
study. The general knowledge of grammar in both groups was at the same
level. Both groups will be taught the same lesson, but one group (the experi-
mental group) revised the lesson through language games, and the other (the
control group) through traditional ways. After the revision, the students re-
ceived a test. The differences in the answers was checked through a t-test. Af-
ter the classes, the students filled in a questionnaire to determine how much
they liked the new way of revising. Results will be presented and disscussed
in more details, as well as the pedagogical implications of implimentation of
language games in Serbian language teaching.

Key words: grammar, Serbian language, language games.

* E-mail: lomparvesna@gmail.com

69



VMlHOBaTUBHM NPUCTYNH 06pa30Baby

HAJYEII'HhH ObJIMIU UCITO/bABAHA
KPEATUBHOCTHU YYEHUKA Y HACTABU MATEMATHUKE

Bojucaae Audpuh’
Byicoka 1moc/ioBHa 11K0JIa CTPYKOBHUX CTy/AHja, Ba/beBo

OCHOBHM 3axTeB TPXKHUILUTA pajia, KOJ HAaC U y CBETY, JJaHaC je HECYMIbUBO
MHOBATHUBHOCT U 3aTO Ce 0f, 00pa30BHUX MHCTUTYLMja Ha CBUM HUBOMUMA
O4YeKyje MHTEeH3WMBHUJU PaJi Ha Pa3BUjalby KPEaTUBHOCTU YYeHUKA. 3Ha4ajHa
yJloray pa3Bujamby KpeaTUBHOCTHU yYe€HHUKa HeCYyMJ/bUBO NIPUIIaZa U HaCTaBU
MaTeMaTHKe. Y paJly je IpUKa3aHO UCTPAXKUBAHE YUjH je LIU/b OUO UCIIUTHU-
Bame HajuellN1x 06/1MKa MCII0/baBakha KPEAaTUBHOCTH Y HACTaBU MaTeMaTH-
Ke. Y30pkoM je obyxBaheHo 120 HacTaBHUKa (40 yuuTesba U 80 HaCTaBHUKA
npeaMeTHe HacTaBe). Y UCTpakuBamwy je kopuiiheH ynuTHUk PKYHM 1 ko-
ju cagpxku 15 nMTama Be3aHUX 3a pa3BUjabe KpeaTUBHOCTH, IpU YeMy je 14
NMTakba 3aTBOPEHOT, A je/]HO NUTamke 0TBOpeHOor Tuna. 06pasoM YIUTHUKA
JloOUjeHU Cy pe3yJITaTU KOjU YKa3syjy [ia ce KO/l Hac, HAXKaJIoCT, MUTakby pas-
BUjatba KPeaTUBHOCTH Y HACTaBU MaTeMaTHKe nocBehyje Masio naxkmwe U Jja
cy Hajyewhy o6/IMLIM HCIIO/baBakha KPeaTUBHOCTHU: pelllaBambe pobJieMa 1o
AHAJIOTUjH, pellaBame 33/jlaTaKa Ha BUIlle HAYMHA U HeCTaHAAp/HO pellaBa-
e M03HaTUX npobJema. Octanu 061MIM U MaHUecTalyje KpeaTUBHOCTH
Mame Cy 3aCTyIJbeHU. Pe3y/iTaTu UCTpaXKuBama Jajy U KOHKpeTHe MoJaTKe
0 3aCTYNJ/b€HOCTHU Npob6JieMa pa3BUjatba KPeaTUBHOCTH KPO3 HaCTaBy MaTe-
MaTHKe y 06pa30oBamy U ycaBpllaBaky HACTaBHUKA U YKa3yjy /a 61 ce 0CMHU-
IIJbeHUM M OPraHM30BaHUM paZlOM Ha 0CNOCO6J/baBaly HAaCTaBHUKA MOTJIU
noctuhu gasneko 60/b1 edpeKTH Ha IJIaHY pa3BUjatba KPeaTUBHOCTH yYEHHU-
Ka KpO3 HacTaBy MaTeMaTHKe.

KyuHe pevu: KpeaTUBHOCT, HAaCTaBa, MaTeMaTHKa, YIUTHHUK.
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THE MOST FREQUENT FORMS OF STUDENTS’ CREATIVITY
IN MATHS TEACHING

Vojislav Andri¢”
College of Applied Business Studies, Valjevo

Innovation is undoubtedly the basic request of the current labour market,
both in our country and internationally. Therefore educational institutions
are expected to develop students’ creativity more intensively. Maths teaching
certainly has a significant role in developing students’ creativity. This paper
presents research which main goal was to establish what are the most frequ-
ent forms of expressing creativity in the teaching of Maths. The research has
been done using the survey method involving 120 Maths teachers (40 teac-
hers in junior classes of primary schools and 80 teachers in senior classes of
primary schools as well as in some secondary schools). The questionnaire
DCIMT 1, containing 15 questions in relation development of creativity, was
used in the survey. Questionnaire contained 14 dichotomous questions and
one open-ended question. The results obtained by analysing the questionna-
ires show that, unfortunately, little attention is paid to developing creativity
in Maths teaching, and that the most frequent forms of expressing creativity
are: problem solving by analogy, task solving in several ways and nonstan-
dard solving of familiar problems. Other forms and manifestation of creati-
vity are less frequent. The results of this research also provide concrete data
about the problems of developing creativity in formal education and teachers’
professional development and show that the effects in the field of developing
students’ creativity could be far better if the teachers’ training was designed
and organized in a more productive way.

Key words: creativity, teaching, Maths, questionnaire.
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OBPA30BAIBLE Y OBJIACTH XEMMUJE: IOTPEBE CABPEMEHOT APYIITBA

Busmana Tomawesuh™
Xemujcku ¢akyartet, beorpaz

Kamapuna Ilymuya
MHoBauunoHu nieHTap Xemujckor ¢pakyateta, beorpas

Jpazuya Tpusuh
Xemujcku dpakyateT, beorpan

JenaH on 3axTeBa KOjU ce MOCTaB/ba CaBPEMEHOM 00pa30Bamby jecTe mpuipe-
Mamwe MJIJIUX 3a KUBOT y TEXHUYKU U TEXHOJIOIIKH O0raTOM OKpYyXewy Koje
Ce MHTEH3UBHO Mewa. HaydyHOTexHOJIOMKa TMCMEHOCT, Pa3B0j KpeaTUBHOCTH
Y MHOBAaTHMBHOCTU U CIIOCOOHOCT pellaBarba NpobJeMa cMaTpajy ce K/bYYHUM
KOMIleTeHIIMjaMa MJIaJiuX Y CAaBpEMEHOM JIPYLITBY, jep 06e36ehyjy 6p30 npua-
rohaBame CTaJIHUM NIpOMeHaMa Y CBAKOJJHEBHOM HUBOTY U Ha TPXKUILTY pajia.
3a popMupame TaKBUX KOMIIeTeHIMja NOTpeOHa je HacTaBa Koja peJcTaBJba
JI00py paBHOTEXKY U3MeDy ycBajamba 3Haba M BELITHHA, NOACTUIakha UHUIIU-
jaTMBe, MYHOBAaTUBHOCTH U KPEaTUBHOCTU. YUeme XeMUje Kpo3 UCTPaXKUBaAbE,
NI0BE3aHO Ca Pa3JINYUTUM KOHTEKCTUMa, oMoryhaBa pa3Boj K/by4YHUX KOMIIeTe-
Helyja M1aAux. MehyTuM, TakaB NPUCTYI Ce PETKO NPUMEYje Y HAallUM LIKO-
JlaMa. JeZjlaH OJi pasJiora Cy M HacTaBHU NporpaMu. Peasn3oBaHo je ucTpaxu-
Bakbe YUjH je LUJb Jla Ce UCIUTAjy MUL/beHa HaCTaBHUKA 0 MOryhHOCTH Ja ce
KpO03 HaCcTaBy XeMHje pa3Byja KpPeaTUBHOCT U 0 MUH$OpPMalMjaMa KojuMa ce Kpo3
KOMIIOHEHTe HaCTaBHOTI [Iporpama Jiaje noJpuika peajn30Bamy TaKBe HaCTaBe.
YNUTHUKOM KOjH je caZip>Kao NUTakba OTBOPEHOT, 3aTBOPEHOT TUIIA U CKaJle Cy-
Jl0Ba aHKeTHUpaHa cy 334 HacTaBHUKaA XeMHUje. KBaluTaTUBHA U KBAaHTUTATHUB-
Ha 006pa/ia pe3yJ/iTaTa 0Ka3aJa je Jja CKOpo CBU HaCTaBHULM UMajy O3UTUBAH
CTaB [IpeMa pa3BUjarmy KPeaTUBHOCTU KpO3 HACTaBy XeMHje, aJld IpuMepe U3
IpakKce HaBOAU HELITO Make Ol N0JIOBUHE HAacTaBHUKA. [Ipeno3Hajyhu snabo-
paTOpHUjCKU paZi Kao K/bYYHU HA4YMH 3a MOJCTHLIake pa3Boja KpeaTUBHOCTHU
YyYEHHKa, BULLIEe OJ II0JIOBUHE HAaCTaBHUKA HAaBOJU /la y HACTAaBHOM IIporpamy
HeMa JJ0BOJbHO MHCTPYKIHMja 32 OPraHM30Bambe TAKBOT eKCIIePUMEeHTAaJHOT pa-
/ia ydeHuKa. Pe3ystaTu ucTpakuBamwa ykasyjy Aa je HaCTaBHUIIMMa OTpeOHa
NOZIpLIKA 332 IPOMeHY Ha4yMHa pajJia Kpo3 J0JaTHe UHCTPYKLHje Yy HACTABHUM
porpamMumMa, npurpeMarme NocebHUX NPUPYYHUKA 3a HaCTaBHUKE, KPO3 Mpo-
rpaMe CTPY4HOT ycaBpllaBama U KBaJUTETHHje UHULM]jaJHO 00pa3oBame.

KsbyuHe pevu: HacTaBa xeMHuje, UCTPAXKUBAYKU MIPUCTYI, KPEaTUBHOCT.

* HAIIOMEHA: CaommiTere mpeJcTaB/ba pPe3y/ITaT paZa Ha MpojekTuMa ,leopuja U mpakca Hayke
y APYIITBY: MYJATHAUCLUIIMHApHE, 06pa3oBHe W MehyreHepauujcke nepcrnektuse’, 6p. 179048
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EDUCATION IN CHEMISTRY: REQUIREMENTS
OF CONTEMPORARY SOCIETY*

Biljana Tomasevic™
Faculty of Chemistry, Belgrade

Katarina Putica
Innovation center of the Faculty of Chemistry, Belgrade

Dragica Trivi¢
Faculty of Chemistry, Belgrade

Preparing young people to successfully face the challenges of the changing tec-
hnical and technological world has become an increasingly important objective
of contemporary education. The competencies in maths, science and techno-
logy, creativity and innovation and problem-solving ability are considered as
core competencies of young people in modern society because they provide fast
adaptation to constant changes in everyday life and in the labour market. To
develop these competencies it is important to plan and organize the teaching/
learning process characterised by a good balance of knowledge and skills, and
opportunities for initiative, innovation and creativity. Inquire based learning of
chemistry and context based learning enable the development of key competen-
cies of young people. However, this approach is rarely used in our schools. The
aim of our research is to investigate teachers’ attitudes towards creativity and
the curriculum components that support this approach in teaching process. The
attitudes of 334 chemistry teachers in the research performed in April 2013,
show that almost all of them have a positive attitude towards the development
of creativity in the chemistry teaching, but the examples of this kind of practice
are stated by less than half of teachers. They recognize the laboratory work as
a key way for encouraging creativity, but more than half of teachers stated that
the curriculum does not have enough instruction for organizing this kind of ex-
perimental work of students. Results of our research indicate that teachers need
support to change teaching/learning methods. It could be additional instruc-
tion in the curriculum, special handbook for teachers, professional development
programme and better initial teachers training.

Key words: chemistry education, inquire based learning, creativity.

* NOTE: This presentation is the result of the projects “Theory and Practice of Science in
Society: Multidisciplinary, Educational and Intergenerational Perspective” No0.179048
(2011-2014) and ,From Encouraging Initiative, Cooperation and Creativity in Education
to New Roles and Identities in Society” No. 179034 (2011-2014), financially supported
by the Ministry of Science, Education and Technological Development of the Republic of
Serbia.
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OCHOBIM 1 CPEAKBOLIKOJIIHA
Y IABOPATOPHUJAMA XEMU]JCKOT ®AKY/JITETA’

Musow K. Muauuh™, Anekcandap M. Bophesuh u Jeaeua 3. [l[pazojaosuh
Xemujcku ¢pakyateT, beorpan

Behnna pedpopmu o6pasoBama y 06/1acTH IPUPOSHUX HayKa HarJsauiasa Io-
Tpeby caMOCTaJIHOT pajila yYeHHWKa U pa3Boja JIOTUYKOT MUI/bEHA, Y YEMY
3Ha4yajHy YJIOTy MOTYy UMAaTH OIJIe[]U Y HacTaBu/y4yewy xemuje. MehyTum,
360r HeoAroBapajyhux ycaoBa 3a eKCIEpUMEHTAJHU paji, y BeJIMKOM Opojy
OCHOBHUX U CpeJilbUX IIKO0JIa YYehe MeTO0M J1ab0pPaTOPHUjCKUX U OCTaTUX
NpaKTUYHUX PaJ0Ba HEJIOBOJBHO je 3acTynsbeHo. CTora je XeMujcku daky-
TeT y beorpazy oTBopHoO, jejlaHNlyT HeZleJbHO (CyO0OTOM), CBOje labopaTopuje
3a YyYeHUKe OCHOBHUX U CpeJilbux LiKoJsa u3 Cpouje. AKIIUjy YUjU je Ha3UB
OmeopeHe 1abopamopuje opraHusyjy U BoJie CTyeHTU XeMHUjCKoT dpaKyJiTe-
Ta. /lo caza je Kpo3 oBaj nporpam npoiio oko 700 yyeHuka. Ca yyeHUIMMa
ce paze aBe BpcTe orsiefa. To cy eMOHCTPALMOHHU U OIJIeAU 338 CAMOCTAa/IHU
paj (s1abopaTopujcke Bexoe). [leMoHCTpalLMOHe orvie/ie 06aBJ/bajy CTYEHTH
nocJjie 4yera cjeie jeJHOCTaBHU OIJiejU 3a caMocTaJsiaH paj. Orsieu ce ofHO-
ce Ha MpaBUJIHO PyKOBake CyIllCTaHLlaMa U BexxOawe OCHOBHUX JlabopaTo-
PUjCKUX TEXHUKA. Y pajy Cy NpeJCTaB/beHU pe3yJITaTh UCTPaKUBama Koje
je cipoBeJieHO ca YYeHUIUMa LIECT OCHOBHUX U IIECT CPeJbUX IIKOJA U3
Beorpaza koje HeMajy yc0Be 3a U3BOheme eKcliepuMeHTa/IHe HacTaBe. Llusb
VCTpaKuBaka OO je [ja ce UCMIUTAjy CTaBOBU U UCKYCTBA yYeHUKa y Be3U ca
HbUXOBHUM aHTXKOBAKkEM y €eKCIIepUMEeHTaJIHOM paJly NIPUJIUKOM IOCeTe Xe-
MUjCcKOj JabopaTopuju. [[poMeHOM aMbujeHTa 3a y4yera Mo/ CTUYe Ce U UH-
TepecoBame yUeHHUKa 3a CTULlalhbe HOBUX 3Haka, pa3BUjame BelITHHA U Gop-
MHpame NO3UTUBHUX CTaBOBA lpeMa Hayly. Capazima CTyZeHaTa XeMHUjCKOT
dakynTeTa ca OCHOBHUM U CpeHUM IlIKoJIaMa 06e36ehyje UHTerpaluoHu
IPUCTYI yYewy XeMuje IITO 6U Tpebasio Ja 6yJe UMIepaTUB y CaBpeMeHOj
HACTaBH.

KyuHe peuu: xeMuja, OCHOBHA U Cpe/ikha IIKO0JIa, PaKyJITeT, OTJIe,.
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yyjy peanusanujy ¢uHaHcupa MUHHCTApCTBO NPOCBETE, HAyKe U TEXHOJIOIIKOI pa3Boja
Peny6snke Cpouje.

** E-mail: mmilcic@chem.bg.ac.rs
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ELEMENTARY AND HIGH SCHOOL STUDENTS
IN THE LABORATORY OF FACULTY OF CHEMISTRY"

Vs skk

Milos K. Milci¢™, Aleksandar M. Dordevi¢ and Jelena Z. Dragojlovic¢
Faculty of Chemistry, Belgrade

Most of the education reforms in the area of natural sciences emphasize
the need for independent work of students and the development of logical
thinking, where experimentations in teaching/learning process might have
an important role. However, due to inadequate conditions for experimental
work in a large number of primary and high schools, teaching by using met-
hods of laboratory and other practical works is insufficiently present. For this
reason, Faculty of Chemistry in Belgrade once a week (on Saturdays) opens
their laboratories for primary and high school students from Serbia. The ac-
tivity called Open Laboratories is organized and led by students of Faculty
of Chemistry. So far, about 700 elementary and high school students parti-
cipated in this program. Students are performing two types of experiments.
These are demonstration experiments and experiments for individual work.
Demonstration experiments are performed by faculty students, and they are
followed by simple experiments for individual work. Experiments are related
to the proper handling of substances and the exercise of the basic laboratory
techniques. This paper presents the results of research conducted within six
elementary and six high schools in Belgrade with no conditions for execution
of the experimental teaching. The aim of this study was to investigate the at-
titudes and experiences of students on their involvement in the experimental
work during their visit to the chemistry laboratory. By changing the environ-
ment for learning, students’ interests in learning and developing new skills
and forming positive attitudes towards science are encouraged. Cooperation
of young people from the faculty with primary schools and high schools pro-
vides an integration approach to learning chemistry, which should be an im-
perative in modern teaching.

Key words: chemistry, elementary and high school, college, experiment.

* NOTE: This presentation is an outcome of participation in the project “Theory and Practice
of Science in Society: Multidisciplinary, Educational and Intergenerational Perspectives,”
N0.179048, funded by the Ministry of Education, Science and Technological Development,
Republic of Serbia.

** E-mail: mmilcic@chem.bg.ac.rs
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WHOBATHUBHU NNPUCTYII YYEHLY /HACTABU XEMMU]E:
YYUM XEMHU]JY JOK KPEYUM"

Jacmunka H. Kopoauja™
Xemujcku ¢akyartet, beorpaz

Josuua B. [1naswiuh
X 6eorpajcka ruMHasuja ,Muxajio [lynun”, Beorpag,

Kpeuemwe eHTepujepa nojgpasyMeBa NPUMEHY Pa3/IMYUTUX TEOPUjCKUX H
NPaKTUYHUX 3HaHWa O BeJIMKOM Opojy cynctaHuy. Kako y4eHULM 0 ToMe He
yde y pe[J0BHOj HaCTaBU XeMHje, KpeupaHe Cy akTUBHOCTH KpO3 Koje ce MOory
crehu Ta 3Hawa U BelITHHe. Lln/b cTpaXkMBama 6UO je Jja ce UCIUTA KaKo Cy
YYEHUILM [0KMBEJIM aKTUBHOCT Kpeyera Kao [le0 HacTaBe/ydema xeMuje.
Y ucTpakuBamy Cy y4eCTBOBaJIM YYeHHUIY jeJHOT ofie/berba (N=22) Tpeher
paspena [lecete 6eorpazicke ruMHasuje. UcTpakuBame je peajM30BaHO Ha
HA4MH /ia je HajIIpe oZp>KaH 4ac 0 CylcTaHaMa v Ipubopy Koju cy NOTpeOHU
3a Kpeyewe. HakoH Tora cy y4yeHUIU OKpeYuJIu jesHy yduoHuuy. [loganu o
Y4E€HUYKHUM CTaBOBMMa U MULIJbEHHMA O OBAKBOM IIPUCTYIY HACTABU XeMHU-
je JoOUjeHU Cy HAa OCHOBY NOJIYCTPYKTYUPAHOT UHTEPBjya Y TOKY Kpedyema
(10 yyeHuka), uspaje ceMaHTUUKOr audepeHuujana (21 yyeHUk) U 3amna-
»Kamka HaCTaBHMKA HAKOH 3aBplleHe aKTUBHOCTH O TOMeE KaKoO Cy YYeHHUIIU
JloKUBeJIM ydellhe y Kpevyewy ydynoHule. OnvcaHa MeToO/0J10THja OAr0OBa-
pa ctyauju caydaja. CBU UHTepBjyrcaHu yueHuny (10) oneHuu cy ja uM je
aKTHUBHOCT Kpeuema oMorJia y 60/beM pa3dyMeBaky pesieBaHTHOT IpaJvBa
u3 xemuje. OCUM TOra, ieBeT yYeHHKa je HaBeJso Jla He 61 HULITA MeHalo y
KpernpaHoj akTUBHOCTH pajia. Ha ceMaHTHykoM AudepeHLujany 0 KOPUCHO-
CTH aKTUBHOCTH CBU YYE€HUILH Cy Ce y IOTIYHOCTHU CJI0XKUJIU €A UCKA30M /A je
paj 610 KopuCTaH. 3a 3aHMMJ/bUBOCT CaMe aKTHUBHOCTH HajBULIe OLleHe AaJI0
je 90% y4yeHuHKa. 3anakakbe HACTaBHUKA Yy Be3U Ca NMTamkeM peasrM30BaHe
aKTUBHOCTH ylyhyje Ha TO Aa Cy je y4eHULU Yy ,IIOTIYHOCTH NPUXBATUJIN.
O 3Hauajy pea/iM30BaHe aKTUBHOCTHU Haj60/be TOBOPH YMHEHUIA /1A je OHA
NOZCTaKJ/Ia YYEHUKE U3 [leBeT OZle/berba [ja OKpede lbHUXOBe YYMOHHUILLE.

K./by‘lHe pevu: ydeme XEMI/Ije, HWHOBAIIMOHHU NIPUCTYII, Kpedekhe, MUIII/bEHhA U
CTaBOBH YYE€HHKaA.

* HAIIOMEHA: CaonmTemwe je pe3ysTaT paja Ha npojekty Teopuja u npakca Hayke y
dpywmsy: myamuducyunauHapHe, obpazosHe u mehyzenepayujcke nepcnekmuse (6poj
179048) yujy peanuzanujy ¢ruHaHcMpa MUHHCTApCTBO MPOCBETE, HAYKE U TEXHOJIOUIKOT
pa3Boja Peny6.uinke Cp6uje.

** E-mail: korolija@chem.bg.ac.rs
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INNOVATIVE APPROACH TO TEACHING/LEARNING
CHEMISTRY: I'M LEARNING CHEMISTRY WHILE PAINTING"

Jasminka N. Korolija™
Faculty of Chemistry, Belgrade

Jovica V. Plavsic¢
10 High School “Mihajlo Pupin”, Belgrade

Painting the interior involves the application of various theoretical and prac-
tical knowledge about a number of substances. As students do not learn abo-
ut it in regular chemistry classes, the specific classroom activities were crea-
ted in order to provide students with the opportunity to gain knowledge and
skills on this subject. The aim of this study was to examine how the students
experienced the activity of painting as part of the teaching/learning process.
The research included one class of third grade students (N=22) attending the
Tenth Belgrade High School. Research was organized so that a lecture on sub-
stances and tools for the painting was held first. After that, students painted
a classroom. Data on students’ opinions and attitudes were gathered through
semi-structured interviews conducted during the painting project (10 stu-
dents). After the completion of the project, teachers provided feedback on
students’ experiences on painting the classroom. In addition, 21 students fil-
led in semantic differential questionnaire. The described methodology corre-
sponds to the case study. All interviewed students (10) have estimated that
their painting activity helped to a better understanding of the relevant mate-
rial in chemistry. In addition, nine students stated that they would not change
anything in the created work activity. On the semantic differential of utility of
the activities all students fully agreed with the statement that the work was
useful. 90% of the students gave the highest score on how interesting the
activities were. Teachers made observations those students “fully accepted”
the activities carried out. The importance of the activities carried out is best
described by the fact that it encouraged students from nine other classes to
undertake painting of their classrooms.

Key words: chemistry learning, innovative approach, painting, student
opinions and attitudes.

* NOTE: This presentation is an outcome of participation in the project “Theory and Practice
of Science in Society: Multidisciplinary, Educational and Intergenerational Perspectives,”
N0.179048, funded by the Ministry of Education, Science and Technological Development,
Republic of Serbia.

** E-mail: korolija@chem.bg.ac.rs
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HACTABHHU ITPEAMET JIMKOBHA KYJITYPA U3 YIJTIA
YYEHHUKA N HACTABHUKA: A JIX CY IIOTPEGHE ITPOMEHE?

Hcudopa Kopah®

MUHHCTApCTBO NPOCBETE, HAYKE U TEXHOJIOLIKOT pa3Boja
Peny6sinke Cp6uje, beorpas

Y paay ce pasmaTrpajy npob6seMu QyHKIMje U [10JI0Kaja JUKOBHE KYJITYpE,
OTBapajy NuTama KOMIleTeHI|Mja HAaCTaBHHUKA U UCTHUYeE ce noTpeba 3a Ja-
JbMM HUCTPaXUBawkUMa YUjU je LUJ/b Ja Ce CTBOPU YBpPCTA HAay4yHaA MOJJIOra
¥ OCUTypa WITO LIMpa MOoAPIIKA 3a Aa/bUM PajioM Ha yHanpehuBawy OBOT
HacTaBHOT npejMeTa. l{u/b ucTpaxkuBamwa 6MO0 je a ce yTBPAU MULI/bEHE
y4eHUKa U HaCTaBHUKA JIMKOBHE KYJType O NOTPEOHUM KOMIIeTeHILMjaMa
HaCTaBHUKA JIMKOBHE KyJITYpe 3a YCIellHy pea/n3alyjy HacTaBe, Kao U bU-
XOBa MpolLeHa noJioxkaja U pyHkIje npeaMmeTa JIMKOBHA Ky/ITypa y OJHOCY
Ha ipyre HacTaBHe NIpeJiMeTe, KaKo OU ce Tpacupasy Moryhu npaBLy IpoMe-
He Ha TOM I0JbY. Y30paK UCTPaXKMBakha YNHU/IN Cy YYEHHUIIM OCMOT paspeza
(N=120) 1 HacTaBHHUIIY JIUKOBHE KYJTYpe 3aM0CJeHU Y OCHOBHUM LIKOJIaMa
(N=120). [logauu cy npuKyn/beHU yIUTHUIIMMa KOHCTPYHCAaHUM 3a MOTpe-
6e ncTpakMBamwa. /laT je MpuKas AeCKPUNTHUBHE CTaTUCTHUKe ¥ popMu dppe-
KBEHLH, apUTMETHUYKHX CpeJIUHA U CTaHJAapAHUX JeBUjaldja oapeheHux/
1M3abpaHuX Bapujabsiu. Pe3ynTaTu UCTpaKMBamwa yKa3yjy Ha TO Aa Hajpehu
Opoj UcIUTaHMKA cMaTpa Jia ce npegMeT JIMKOBHA Ky/ITypa Make BpeJHyje
Ol PYTUX HacTaBHUX NpeaMeTa. U3Hocehu cBoje He3a10BOJbCTBO MOJIOXKA-
jeM JINKOBHE KYJIType Y OJHOCY Ha Apyre HacTaBHe NnpeAMeTe, Hajsehu 6poj
HacTaBHMKA yKa3yje Ha NO0TpeOy noboJbliamka yca0Ba 3a peaju3aliujy HacTa-
Be, noBehamwa 6poja yacoBa, NOTpeOdy Jla ce MpoMeHe 3aJalU U caZpxkKaju y
HACTaBHOM ILJIaHY U [IPOTrpaMy OBOT HACTaBHOT NpeaMeTa. JINKOBHA KyJITY-
paje, mpeMa MUIJbey YYEHUKA, OCpe/ilbe KOPUCTaH, BeoMa JIaK U 0Cpesihe
3aHUMJbUB HacTaBHU npegMmeT. [locToju Be3a usMelhy 3a/0Bo/bCcTBa pasoM
HAaCTaBHUKA JIMKOBHEe KYJTYpe U MpOoLleHe KOPUCHOCTH, 3aHUMJ/bUBOCTU U
TeXHWHe npegMeTta. MUcTpaxkuBamwe je HeJBOCMUC/IEHO YKa3alo Ha BaXXHOCT
yJi0re HaCTaBHMKAa U HErOBUX KOMIIETEHIM]ja 3a yCIellHy pealn3alyjy Ha-
CTaBe, aHra’KOBake KpPeaTUBHUX NOTEHIHjasa YYeHUKa KPO3 UHOBAaTUBHE
NPUCTYIIE, NOACTULIAe UHULIMjaTUBE U CapaJHUYKUX OJHOCA Y HACTaBU U
HEMUHOBHOCT yBohera MpoMeHa Ha TOM MOJbY.

KmyuHe peuu: nHactaBHM npegMeT JIMKOBHA KyJITypa, KOMIETeHIHje

HacTaBHUKA JIMKOBHE KYJIType, NMpaBly NpoMeHe QyHKILMje U MO0JIOXKaja
JINKOBHE KYJTYpe.

* E-mail: oisidora@gmail.com
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ART AS A SUBJECT FROM THE PERSPECTIVE
OF TEACHERS AND STUDENTS: ARE THE CHANGES NECESSARY?

Isidora Korac¢”
Ministry of Education, Science and Technological Development
of the Republic of Serbia, Belgrade

The paper deals with the issues of the function and position of Art, raises the
question of teacher’s competences and emphasizes the need for further rese-
arch with the aim to establish firm scientific ground and ensure wide support
for future activities on the improvement of this subject. The aim of this rese-
arch was to determine Art students’ and teachers’ opinion about the necessary
competences of Art teachers for successful realization of the teaching pro-
cess, as well as their assessment of the position and function of Art in relation
to other subjects, in order to establish the guidelines for the possible changes
in this field. The research sample consisted of eight-grade students (N=120)
and Art teachers employed in primary schools (N=120). The data were ac-
quired using the questionnaires specially prepared for this purpose. There
is an overview of descriptive statistics in the form of frequencies, arithmetic
mean and standard deviations of particular/chosen variables. The results of
the research indicate that most respondents think that Art is less appreciated
than other subjects. While expressing their dissatisfaction with the position
of Artin relation to other subjects, most teachers emphasize the necessity for
the improvement of the conditions for the realization of the teaching process,
the increase in the number of Art classes, and the necessity for changing the
tasks and contents of Art curriculum. According to students’ opinion, Art is
moderately useful, rather easy and moderately interesting subject. There is
a connection between Art teachers’ satisfaction with their work and the eva-
luation of the level of usefulness, attraction and difficulty of this subject. The
research unambiguously stresses the importance of teachers’ role and their
competences to successfully realize the teaching process, engage students’
creative potential through innovative approaches, encourage initiatives and
cooperative relationships in the teaching process, but it also emphasizes the
inevitable need for changes in this field.

Key words: Art as a subject, Art teacher’s competences, changes function and
position of Art.

* E-mail: oisidora@gmail.com
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VMlHOBaTUBHM NPUCTYNH 06pa30Baby

OAHOC YHUBEP3UTETCKOI' ObPA30OBAIbA U HCTPA’KNBAIHA

Busana Bodpowku Cnapuocy”
dunosodpcku dpakyatet, beorpan

[lu/b oBOT pajia je carjiefilaBame 0iHOCA 060pa3oBamka U UCTPAKKUBaKba y 1Ba
pas3/inuuTa MoJiesia yHUBEP3UTETCKOT 06pa3oBama: KJaCUUHOM XyMO6OJITOB-
CKOM UM T3B. O0JIOKLCKOM MoJesy. XyMOOJITOBCKA MoOJes NoJpasyMeBa je-
JIMHCTBO 00pa3oBama U UCTPaXKMBamka Ha CBUM HUBOMMA YHUBEP3UTETCKOT
obpasoBama. [VlaBHa MucHja YyHUBep3UTeTa y OKBUPY OBOT Mo/jieJia je obpa-
30Bambe [IyTeM HAYYHOT UCTpaKUBawa. UHCTUTYLIMOHA/IHA ayTOHOMU]a, YHU-
Bep3UTETCKa caMOylpaBa U akaZleMcKa €J1060/1a jecy K/by4dHe peTHoCTaBKe
OCTBapewa 0Be MUcHje. boJIomkCKU Npolec 403B0/baBa YHUBEP3UTETUMA Jia
,A3jaBOM 0 MUcHUjU” caMu leUHUILY CBOje U/beBE KOjU MOTY IIOJjpa3yMeBa-
TH OJlyCTajambe 0/1 je JUHCTBA 06pa30Baba U HAYYHOT UCTPaXKUBama Ha Ioje-
JUHUM HUBOMMa o6pa3oBama (Hajuelihe je TO MPBU LUKJIYC UJIH Oevyesop).
Y ToM cMuciy, 60JI0EKCKH NPOLeC MOJCTHYE PA3JIMYMTEe OpraHU3alMoHe U
yIpaB/bauKe CTPYKTYpe YHUBEpP3UTeTa Koje cy y GYHKIHUjU u3abpaHe MU-
Cvje U CTpaTellKuX npuopuTeTa. OfycTajambe o, XyMOOJTOBCKOT IPUHLIMIIA
jenMHCTBa 060pa3oBakba U UCTPaXKMBakha, KA0 KaMeHa TeMesblja KJIAaCUYHOT
HeMa4yKoI' yHUBEP3UTeTa, JOBOJAU [0 TAKBUX IIpOMEHA Koje ce JaHac cMa-
Tpajy HAjKPYMHUjUM Y UCTOPHjHU Pa3Boja eBPONCKOT BUCOKOLIKOJICKOT 06pa-
30Bama. YMeCTO OpUjeHTallyje 3aCHOBaHe Ha 6a3MYHUM Hay4YHUM MUCTpa-
KMBalbMMa y CBUM JUCLUIJIMHAMA U HA CBUM HHMBOWMA YHUBEP3UTETCKOT
06pa3oBama, 60JI0HCKU NpoLec NOACTUYE KOHLENT T3B. [leHTapa U3BPCHO-
CTU — YHUBEP3UTET OMpa NoJpyyje Yy KOjeM MOXKe /1a UCIIO/bU KOHKYPEHTCKY
Moh. OlabupoM MUCHje YHUBEP3UTET 00JIMKYje CBOj UAEHTUTET OUJI0 Kao
MHCTUTYLIMja KOja MpeBacxoAHO 06pasyje U oby4yaBa 3a nNpodecroHalHe U
CTpy4YHe KBa/iMpuKalLyje 3a NoTpebe TpKULITA paja, UM Kao MPeBaCcX0JHO
UCTpaKWBayKa UHCTUTYILM]ja Ca jaCHOM OpHjeHTaLUjOoM Ha IPUMEeHeHa U KO-
MeplH{jajJu30BaHa UCTpakKKMBamwa 300r npubaB/bama J0JaTHUX QpUHAHCH]-
CKUX cpejcTaBa. KpuTudyapu 60J10HCKOT Mpolieca cMaTpajy Aa AyTrOpovyHO
rJe/laHO OBAaKBe IPOMeHe MOTYy OMTH PHU3UYHE 3a O4yBame UHTErpuTeTa U
HEe3aBHCHOCTU YHUBEP3UTETA Kao aKaJleMcKe 3ajeJHuLe Tpodecopa U CTy-
JleHaTa Koja UCTpaXKyje, KpUTUYKU NPEUCIIUTYje U IPEHOCH HAYYHO 3Hambe
Kao jaBHO A00po.

KmyuHe peuu: yHUBEpP3UTETCKO 00pa3oBakbe, HAYYHO HCTPAXKHUBAMbE,

OJIHOC YHHUBEP3UTETKOI 00pa30Bakba U UCTPAXKMUBAKaA, XyYMOOJTOBCKY MOZeJI
YHUBEP3UTETA, 60JI0HCKU MOJles1 yHUBEP3UTETA.

* E-mail: bbodrosk@f.bg.ac.rs
82



M IHOBaTUBHM NPUCTYIH YHUBEP3UTETCKOM 00pa30Bamby

THE RELATION BETWEEN
UNIVERSITY EDUCATION AND RESEARCH

Biljana Bodroski Spariosu”
Faculty of Philosophy, Belgrade

The aim of this paper is to analyse the relation between education and rese-
arch in two different models of university education: the classical Humbold-
tian and the so-called Bologna model. The Humboldtian model implies unity
of education and research at all levels of university education. The main mis-
sion of the university within this model is education through scientific rese-
arch. Institutional autonomy, university self-government and academic fre-
edom are key assumptions to accomplish this mission. The Bologna process
allows universities to define their own goals through the “mission statement”
which may imply abandoning the unity of education and scientific research
at certain levels of education (it is usually the first cycle or bachelor). In this
sense, the Bologna process encourages a variety of organisational and mana-
gement structures of universities which contribute to the chosen mission and
strategic priorities. The abandonment of the Humboldtian principle of unity
of education and research, as the cornerstone of classical German university,
leads to the changes that are now considered as major in the history of Euro-
pean higher education. Instead the orientation to basic scientific research in
all disciplines and at all levels of university education, the Bologna process
encourages the concept of the so-called centres of excellence - a university
selects an area in which it can demonstrate competitive power. By choosing
its mission, the university shapes its identity either as an institution which
primarily educates and trains for professional and vocational qualifications
for the labour market needs, or as a primarily research institution with a cle-
ar orientation to applied and commercialised research in order to obtain ad-
ditional funding. The Bologna process critics consider that for the long term
these changes may be a risk for preserving integrity and independence of the
university as an academic community of professors and students which ex-
plores, critically examines and transfers scientific knowledge as a public good.

Key words: university education, scientific research, relation between
university education and research, the Humboldtian model of university, the
Bologna university model.

* E-mail: bbodrosk@f.bg.ac.rs
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HOBO U CTAPO Y PAlY YHUBEP3UTETCKOI' HACTABHUKA

3opan Aspamosuh’
VMHCTUTYT 3a NeJarolika MCTpakuBarba, beorpaf

OcHOBHM Np0o6JIEM KOjU Ce pazMaTpa y pajy jecTe Kpu3a UHOBalMje y pajay
YHUBEP3UTETCKOI HACTaBHUKA. Y caBpeMeHUM JPYIITBEHUM U NNOJTUTUYKUM
yCJI0BUMa M3ryb6uJia ce U3BOPHA U/leja YHUBEP3UTeTa Kao 3ajeJHULe 3Hakba
HaCTaBHUKA U CTyJleHaTa. 3Haueke MojMa CTyAupame je usMmemweHo. C jen-
He CTpaHe, HACTYIIWJIa je KpU3a eMMCTEeMOJIOIKUX IPUHLIMIIA HAayKe Koja ce
orJsieJia y cBe Behoj nmparmaTusanujy, cenyjajnlanujyu, KoMmepiyjaausalnuju
Y WjeoJiorusauuju Hayke. C aApyre ctpaHe, npoaop npopUTHe OpUjeHTalHje
y 06pa3oBame YTUIA0 je Ha HACTaBHUYKH MO3UB Y CMUCIY Jla Y IPBU IJIaH
JloJ1a3yu MaTepujajiHa Jo6uT of npodecuje a He NpopecruoHaTHO CaMOyCaBp-
H1aBame. Y TaKBHUM yCJI0BUMa CJ1abU HAlop HAaCTaBHUKA /1a yHanpeAy U UHO-
BUpa CBOj paj. TeopHjcKu paji ce 3aCHWBA Ha COLIMOJIOIIKKUM U AULAKTUY-
KO-TleJJarOlKUM [I0jMOBHUMa 3a 00jallilbebe KpU3e MHOBALHje ¥ 1,eJJaTHOCTH
YHUBEP3UTETCKOI HAacTaBHUKA. MeToj UCIIMTUBAMKA je TeOpUjCKO-aHaJu-
TUYKU. TBpAHe ce 3aCHUBAjy Ha TEOPHUjCKO-JIOTUYKO] apryMeHTalnuju. Y 3a-
KJbY4YKY Ce UCTHYe Jla Ce IOTEeHIHjaJl 3a MUHOBALUJY Y paZly YHUBEP3UTETCKOT
HacTaBHUKa MOXke Hahu y KpeaTHBHOM OJHOCY TpeMa HeBU/I/bUBOM 3Hakby U
IpOMEeHH 3Hauema MojMa cTyaupame. HeonxoaHa je peadupmanuja Kiacuy-
He U/leje yHUBep3UTeTa Kao 3aje/JHULle HACTaBHUKA U CTY/leHTa Koja ca3Haje
CBEYKYIIHY CTBApHOCT.

KmyuHe pevu: WHOBalMja, YHHUBEP3WTETCKH HACTAaBHHUK, MeJarollKu H
JUJAKTUYKM PaJl, MoAy4aBabe.

* E-mail: zoran.a@sezampro.rs

84



M IHOBaTUBHM NPUCTYIH YHUBEP3UTETCKOM 00pa30Bamby

INNOVATIVE AND OLD IN THE PROFFESIONAL SKILLS
OF A UNIVERSITY LECTURER

Zoran Avramovi¢
Institute for Educational Research, Belgrade

The author analyzes the pedagogical and didactic crisis of innovative activity
of a university professor. From an innovative point of view, the fundamental
skills of academics as university lecturers are being considered. In the con-
temporary social and political context, higher education lost its initial idea
of university as a community of professors and students. The meaning of the
concept of studying is changed. First, there is a crisis of epistemological prin-
ciple of science (pragmatism, profitable, specialization, ideology). Second,
profit orientation has strong impact on the university vocation. In that sen-
se, innovative effort within university profession, for example, notion of te-
aching, way of assessment, relation to students, and attitude towards exam
literature, lost its strength. From theoretical point of view, the key concepts
are from sociological and pedagogy science. Method is theoretical analysis of
new tendency in the higher education in Serbia. Arguments are theoretical
and logical. In the conclusion, the author focuses on innovation as a creative
relation towards tacit knowledge, changed concept of study, complete dedica-
tion to scientific knowledge and reaffirmation of the classic idea of university.

Key words: innovation, university lecturer, pedagogical and didactic work,
teaching.

* E-mail: zoran.a@sezampro.rs
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UMHUIHUJATUBA U CAPAABA Y CUCTEMY
YHUBEP3UTETCKOI' OBPA30BAIbA:
MNOTPEBE CTYAEHATA U KOMIIETEHLIUJE HACTABHUKA"

Emuna Konac-BykawuHosuh™
daky/ITeT neJjarouIKMx HayKa, JaroJuHa

Jocapaiiba Teopujcka U eMIUpPUjCKa HCTpaXKuBakmba MNOTBPhyjy 3Hauaj
OCTBapHBama capa/itbe U3Mehy cTyZileHaTa ¥ HacTaBHUKA Y CUCTEMY yHHU-
BEP3UTETCKOI 06pa3oBama. KBasmTeTHa capajikba nojpasyMeBa 060CTpaHy
WHUIUjaTUBHOCT: () HACTaBHMKA KOjU NIOJICTUYE U ycMepaBa; (6) cTyaeHaTa
KOjU Cy aKTUBHHU Y4YeCHUIM y 06pPa30BHOM MNpPOLIECY U KOjU 3aje[JHO ca Ha-
CTaBHUKOM IJIaHUpajy Taj npouec. KBaJuTeT 0BUX OJHOCA YTHUYe HA KBaJU-
TeT HacTaBe U nocturuyha crygenara. CTyieHTCKOM eBaJlyaliijoM KBaJIUTe-
Ta pajia HaCTaBHMKA NPUKYIIJbEHU Cy MOAALU O KOMIIeTeHL[HjaMa Koje OHU
Npeno3Hajy U IieHe KoJ, HacTaBHUKaA. UcTpakuBame je ypaheHO npuMeHOM
JleCKpPUIITUBHE METO/le, aHaJIM30M KBaJIMTaTUBHUX NOJAaTaKa JJOOUjeHUX 0/
CTyJZleHaTa y oraHW30BaHUM oKyc rpynama. Y JUcKycHjama je y4ecTBOBaJIO
YKYIIHO 65 cTyneHaTa PakysiTeTa nefjarolikux Hayka YHuBep3auTeTta y Kpa-
ryjeBlly, JaroguHa, opraHu30BaHux y cefaM ¢okyc rpyna. linm uctpaxkuBa-
1a OMo je 1a ce yTBp/AU: (a) KOje KOMIETEHIIMje CTY/JeHTH HajBULIeE LieHe KO/
HaCTaBHMKa; (6) KOJIMKO OHe JI0NPUHOCe pa3BHjamby UHULIMjaTUBE U capaj-
e CTy/leHaTa U HaCTaBHUKA Yy 00pa30BHOM Ipolecy. Pe3ysTaTu ucTpaku-
Bakba MOTBPHYjy Aa CTY[lEHTHU IieHe KO/l HacTaBHUKa: (1) cnmocobHOCT a Ha
KpeaTHBaH U pa3yMJ/bMB HAaYMH CTYJleHTUMa Npe3eHTYjy HAaCTaBHU Ca/ipKaj;
2) opraHusalnujy HacTaBHUX aKTUBHOCTU Y KOjUMa Ce CTYyAEeHTH MOJCTUIY
Ha aKTUBHOCT Y CaMOCTaJ/IHO 3aK/by4HBame; (3) cnocCOGHOCT HaCTaBHUKA A
CTy/leHTe 3aMHTEPECYje U aHTaXKyje Ha 4aCOBUMA; (4) cOCOOHOCT HAaCTaBHU-
Ka /jla oMoryhu CcTyZleHTy Jia C03Ha CBOje MOryhHOCTH U noTeHuujane. Oa-
rOBOPH CTyJieHaTa NOTBphyjy NpeTNOCTaBKy, 0/, KOje ce MOLLIO Y UCTPAXKHU-
Bawy, /la Cy MHULMjaTUBa U capajma CTyJeHaTa U HaCTaBHUKA NpeJycI0B
KBaJIMTETHOT YHUBEP3UTETCKOT 06pa30oBaba.

KmyuHe peuu: cucTeM YHUBEP3UTETCKOT 006pasoBakba, HMHUIMjATHBA,
capa/itha, KOMIIeTeHI|Mje HACTaBHUKA, CTYZIeHTH Y 06pa30BHOM IMPOLIECY.

* HAITIOMEHA:. CaoniuTeme npe/icTaB/ba pe3y/ITaT paZa Ha npojektTuma: 00 nodcmuyarea
uHUYyujamuee, capadree U cmeapanaumaed y obpazosarky 0o HO8UX y/a02a u udeHmumema
y dpywmay (6p. 179034) u Ynanpehusaree keasrumema u docmynHocmu o6pasoearsay np-
oyecuma modepHusayuje Cp6uje (6p.47008) uunjy peanuzanujy puHancupa MUHHCTAPCTBO
IIPOCBETE, HAYKe U TEXHOJIOIKOT pa3Boja Peny6sinke Cpouje (2011-2014).

** E-mail: emina.kopas@pefja.kg.ac.rs
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INITIATIVE AND COOPERATION IN THE SYSTEM OF
UNIVERSITY EDUCATION: THE NEEDS OF STUDENTS
AND THE COMPETENCES OF TEACHERS®

Emina Kopas-Vukasinovi¢™”
Faculty of Education, Jagodina

The importance of cooperation between students and teachers, in the system
of university education, is confirmed by various studies. The qualitative coo-
peration includes the mutual initiative: (a) of a teacher who encourages and
guides; (b) students who are active participants in the educational process,
and who plan that kind of a process together with a teacher. The quality of
these relationships affects the quality of the lesson and the achievements of
students. The information about teachers’ competences that students recog-
nise and appreciate was collected from students’ evaluation of the quality of
teachers’ work. The survey was carried out using the descriptive method, the
analysis of the qualitative data collected from students in the organised focus
groups. In discussions are involved a total of 65 students from the Faculty of
Pedagogy, University of Kragujevac, Jagodina, organized into seven focus gro-
ups.The aim of this survey was to ascertain: (a) which teachers’ competences
students recognise; (b) how they contribute to the development of initiative
and cooperation between students and teachers in the educational process.
The results of the research confirm that students especially value teacher’s
(1) ability to present a lesson to students in a creative and understandable
way; (2) organisation of educational activities in which students are encoura-
ged in participation and individual reasoning; (3) ability to interest students
and motivate them in the lessons; (4) ability to enable students to recognise
their potentials. The students’ answers confirm the assumption that was the
beginning of the survey, that the initiative and cooperation between students
and teachers define a precondition for a quality university education.

Key words: the system of university education, initiative, cooperation,
the competences of teachers, students in the educational process.

* NOTE: This presentation is the result of the projects ,From encouraging initiative,
cooperation and creativity in education to new roles and identities in society“ (No. 179034)
and ,Improving the quality and accessibility of education in modernization processes
in Serbia” (No 47008), financially supported by the Ministry of Education and Science
Republic of Serbia (2011-2014).

** E-mail: emina.kopas@pefja.kg.ac.rs
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MU3BOPHA IIOIPYYJA Y OBPA3OBAKY YYUTE/BA
KAO MOTYRHOCT PA3BUJAHA JOAATHHUX KOMIIETEHLIUJA®

Haujana Yymypa™ u Buosema JosaHosuh
dakysTeT nefarolKux HaykKa, JaroguHa

[IpeaMeT oBOr pajia jecTe pasBUjame JOJATHUX KOMIleTeHLHja Gyayhux
yu4UTe/ba y OKBUPY M300pPHUX MOJpPYYja y YHUBEP3UTETCKO] HACTaBU. YBa-
»KaBarbe KOMIleTeHLuja Oyayhux yyMTe/ba CT€YEHUX y NpeJyHUBEpP3UTET-
CKOM 00pa3oBamy, Ka0 U HBHUXOBUX MHTepecoBawa U aQUHUTETA, MOXe Ce
OCTBAPUTH NIyTeM JUCLUIIIMHAPHE Cllel|hja/Ii3aliije Ha OCHOBHUM CTy[Hja-
Ma, IITO JAONPHUHOCH Pa3BOjy HbUXOBUX JOJATHUX KOMIeTeHlMja. [lu/b oBor
UCTpaXKMBama OO je Jla ce UCNIUTAjy MHAUBHUAYAIHE pa3/iMKke U3Mehy yuu-
Tesba (M OyAyhux yuynTesba) y noriely bMxoBUX adpuHUTETA IpeMa ofpehe-
HUM AYcuuIiMHaMa. Hactojasiu cmo a o6ujeMo 0ATOBOp Ha MUTAKE A JIU
OM AUCLUIIMHApHA CllelyjaJu3alivja Ha OCHOBHUM CTyAMjaMa JOoNpHHesa
pa3Bojy AOAATHUX KOMIeTeHLMja. TOKOM UCTpa)KMBawa UCIIUTAHO je PeKo
CTO y4yUTesba U3 JaroguHe, KparyjeBua u beorpazga. KBanuraTuBHa U KBaH-
TUTATUBHA aHa/IM3a OATr0BOpa A00MjeHUX aHKeTHpamweM NpaheHa je aHa/IuU-
30M CTPYKType CTyAUjCKUX nporpaMa y Cp6buju U MHOCTPAHCTBY. AHa/Iu3a
pe3yJsiTaTa yKa3syje Ha NpeJHOCTU OpraHu3alydje CTyAUjCKUX IporpaMa 3a
obpa3oBame y4nuTe/ba Koja OM yBaXkuja MHAMBHU/YAHEe pasivuke Mehy mHu-
Ma, 4 Kao CTyZleHTMMa M Kao aKTepuMa y BaCIUTHO-00pPa30BHOM IIpOLIECY.
Takobe, pesyntaTtu ynyhyjy Ha 3ak/by4ak Jia je BehrHa yuuTe/ba moce6HO Ha-
KJIOWeHa oJjpeheHUM LIKOJICKUM IpeAMeTHMa, LITO Ce orjie/ia y NaK/bUBU-
joj mpunpemu u nocseheHujoj peajnsalyju HacTaBe, Kao U y aHTaXKOBawy y
Heo6aBe3HWM aKTUBHOCTHMA. 3aHMMJ/bUBO je Jila YYUTe/bU CMaTpajy Aa 6u
ce KBaJIUTeT OCHOBHOLIKOJICKe HacTaBe M000/bl1a0 U3rpahuBambeM WUHCTHU-
TYLIMOHAJIHO peryJjrcaHe MOIryhHOCTH NOBpeMeHe 3aMeHe y4nTe/ba y HacTa-
BU NOjeJUHUX NIpeIMETA, a/li U Jja UCTUUY NOTpeby 3a/p:KaBarmba KOHIeNTa
paspeziHe HacTase.

KmyuHe peuu: obpasoBambe y4uTes/ba, U300pPHA MOAPYYja, UHAWBUAYATHE
pasJivkKe, KOMIIeTeHLMje.

* HAIIOMEHA: HctpaxuBame je 06aB/b€HO y OKBUPY NpojekaTa JuHamuka cmpykmypa
caspemeHoz cpnckoz jeauka (178014) u /lpywumeeHe kpuse u cagpemeHa cpncka Krbu-
JcegHocm U Kyamypd: HQYUOHAJIHU, Pe2UOHA/IHU, e8poncku u 2a06aaHu oksup (178018)
4yyjy peanusanujy ¢uHaHcupa MUHHCTApCTBO NIPOCBETE, HAyKe U TEXHOJIOIIKOI pa3Boja
Peny6.inke Cp6uje (2011-2014).

** E-mail: ilijana.cutura@gmail.com

88



M IHOBaTUBHM NPUCTYIH YHUBEP3UTETCKOM 00pa30Bamby

ELECTIVE AREAS IN EDUCATION OF CLASS TEACHERS
AS THE POSSIBILITY OF DEVELOPING
ADDITIONAL COMPETENCES’

Hlijana Cutura™ and Violeta Jovanovié
Faculty of Education, Jagodina

The purpose of the paper is developing the additional competences of the
future class teachers in the area of the elective subjects in the university teac-
hing. Also, we tend to take into consideration the individual differences bet-
ween students in such a complex area. Those differences mostly refer to the
level of interest and competences gained in the pre-university period which
brings to the additional competences’ development. The research was con-
ducted with the aim to determine whether the in-service class teachers and
future class teachers, have special partiality towards specific disciplines and
whether it would contribute to developing new competences if the faculty co-
uld offer some specific specialization at the BA level. During the research, we
surveyed over one hundred class teachers from Jagodina, Kragujevac, and Bel-
grade. The qualitative and quantitative analysis based on the given responses
was supplemented by the analysis of the curricula in Serbia and abroad. The
results indicated that most class teachers prefer particular school subjects,
which reflects in better preparation and realization of teaching these subjects
as well as in facultative activities. The results point out to the advantage of the
curriculum organization for class teachers that would take into account the
individual differences between them as students and as well as actors in the
educational process. The analysis points that class teachers believe that the
quality of the elementary school teaching could be improved if institutional
regulations allowed occasional replacements of class teachers in subject teac-
hing, while preserving the concept of class teaching.

Key words: educating teachers, elective areas, individual differences,
competences.

* NOTE: This research is the result of the projects Dynamic Structures of Modern Serbian
Language (No. 178014) and Social Crisis and Modern Serbian Literature and Culture: Na-
tional, Regional, European and Global Framework (No. 178018) financially supported by
the Ministry of Education, Science and Technological Development of the Republic of Ser-
bia (2011-2014).

** E-mail: ilijana.cutura@gmail.com
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3ACTYII/JBEHOCT IICUXOJIOIIKO-NNEAATOIHKO-AUAAKTUYKHUX
CAZIPKAJA Y UTHULIUJAJTHOM OBPA30BAbY HACTABHHUKA
KAO YNHHUJIALL lbUXOBE MOTHUBALIMJE 3A YCABPUIABAILEM

Muauya Mapywuh’
HMHCcTUTYT 3a ejarouka UCTpaxuBamwa, beorpap,

[To3HaTo je fja ce HACTaBHULM Y HAlll0j 3€MJ/bY 3HA4ajHO Pa3JIMKYjy C 063MpOM
Ha 3aCTYNJ/beHOCT CcaZjpKaja U3 06J1aCTU HayKa 0 06pa30Bawby TOKOM CTYAU-
ja, 36or 4dera je 2009. roguHe yBeJieHa ypenba 0 06aBe3HOM WHUIUjaTHOM
o6pa3oBamy M3 HaBeJleHUX 00J1acTu. Llusb pajia je na ce yTBpAU Aa JiH je o/ -
pydje o6pa3oBamka HACTaBHUKA, ONepalMOHAJIM30BaHO KPO3 3aCTyI/bEHOCT
npeaMeTa M3 00J1aCTU HayKa 0 06pa3oBamby, YUHUIIAL, lbUXOBE MOTHUBallMje 3a
ycaBpuiaBamweM. [IprkasaHu pe3yaTaTH peCcTaB/bajy NPOAYKT CEKyHAApHE
aHasM3e NojaTakKa NPUKYI/beHUX 3a U3pady AOKTOpPCKe AucepTalyje ayTo-
pa. Y nuTamy je eMIIMPHUjCKO UCTPAKUBae y KOjeM je IPUMeHheH aHKeTHU
MeTO/. 3a MPUKYIJbakbe NoJlaTaka KOpULINeH je YIUTHUK 33/10B0o/baBajyhux
MeTPHUjCKUX KapakTepucTuka (Kpombax asnda > 0.70). Y3opak ucTpakvuBama
YyUHUIO je 118 HacTaBHUKA CpebUX LIKOJIA U3 Pa3/IMUUTUX pernoHa Cpou-
je. Kopumhewem Kendall tau koeduipjenta kopesanuje u t-Tecta 3a He3a-
BHUCHE Y30pKe yTBPAUJHU CMO ciiefiehe: He IOCTOje pas/vKe y NoTJiesy O HO-
ca HaCTaBHMKa IpeMa ycaBpliaBakby, 6e3 0031pa Ha TO Jia JIU Cy Ipoy4daBa/iv
HayKe 0 06pa3oBamby KpPO3 HaCTaBy BUlle MpeJMeTa, UK YONUITe HUCY UMa-
JIU KOHTAaKTa ca 0BOM MaTepHjOM TOKOM MHHIMjaJHOT ob6pa3oBama. /[labe,
II0Ka3aJIo ce Jia je y4eCTa/IOCT NapTULMIIaLHje HaCTaBHUKA Y yCaBplIaBawby
3HauyajHOo Beha Kajia cy y NUTaky CTPYYHH CaZipKajy Hero caZipajyu Hayka o
ob6paszoBamy. OBaj pe3ysTaT He MOXKe ce 00jaCHUTU IPUPOOM UHULUjaIHOT
obpa3oBamwa HACTaBHMUKA, OJHOCHO 3aCTyIJ/beHOLINy MCHUXOJIOLIKO-Ne/aro-
IIKO-AUJAKTUYKUX IIpeMeTa TOKOM cTyauja. /lobujeHn pe3yaTaTu MOry ce
NpPOTYMayUTH Kao U30CTaHaK epeKkaTa NoApyyja MHULIMjaJTHOT 06pa3oBamba
Ha OJIHOC MpeMa JjabeM ycaBpluaBawy. C 063MpoM Ha TO Ja MOTHBALMja 3a
KOHTHMHYMPAHUM yCaBpllaBameM IpeJCTaB/ba jeflaH O MpeAyc/a0Ba yHa-
npehuBama pajia HaCTaBHUKA, ajIv U /ia je MoKa3aTeJsb CTATyca BbUXOBOT MPO-
dbecruoHasHOT pa3Boja, HIOMEHYTH Hasla3u 3aCIyKyjy Aa/be UCTPaKUBaAbE.

KsmyuHe peuu: MHUIMjasIHO 06pas3oBake HACTABHUKA, CaZpKaju HayKa o
06pa3oBamy, KOHTUHYHUPAHO yCaBpIlIaBabe.

* E-mail: millical3@yahoo.com
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PARTICIPATION OF PSYCHOLOGICAL-PEDAGOGICAL-DIDACTIC
CONTENTS IN INITIAL TEACHERS’ EDUCATION AS A FACTOR
OF THEIR MOTIVATION FOR CONTINOUS
PROFESSIONAL DEVELOPMENT

Milica Marusié”
Institute for Educational Research, Belgrade

It is known that there are significant differences among teachers in Serbia
with regards to presence of the contents from educational sciences during
their studies, which were the reason for the passing of a Decree on compul-
sory initial education in stated areas in 2009. The aim of this paper is to deter-
mine whether the subject of teachers’ education, operationalized through the
participation of subjects from the area of educational sciences, is the factor of
their motivation for teachers’ in-service training. The presented data repre-
sent the product of secondary analysis of data used for the PhD thesis of the
author. It is in the form of an empirical research based on a survey method.
A questionnaire of satisfactory metric characteristics (Cronbach Alfa> 0.70)
was used to gather the data. The research sample consisted of 118 high school
teachers from different regions in Serbia. By using the Kendall tau coefficient
of correlation and t-test analysis for independent samples, we determined the
following: no (significant) differences were found with regards to the relation
of teachers towards the teachers’ in-service training, regardless of whether
they previously studied educational sciences or had no contact at all with the-
se subjects during their initial education. Furthermore, it was shown that the
participation frequency of teachers in teachers’ in-service training is much
higher when it comes to the content of their specific areas of expertise rather
than the content of educational sciences. These results cannot be explained
by the nature of initial teachers’ education, i.e. by representation of psycho-
logical-pedagogical-didactic subjects during studies. The results can be inter-
preted as the lack of the effect of initial education on the attitude towards
the further teachers’ in-service training. Considering that the motivation for
continuous teachers’ in-service training represents one of the preconditions
for the improvement of teachers’ work and that it is also a status indicator of
their professional development, these results require further research.

Key words: initial teachers’ education, content of educational sciences,
continuous teachers’ in-service training.

* E-mail: millical3@yahoo.com
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CABPEMEHA TEXHOJIOTH]JA: U3A30BH 3A BUCOKO OBPA30BAILE

Kpucmunka Ogecnu” u llle¢puka Anrubabuh
dunoszodpcku dpakyatet, beorpan

Y pazly cy u3/10’KeHU Hasla3u UCTPaKUBama 0 NMpobJieMy yTUL@ja CaBpEMeHe
TEXHOJIOTH]€e, Kao pesieBaHTHOT eJIeMEHTAa CaMO0Opa30BHEe KOMIIETEHLIU]j€E CTY-
JleHaTa BHCOKOIIKOJICKUX UHCTUTYLIHUja, HA IpOMeHe y yuemwy. UcTpaxuBame
je MHCIIMPUCAHO: aH/parollKy peJieBaHTHUM TeOpHjCKO-eMIIMPHUjCKUM HaJla-
3MMa 0 3Hayajy caMoob6pa30Bama 3a pea/iM3aliyjy KOHIenaTa ApyLITBa yuera,
JIO>KMBOTHOT y4era U 00pa30Bamba, Kao U 0 3Hauajy U YTHLAjy CaBpeMeHe TeX-
HOJIOTHMje Ha pa3Boj caM006pa30BHE KOMIETEHIIWje; Halla3MMa UCTPAXKUBabha
KOja Cy noKa3aJia [ja CTy/leHTU BUCOKOILKOJICKUX UHCTUTYIIMja HACY JOBOJ/bHO
IpUIpPEMJ/bEHU 32 CAMOOOpPa30BHe aKTUBHOCTH. [lopey Tora, ucTpaxkuBame je
VHCIIMPUCAHO U jeJHUM O[] K/bYYHUX eJleMeHaTa CTpaTervje pa3Boja CUCTe-
Ma BUCOKOULIKOJICKOT o6pa3oBama y Peny6sinnu Cpbuju — CHAXKHOM OpHjeHTa-
[IMjOM Ka noBehawy HE3aBUCHOCTH U CAMOCTAJHOCTH y y4yerwy. OCHOBHH LjUJb
UCTpakKMBama OUO je UCIUTATH U YTBPAUTH 3aCTyIJbeHOCT Kopullhemwa ca-
BpeMeHe TEeXHOJIOTHje, Koja je y GyHKLHjU pa3BUjamba CaMO0Opa30BHE KOM-
NeTEeHTHOCTH, U MOBE3aHOCT 3aCTYIJbeHOCTU KopHullhewa caBpeMeHe TeXHO-
JIOTHUje ca UHAMKAaTopUMa caMO0Opa3oBHE U MeJIUjCKe KOMIIETEHTHOCTH KOJ
CTyZleHaTa BUCOKOUIKOJICKHUX UHCTUTYyUMja ¥y Cpbuju. Y eMnupujckoM geny
UCTpaXkKMBaka yNnoTpebJ/beH je KBAaHTUTATUBHM, HEEKCIepUMEHTaJIHH, Je-
CKPUNITHBHU HUCTPAXXUBAYKU MeTOJ,. 3a NpPUKyI/bake NMoJaTaka KopulheHu
Cy MHCTPYMEHTH CacTaBJ/beHU O] YIIUTHUKA U MOAUPHUKOBAHUX ETOCTENEHUX
ckasia JINKepTOBOT THIA KOjU Cy AUCTPUOYHUPAHU eJIeKTPOHCKUM nyTeM. Hc-
TpaKuBame je peasin3oBaHo 2013. roavHe, a y3opak je YMHUIIO0 668 cTyseHaTa
BUCOKOLUKOJICKUX UHCTUTYLHja y Cpouju. CTyleHTH pasIMuUTUX PaKy/ITeTa,
rofijMHa CTy/Mja U pa3IMYUTOr aKaJAeMCKOT MOCTUTHyha npoLewmUBaslIu Cy Ba-
YKHOCT, y4eCTaJIOCT U Pa3BUjeHOCT BellTHHA Kopullhewa caBpeMeHe TexXHO-
JIOTHje, eJleMeHTe Kopulllhewa caBpeMeHe TEeXHOJIOTHje pejieBaHTHE 3a pas-
BOj caM006pa30BHEe KOMIIETEHTHOCTH, CTaB [IpeMa JJ0)KUBOTHOM YUY€y U CTaB
npeMa caMmoo6pa3oBakby Kao CTpaTeruju JOKUBOTHOI yyela U 06pa3oBarba.
AHanu3a eMIUPUjCKUX HaJla3a yKasyje Ha 3aK/bydyKe KOjU MOy MUMaTH UM-
IJIMKallyje Ha UCTPaXKMBayKe OpUjeHTalMje y 06J1aCcTU JOXKUBOTHOT yuyera U
06pa3oBama, U KOju cyrepully MOryhHOCTU pa3BUjalkba CaMO0OpPA30BHE KOM-
NeTEeHTHOCTH 3a Kopulihewe caBpeMeHe TEXHOJIOTHje Kao jeJHOT 0O/ eJieMe-
HaTa WHOBAallMje HaCTaBHe NpaKce BUCOKOIIKOJICKUX UHCTUTYLIH]a.

KsbyuHe peuu: caBpeMeHa TEXHOJIOTHja, BUCOKOLIKOJICKa HACTaBa, CaM006pa30BHa
KOMIETEHTHOCT, IOXKUBOTHO y4Yekhe U 00pa30Bambe, PYLITBO Yieka.

* E-mail: kovesni@gmail.com
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INFORMATION AND COMMUNICATION TECHNOLOGY:
CHALLENGES FOR HIGHER EDUCATION

Kristinka Ovesni” and Sefika Alibabi¢
Faculty of Philosophy, Belgrade

This paper explores the research findings of the effects of the information
and communication technology (IT) as a relevant element of self-educatio-
nal competence of university students, and on innovation in their learning.
The research was inspired by andragogically relevant influences of multiple
theoretical and empirical findings: the importance of self-education for re-
alization of the concepts of lifelong learning and knowledge society; effects
and importance of IT on the development of self-educational competence; the
results of the previous studies which showed that university students (con-
sidered as the main pillars of knowledge society) are not well prepared for
self-learning activities; and by the clear official orientation towards higher
education aimed at the development of autonomy and independence in lear-
ning as one of the key elements of the strategy of development of the system
of higher education in the Republic of Serbia. The main purpose of research
was to explore and to describe relationships between IT usage as a relevant
element of self-educational competence and the variety of indicators of self-
educational and media competence of university students in Serbia. In the
empirical aspect of research we applied a quantitative, non-experimental,
descriptive research method. Accordingly, the basic techniques for gathering
data were questioning and scaling by the instrument designed as an online
administered survey comprised of a questionnaire and modified five-point
Likert-type scales. The empirical data was collected from a random sample
of 668 respondents - university students from Serbia. The students of dif-
ferent faculties, study years, and academic achievement responded by eva-
luating: importance, frequency and development of their competence for IT
usage relevant for the development of self-educational competence, their at-
titudes towards lifelong learning and towards the self-education as a strategy
of lifelong learning and education. Based on the quantitative analysis of the
findings, we gained insight into the data which imply modifications in furt-
her research orientations in the field of lifelong learning and education and
suggest innovations in higher education pointed toward the development of
university student’s self-educational competence for IT usage.

Key words: information and communication technology (IT), higher
education, self-educational competence, lifelong education and learning,
learning society.
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ON-LINE YYEILE Y BUCOKOM OBPA3OBABLY

Xajoana Inomaszuh”
Akajiemuja 3a JUIioMaTHjy U 6e36eaHocT, Beorpas

[lumb pajia jecte fa ce ucnMTa NepLenyja cTyeHaTa o 3Hadajy on-line yye-
Ha Yy HaCTaBU BUCOKOI obpa3oBama. l[Ipen3Huje, HaMepa je Ja ce Mpyxu
OZITOBOP Ha NMTake Ha KOjU HAYUH on-line yuere JOIPUHOCHU N10O0/bLIAY
KBaJIUTeTa HAaCTaBe y BUCOKOM 0Opa3oBamwy, Ka0 U pa3BOjy KPeaTUBHOCTH
cryfenata. [losasumo of onpehema on-line yuerba npemMa KoMe OHO Ipej-
CTaBJba CUCTEM Y KOMe Ce yyeme OJIBHja eJIeKTPOHCKUM IIyTeM U Yy KOMe CY
pecypcH yuyemwa JOCTYIIHU NIyTeM MHTepHeTa. UcTpaxkuBamweM je o6yxBahe-
HO 56 cTyzeHaTa beorpajckor yHUBep3uTeTa U YHUBEP3UTETA YMETHOCTH
y Beorpapay. [loganu cy npukyn/eeHu nomohy mect Gokyc rpymna, a 3a opra-
HH30Bakbe Y aHa/IM3y NojaTaka KopullheH je mocTynak oTBOpeHOT KoAupa-
wa. PesyaTaTy nokasyjy Aa ce CTyAeHTCKa Neplenuuja JonpruHoca on-line
Yyuera BHCOKOIIKOJICKOj HAacTaBu orJiesa y ciaeseheM: MoryhHoCTH reHepu-
camba HOBUX H/leja, Kopullhemwe BUIlle U3BOpa 3Hawa U NpujarohaBame MH-
JUBUJYAJTHUM noTpebaMa M pasMyUTUM CTUJIOBUMA yuewa. McnuTaHunu
npoLewyjy /a yrnoTpebda MyJITUMeJUja/IHUX caZip>Kaja y HACTaBU, MOTyhHOCT
y4eCTBOBamwba Y BbUXOBOM KpeHpamwy, pa3MeHa MULL/bewkha U CTaBOBa Y JHU-
CKYCHOHMM rpynama ¥ ¢opyMuMa o cTU4e pa3BUjare KpeaTUBHOCTHU U J10-
nprHOCHU MehycobOHOj capaZiibH, KaKo Ha peslalivjy yYeHUK-Y4eHHK TaKo U Ha
peJialjju HaCTaBHUK-YYEHHUK, IITO YYerhe YNHU KOONIePaTUBHUM U QPYHKIIU-
oHasHUM. Takobe, cMaTpajy fia on-line yuerse Moxe Jja JOIPUHeCe NTpeBa3U-
JIKewy Npenpeka KapakTepUCTUYHUX 3a TPaJULMOHA/IHY HAaCTaBy Kao ILTO
Cy BpeMe M MeCTO y4ema. 3anaxa ce Ja ynorpeba on-line yuera y BUCOKOM
oOpa3oBamy HUje yjeJiHaY€eHa U Jla Bapupa y 3aBUCHOCTH 0/ HAy4HOT /yMeT-
HUYKOT noZpydja. CTyleHTH NpoLewyjy Aa OCTOjU BeJIMKa HeyjeJHAa4eHOCT
y morJiely MOTUBUCAaHOCTU U 06YYEHOCTH HAaCTaBHUKA y PyKOBaky HOBHUM
TEXHOJIOTHjaMa, IITO HaBO/ e Kao pa3J/ior Hel0BOJbHE 3aCTYIIJbEHOCTH on-line
Yyuera y HaCTaBU BUCOKOT 06pa3oBamba.

Kmyune peuu: on-line yyeme, e-yyeroe, akTUBHO yuere, YHUBEP3UTETCKA
HacTaBa.
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ON-LINE LEARNING IN HIGHER EDUCATION

Hajdana Glomazic¢
Academy of Diplomacy and Security, Belgrade

The aim of this study was to examine the perception of students about the
importance of online learning in higher education teaching. Specifically, the
intention is to provide an answer to the question of how does online learning
contribute to improving the quality of teaching in higher education, and the
development of creativity of students. Starting point is the definition of online
learning, according to which it presents a system in which learning happens
electronically and in which learning resources are available over the Inter-
net. The study involved 56 students of Belgrade University and the Univer-
sity of Arts in Belgrade. Data were collected during the implementation of the
six focus groups, and for organizing and analyzing the data the procedure of
open coding was used. The results showed that student perception of the con-
tribution of online learning to higher education is reflected in the following:
ability to generate new ideas, using multiple sources of knowledge and adap-
ting to individual needs and different learning styles. Respondents estimate
that the use of multimedia in teaching, the opportunity to participate in their
creation, exchange of opinions and views in discussion groups and forums,
encourages the development of creativity and contributes to mutual coope-
ration, both between student-student and between teacher-student relation,
which makes learning cooperative and functional. They also believe that on-
line learning can contribute to overcoming the obstacles characteristic of the
traditional classroom such as the time and place of learning. It can be seen
that the use of online learning in higher education is not balanced and varies
depending on the scientific/artistic areas. Students estimate that there is a
great inequality in terms of motivation and level of teachers’ skills in handling
new technologies, which they mention as the reason of underrepresentation
of online learning in higher education teaching.

Key words: on-line learning, e-learning, active learning, university teaching.
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BUJEO IIPE3EHTALIMJE, UHTEPHET U ®UJIM Y YHUBEP3UTETCKO]
HACTABU INIPEAMETA I1ICUX0JIOTHUJA MY3UYKE JAPOBUTOCTH

baanka boeyHosuh™ u Tujana Muposuh
dakysiTeT My3udKe yMeTHOCTH, Beorpaz

Pajx npeseHTyje MHOBAaTUBHU NPUCTYIl y HacTaBU mnpexaMmeta llcuxosioruja
My3HUUYKe JJApOBUTOCTH KOja ce peasiM3yje y OKBUPY MacTep CTyAuja, Ha Pa-
KyJITeTy My3u4uke yMeTHOCTH Y Beorpazy. JefaH o iu/beBa npejMeTa jecte
pa3yMeBambe ycI0Ba U YMHUJIALA pa3Boja, Kao U NojbalyBamba My3U4YKH Jia-
POBUTOT NOjeIMHIIA U LIeJIO)KUBOTHOT CTUIalha KOMIIETEHIIUja 3a U3BOheme
U cTBapame My3uke. Mcxoau npeaMeTa He OIJie/lajy ce caMo y CTHLaky 3Ha-
1a 0 ZJAPOBUTOCTH, Beh U Y HberoBOj IPUMEHHU y CKJIOMNY JUYHOT YMETHUYKOT
¥ U3BOhayKor pa3Boja, Kao U y IPUMeHH y 06pa3oBaby My3UUKH JaPOBUTUX
y okBuUpy 6yayher npodecruoHasHOr aHraxMaHa CTyZieHaTa. Y HaMepH Jia ce
yHanpezau 06pa3oBHU NpPOLEeC U MOACTAKHEe aKTUBUCTUYKU CTaB CTY/EHATa,
Kao U Jla ce yHalpeAW MUHTepaKlMja Ha 4acy, UHULHUjaTHUBa, PaZ,03HAIOCT U
KPUTHUYKO MULI/bEHE, OCMUILJ/bEH je UHO8AMUBHU MeMOo0d Hacmase KOju KOM-
6uHyje BepbasiHe MeTo/ e (peAaBakbe U AUCKYCHja), Kopulihewe npe3eHTa-
IlMja, MHTepHeTa U pUIMOB], Kao U MeTo/le yieka nyTeM oTkpruha. HacraBHu
MaTepwujas npejctassbajy [1I1 npeseHTanyje, y3 yk/bydyruBamwe CHUMaKa [0BO-
pa no3HaTUX McuxoJora u Mysudapa Ha oapehene teme (TED Talks), Bugeo
npukKasy JapoBuTe Jele ca uHTepHeTa (YouTube) u 6uorpadpcku u okKy-
MEeHTapHU UIMOBU O PEHOMHUPAHUM YMEeTHULIMMA U HAYYHUI[MMA KOjU MO-
KPUBajy K/by4yHe pa3e HbUX0BOI )KMBOTA U CTBapasallTBa. OgabpaHu Ae10BU
dusMoBa NpUKa3dyjy ce Ha 4yacy, a lbHUX0B CaZipKaj je JUPEKTHO MOBe3aH ca
OYeKMBaHUM MCX0/JMMa HacTaBHe jefuHuULe. TOKOM ¢puiMa HaCTaBHUK yCMe-
paBa NaXkiky Ha K/by4yHe MOMeHTe Jjorahamwa, HeBepOaHy U BepbasHy KOMY-
HUKal1jy, yKa3yje Ha I0OBe3aHOCT ca TEMOM HacTaBHOT yaca. CTyJeHTH UMajy
3a/laTakK Jia HalMIly 0/r0OBOpe Ha MUTamwa Koja ce 0JJHOCe Ha MCHUXOJIOIKHU U
npodecroHa/IHO peJieBaHTHE cerMeHTe QpuJMa 0 YeMy ce Ha cjesieheM yacy
AUCKYTyje y rpynu. PejoBHa eBasyaliyja HacTaBe Ha Kpajy ceMecTpa Koja ce
CIPOBO/Y 33/laBabeM YIIUTHUKA, YKa3yje /ia CTYJeHTH BUCOKO Bpe/IHYjy OBa-
KaB MPUCTYN HAaCTaBHUM TeMaMa. CMaTpaMo Jila OBakKaB MPUCTYN ,U30LITpa-
Ba” GoKycC npesaBama, ,IpubIMKaBa” TeMe IMUHOM, HEITIOCPEJHOM UCKYCTBY,
06e36ehyje BUILM CTeNeH eMOLIMOHA/IHE U KOTHUTUBHE YK/bYYeHOCTH, eMIa-
THje, pa3Buja METAKOTHUTUBHO U MeTaQOPUYHO MULL/bEHE, OCTBapyje 60/b1
TpaHcdep Ha My3UUKY Npakcy. PasBuja ce 0/laTHO MHTEpecoBambe U MOTHBa-
[Mja 3a NpoiyO/beHy aHAJIU3y U pa3yMeBambe NpobieMaTUKe.

KrmyuHe peuu: yHUBep3UTETCKAa HacTaBa, npegMmeT [lcuxosioruja My3uuke
JlapOBUTOCTH, PUJIM, UHTEPHET, BUJI€0 Ipe3eHTalHje.
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VIDEO PRESENTATIONS, INTERNET AND FILM AT UNIVERSITY
TEACHING OF PSYCHOLOGY OF MUSIC GIFTEDNESS COURSE

Blanka Bogunovi¢” and Tijana Mirovié¢
Faculty of Music, Belgrade

This work presents innovative approach to the Psychology of musical gifted-
ness course, which takes place in the framework of master study level, at the
Faculty of Music, University of Arts in Belgrade. One of the aims of the course
is to understand conditions and factors of development, as well as underac-
hievement of musically gifted and acquiring competencies in performing and
composing music during the lifelong learning process. The practical outco-
mes of the subject consist in knowledge application in the context of personal
artistic and music performance development, as well as in application in edu-
cation of musically gifted in the future professional engagement of students.
With an intention to improve educational process and to establish activist
attitude of students, enhance interaction, stimulate initiative, and stimulate
curiosity and critical thinking, innovative teaching method has been establis-
hed, which combines verbal methods (lecture and discussion), presentations,
internet, films and learning through discovery. Teaching materials are consi-
sted of PP presentation, with video clips of speeches of well-known psycho-
logists and musicians on certain, selected subjects (TED talks), then internet
video clips of gifted children (YouTube) and films, biographical and documen-
tary, about outstanding artists and scientists, which cover key phases of their
life and creation. Showing films excerpts is integrated in the lesson and is
directly linked to expected outcomes of a teaching theme. During watching
teacher draws attention to the key happenings, nonverbal and verbal commu-
nication, pointing out the relatedness with the subject. Students have a task
to write down answers to before given questions, related to psychologically
and professionally relevant film segments, which are discussed later on in the
next class. Regular teaching evaluation conveyed at the end of the semester by
questionnaire, points out that students asses this kind of approach as highly
positive. We are of the opinion that this kind of approach “sharpens” the focus
of teaching, brings the subject closer to the immediate, personal experience,
preserves higher degree of emotional and cognitive involvement, empathy,
develops metacognitive and metaphorical thinking, and realizes better tran-
sfer to musical practice. It develops additional interest and motivation for de-
eper analysis and understanding of the subject.

Key words: university teaching, Psychology of music giftedness, film, internet,
video presentations.
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ITPOMEHE CA/IPIKAJA U ITPUCTYIIA'Y
NNEAATOIIKO-METOANYKO] ITPUITIPEMU CTYAEHATA
PAKYJITETA IMKOBHUX YMETHOCTH

AnexcaHdpa Jokcumoguh’
dakysTeT TMKOBHUX YMETHOCTH, Beorpaj

Y pany ce npejcTaB/bajy pe3yJaTaTU UCTPAKUBaHa YMjH je LiUJb [la Ce caryesa
CTame y J0Ca/lalllb0j NeJarouKo-MeTOAMYKOj IpunpeMu crygeHaTta PakyJi-
TeTa JUKOBHUX YMETHOCTH Y Beorpazy, v /ja ce pa3Buje HOBU MO/ieJ eJjaro-
IIKO-MeTOUYKe NpUIpeMe. Y UCTpaKUBawy je IpUMeHeHa JeCKPUITUBHO-
a”HasuTu4Ka Metoza. KopuniheH je eBasyaljioHU YIMTHUK KOjU je cafpKao
NHMTalka OTBOPEHOT U 3aTBOPEHOT TUIMA. Y30pak je unHuao 350 cTygeHara.
CHuUMame cTawa MoJpasyMeBasio je U aHaJu3y caap:kaja mocrtojehux Ha-
CTaBHUX NporpaMa nejarorvje 1 MeToJuKe, IporpamMa HacTaBHOT NpeJMe-
Ta JIMKOBHA KyJITypa, KA0 U 3BAaHUYHUX 3aKOHCKUX JJOKyMeHaTa O BUCOKOM
obpa3zoBamy U [I[paBUIHKKA O CTPYYHUM KBasMpUKalujama. PeayataTu uc-
TpakKMBaka yKa3syjy Ha To Jia joca/iallba Nejarolko-MeToAu4Ka npumpe-
Ma CTyZ[eHaTa HUje y CKJIaly ca noTpebama JMKOBHE eiyKalyje y JaHallllbeM
JIpYILTBY, IpOMeHaMa y BUCOKOM 06pa3oBamy U Bos1owkCcKoM ekapanyjom,
M3MeheHUM 3aXTeBUMa y Norjiely UHULUjaJIHOT 060pa3oBamba HaCTaBHUKA,
Kao M Ca 3aXTeBUMa CaBpeMeHOT JpylITBa U TpxUIITa paga. HoBu mogean ne-
JlarollIKO-MeTOoJuYKe MPUIIpEMe CTyJleHaTa MoApa3yMeBa CBEOOYXBATHU]Y
npUunpeMy CTyJleHaTa, He caMo 3a [10ca0 HacTaBHUKaA y 1IKoJaMa, Beh 3a aa-
JIEKO LUUPHU JUjana3oH nocaoBa. Hanpas/beHe cy M3MeHe y capKajuMa NoJ-
y4aBama KOju Cy yckJaheHHU ca nepyunupaHyuM norpebama ApyuiTsa v oye-
KMBamwUMa cTyjeHaTa. CTaB/beH je Harjlacak Ha NpUMeHY UHTEePaKTHUBHHUX
MeTo/ia U UHAUBU/IyaJIU30BaHOT NMPUCTYNA y pajly ca cTyAeHTuMa. [loce6Ha
HNaKwa nocBeheHa je Npakcu Koja ce y OKBUpPY HOBOT MoJeJia NeJaromkKo-
MeTOJUUYKe MPUIIPEME O/lBHja, HE CaMO Y 1lIKoJlaMa, Beh U y IpyruM UHCTH-
TyLMjaMa o6pa3oBama U KyaType. Kao 1eo HacTaBe, 360r camoeBaJsyalyje U
NpHUKa3vBaka jaBHOCTHU pajia CTyeHaTa U HacTtaBHUKa DJIY, opranusyjy ce
Y e[lyKaTUBHE, METOAWYKe M3JI0’)kOe Ha KOjuMa ce Npe/CcTaB/bajy 0AabpaHU
pa/loBY HacCTa/lM y OKBHMpY 06aBe3He NpaKce CTY/JeHaTa, a KOju Cy pe3y/ITaT
IbUXOBHX TEOPUjCKUX U IPAKTUYHHUX 3HaHba.

KmyuHe pevu: TMKOBHA KyJITYpPa, IMKOBHU I1elaro3y, e arolKo-MeToAuYKa
npunpeMa CTyZieHaTa.
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CHANGES IN CONTENT AND APPROACHES TO PEDAGOGICAL
AND METHODOLOGICAL PREPARATIONS
OF STUDENTS OF THE FACULTY OF FINE ARTS

Aleksandra Joksimovi¢”
Faculty of Fine Arts, Belgrade

This paper presents the results of a study aimed at reviewing the current situ-
ation concerning the pedagogical and methodological preparation of students
of the Faculty of Fine Arts, as well as developing a new model of pedagogical
and methodological preparation. The study is based on the descriptive and
analytical method. It contains an evaluation questionnaire with open and clo-
sed questions, filled out by 350 students. Situation analysis includes the anal-
ysis of the existing pedagogy and methodology curricula, fine arts curriculum
in primary education, as well as of higher education official legal documents
and the Rules on Professional Qualifications. The results of the study indicate
that the past pedagogical and methodological preparation of students is not
in compliance with the needs of art education in today’s society, educational
reforms and the Bologna Declaration, the changed requirements concerning
teachers’ initial education and the requirements of modern society and the la-
bour market. The new model of pedagogical and methodological preparation
of students means a more comprehensive preparation of students, not only
for the job of a school teacher, but also for a far wider spectre of jobs. Teac-
hing contents have been changed in accordance with the perceived social ne-
eds and students’ expectations. Emphasis is put on implementing interactive
teaching and differentiated instruction in working with students. Special at-
tention is devoted to practical training, implemented in the framework of the
new model of pedagogical and methodological preparation not only in scho-
ols, but also in other educational and cultural institutions. In order to enable
self-evaluation and to present the work of both students and teachers of the
Faculty of Fine Arts to the public, educational methodological exhibitions are
organised as part of the teaching process, presenting selected works arising
from students’ mandatory practical training, and reflecting their theoretical
and practical knowledge.

Key words: fine arts, art teachers, pedagogical and methodological preparation
of students.
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YCMEHE INIPE3EHTALU)E CTYAEHATA
KAO JEAAH O[] ObJIMKA EBAJIYAIIMJE Y HACTABU
JEBUKA CTPYKE HA YHUBEP3UTETCKOM HUBOY

Janujena Boposuh®
®unozodcku dpakyntet, beorpan

Y nocnefwux gecetak roguHa y Cpouju ce y OKBUPY KypUKyJyMa CTPaHOT
je3uKa cTpyke Ha HeQUJIOJOWKUM QaKyJTeTHMa CBe 4delllhe Kao jefHa of
N0’Ke/bHUX aKaZleMCKHX BelITHHA M0jaB/byje U ycMeHa npe3eHTanyja. llta-
BUIIIE, HUje peJlaK CJIy4aj Ja ce 0Baj 00JIMK CTYAEHTCKOT CaMOCTaJIHOT pajia
BpeJiHyje Kao je/jHa 0/ 00aBe3HUX NPeJUCITUHUX AaKTUBHOCTH KOjy CTYZ€HT
Mopa /la UCIIYHU KaKo 60U MPUCTYNHUO 3aBpIIHOM ucnuTy. Mako je ped o us-
y3€THO KOPUCHOj BEIUTHHHU 3a CTY[EeHTe JPYyLITBEHO-XyMaHUCTUYKOT MPO-
duna, oBaj 3a/jlaTaKk MoXKe OMTH BeOMa 3axTeBaH 3a CTYJeHTe KOjU CTPaHUM
je3srKoM BJIaZlajy Ha HUBOY of, A2 no b2 3ajeqHUYKOr eBpOINICKOT OKBHpA 3a
)KHMBE je3uKe. Y OBOM pajy ped je 0 YCMEHMM Ipe3eHTalMjaMa CTyZeHaTa
Apyre roauHe ®unosodckor pakyarera y beorpasy Koju ydye UTalIUjaHCKU
Kao CTpPaHM je3UK CTPYKe Yy OKBUPY APYLITBEHO-XyMaHUCTHUYKHUX CTYAHja.
WTanujaHCKH je3UK je BbUXOB 00aBE3HU MpeJMeT TOKOM IpPBe JBe roJHHe
CTy[Mja, a jelHA O NpeJUCIUTHUX 0OaBe3a jecTe U yCMeHa Npe3eHTalyja
y Tpajawy of 10 fo 15 MuHyTa Kojy Tpeba caMu Ja NpUIIpeMe U U3Beay, a
TeMa je Be3aHa 3a Hay4yHy JYCLUIJIMHY KOjy M3y4aBajy y OKBUPY OCHOBHUX
cryavja. Llnsp Hawer uctpakuBamwa jecTe Jja ce OCBeT/ie HeKe CrielluPUIHO-
CTU Be3aHe 3a pUIpeMy U U3BOhewe YCMeHUX Npe3eHTalyja CTyAeHaTa y
JlaTOM KOHTEKCTY, Kao U Jla Ce yKa)ke Ha HeKe Npo6JieMe ca KOjUMa ce HacTaB-
HUK MOXe CyCpecTH TOKOM eBaJlyalyje npe3eHTanuja. Kao MeTos uctpaxu-
Bama KopullheHa je oncepBaliyja HaCTaBHUKa 00aB/beHa TOKOM IpUIIpeEMe
v u3Bohewa 35 npeseHTanuja crygeHata Pusnoszodpckor pakysnTeTa Ha Kpajy
YeTBPTOTI CEMeCTpa y4era UTaIMjaHCKOT je3uKa. Pe3ysTaTu UcTpakuBamwa
nokas3syjy /a je BehnHa cTyieHaTa TOKOM peasiu30Bama OBe MPeJUCIUTHE aK-
THUBHOCTH I10Ka3aJ/ia BelITUHY NPUKYIl/bara peJieBAaHTHUX HHPOpMaIMja Ha
CTPAHOM je3HKy, Kao U BelITUHe pe3uMHUpakba U IJIaHUpakba [pe3eHTalyje,
aJii Jia je Ko oZipeheHor 6poja cTyjeHaTa BelUTUHA YCMeHe NPOAYKIHje joIl
yBeK Ha HeJJ0BOJbHO pa3BUjeHOM HUBOY.

KmyuHe pevu: ycMeHa npe3eHTalyja, CTYA,eHTH JPYLITBEHO-XyMaHUCTUYKOT
npodusia, UTaJUjaHCKH je3UK Kao CTPaHU je3UK CTPYKe, eBasyalidja.
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STUDENTS’ ORAL PRESENTATIONS AS A FORM
OF EVALUATION IN LSP TEACHING AT UNIVERSITY LEVEL

Danijela Porovic¢’
Faculty of Philosophy, Belgrade

In anumber of non-philological faculties in Serbia in the past decade students’
oral presentations have become an integral part of the LSP curriculum. Mo-
reover, it is not uncommon to incorporate this form of students’ independent
oral production into the pre-examination requirements assessed and graded
as one of their obligatory tasks to be completed prior to the final exam. Alt-
hough an extremely useful skill for Humanities and Social Science students,
the task of oral presentation may prove to be a difficult endeavor when the
foreign language proficiency of the students in question ranges from A2 to
B2 level of the Common European Framework of Reference. This paper de-
als with oral presentations of the second-year university students who study
[talian as Foreign Language for Specific Purposes within their Humanities or
Social Sciences courses. The Italian language course is taught as a compul-
sory subject during the first two years of their studies. One of the obligatory
pre-exam requirements is a 10-15 minute long oral presentation on a subject
pertinent to their main field of study. The aim of the paper is to shed some
light on the issues concerning preparation and performance of oral presen-
tations in the above mentioned context, as well as to discuss some problems
encountered by the teacher when assessing students’ oral presentations. The
method of research is observation performed by the teacher while second-
year students of Faculty of Philosophy presented their previously prepared
subject-specific topics at the end of their fourth semester of learning Italian
for Specific Purposes. The results indicate that the majority of students ha-
ve mastered the competence of information gathering and summarizing, but
that certain number of students still need to develop oral production skills.

Key words: oral presentation, Humanities and Social Sciences students, Italian
for Specific Purposes, evaluation.
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KYPUKY/IYM 3ACHOBAH HA KOMIIETEHLIUJAMA:
HOBA ITPAKCA Y BACIIMTHO-OBPA30BHOM CUCTEMY CPBHJE’

CHedxcana Meduh™ u Muomup /flecnomoguh
dunozodcku dpakyatet, beorpan

Y dopmasnnu BacnuTHO-06pa3oBHU cucteM Cpbuje yrpaheHa cy MHOBaTHUB-
Ha pelliema — HOBU Mozies1 YHKLMOHATHOT OCHOBHOT 00pa30Bambe 0paciuX.
OaproBapajyhy Ha JApylITBEHY NOTpeOy pellaBama NMpobseMa HeNoBOJbHE
00pa3oBHE CTPYKType CTAHOBHUIITBA, Ca jefjHe CTpaHe, U afleKBAaTHOT 3a/10-
BOJbaBama MoTpeba oApaciux 3a GYHKIHMOHAJHOM NUCMeHoOWIhy ca Jpyre,
pa3BUjeH je KOHIENT, OKBUP W MPOTrpaM UHTErPUCAHOT KYpUKyayMa PyHK-
[IMOHAJIHOT OCHOBHOT 06pa3oBama ofpacaux. Kypukynym je ycMepeH Ha pas-
BOj K/bYyYHUX KOMIIETEHIHja U KOMIIeTeHIMja 3a 00aB/bake jeJHOCTABHUX
3aHuMMama. [IporpamMu npeamMeTa ¥ MoAy/a onuiTer obpasoBama (MeTHAEeCT
npeaMeTa/Mo/y/sa OPraHM30BaHO je Y TPU jeJHOTOAMIIbA LIUKIIyca) IPeKo
npeJMeTHHUX MCX0Jla UHTErPUCAHO Tpajie K/byuHe KOMIeTeHIldje, JUPEKTHO
UX NoBe3yjyhu ca pa3BojeM CTpy4yHUX KoMmneTeHIja. KypukynyMm cTpy4Hor
obpa3oBama pa3BHUjeH je HA OCHOBY aHaJIM3€e paZia jeJHOCTaBHUX 3aHMMamba
3a KOjMMa N0CTOoje noTpebe y JIOKaJHUM 3ajeJHULlaMa U e HTUPUKOBAHE Cy
CTpy4YHe KOoMIIleTeHIldje 3a TpuzeceT net npodusaa (nmporpama ooyka). OBaj
KYPUKYJIYM MHTErPUCAHUX K/bYYHUX U CTPYYHUX KOMIETeHIMja UMILJIEMEH-
tupasio je 1300 nocebHO 0O0y4eHUX HACTAaBHHKA, KPO3 [IBOTOJUILIbU OTJIE],
y 150 ocHOBHUX U cpe[ilbuX LIKoJa 3a peko 7000 nonasnuka. Kypukynyme
nparte Moce6HO AM3ajHUPAHU UHCTPYKTUBHU MaTepHjaid 3a HACTaBY, yYeke
U 00yKe IMoJIa3HUKA. Y TOKY JBOTOAULIbE UMILIEMEHTalje KYPUKYIYMHU Cy
TECTUPAHU KBAHTUTATUBHUM U KBJIMTaTUBHUM UCTPAKMBAaYKUM TeXHHKaMa
Jla 6M KOHIeMNLMjCKa U NpOoTrpaMcKa pellewa 6U/1a NpoBepeHa U yHanpeheHa.
Ha ocHoBy f06ujeHuX nojaTaka ypaheHe cy iBe peBU3Hje KOHLENTa U Mpo-
rpaMa KypukysyMa. EkcTepHe 1 MHTepHe eBaJlyaldje OCTBapUBOCTU K/bYYHUX
Y CTPYYHUX KOMIETEeHIlMja yKa3aJe Cy Ha TO ia OpraHU3alMOHU U NpOorpaMm-
CKU MoJies1 YHKIIMOHAJIHOT OCHOBHOT 06pa3oBama oJpacaux Tpebda ja oyae
Jieo popMasIHOT cCUCTeMa OCHOBHOT BaCNuUTamwa U o6pa3oBama y Cpouju.

KmyuHe pewu: obGpasoBame 0JpaciuX, OCHOBHO 00pa3oBaibe, KJ/by4yHe
KOMIIeTeHIlYje, CTpPyYHe KOMIIeTeHI|je, UHTEerPUCaHU KYPUKYJIYM.

* HAIIOMEHA: CaomniuTerme mpeAcTaB/ba pe3yaTaT paZia Ha IpojekTuMa ,Mojiesid TpolemhruBamba

U cTpaTeruje yHanpehuBamwa KBajauTeTa obpasoBamwa y Cpouju’, 6poj 179060 (2011-2014) uujy
peanusauujy ¢uHaHcMpa MHUHMCTApCTBO NMPOCBeTe, HAYKe M TEXHOJOLIKOT pa3Boja Pemy6Jivke
Cpbuje, a peanusyje UHCTUTYT 3a nefarorujy u anaparorujy ®unosodpckor dpakynrera YHuBep3u-
TeTay beorpagy u ,/lpyra maHca - Pa3Boj cucTeMa QyHKIMOHaJTHOT OCHOBHOT 00pa30oBama o/jpac-
sux y Cpbuju” (2011-2013) umjy peanusanujy ¢pruHancupa EBporcka yHuja.
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COMPETENCIES BASED CURRICULUM:
THE NEW PRACTICE IN SERBIAN EDUCATIONAL SYSTEM"

Snezana Medi¢” and Miomir Despotovic¢
Faculty of Philosophy, Belgrade

The innovative solutions are implemented in the formal education system
of Serbia - new model of functional elementary education of adults. As a re-
sponse to a social need for solving the problem of unfavourable educational
structure of the population, on the one side, and appropriate fulfilment of the
needs of adults for functional literacy, on the other side, a concept, frame and
program of integrated functional elementary education of adult’s curriculum
is developed. The curriculum is focused on the development of the key com-
petencies and the competencies needed for the performance of simple pro-
fessional occupations. Programs of general education subjects and modules
(fifteen courses/modules organized in three one year long-cycles), together
with the subject outcomes that build key competencies, that directly connect
them to the development of professional competencies. Vocational education
curriculum is developed on the basis of analysis of simple occupations for
which there is a need in the local communities. Vocational competencies for
thirty-five profiles (training programs) were identified. This integrated key
and vocational competencies curriculum has been implemented by 1300 spe-
cially trained teachers, through two year pilot in 150 elementary and secon-
dary schools. It included over 7000 participants. Curriculums are followed by
specially designed instructive teaching, learning and training materials and
materials for trainings of participants. During the two year implementation,
curriculums were tested with qualitative and quantitative research techni-
ques. The goal was the check and improvement of conceptual and program
solutions. Based on the results of the research data, two revisions of the cur-
riculum were done. External and internal evaluation of feasibility of key and
vocational competencies point that the organizational and the program mo-
del of functional elementary education of adults should become incorporated
in the formal educational system of Serbia.

Key words: adult education, elementary education, key competencies,

vocational competencies, integrated curriculum.

* This presentation is the result of the projects “Valuations models and strategies for education quality
improvement in Serbia”, No. 179060, financed by Ministry of Education, Science and Technology De-
velopment of the Republic of Serbia (2011-2014), undergoing realization at the Institute of Pedagogy
and Andragogy, Faculty of Philosophy in Belgrade and “Second Chance” - Systemic Development of
Adult Education in Serbia, financed by the European Union (2011-2013).

** E-mail: smedic@f.bg.ac.rs
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OBPA30OBHHU CTAHJAAPAU
3A PYHKIIMOHAJIHO OCHOBHO OBPA30BAIbE OJAPAC/INX

Byphuya Komaernoguh
HMHCTUTYT 3a ejaroika UCTpakuBawa, beorpap,

Ob6pasoBame ofjpacaux NpeAcTaB/ba BaXKaH CETMEHT Y OCHAKUBamy COLU-
janHoOr Mozesa Koju oMoryhaBa M3rpajmy COLUjaJHOT KaluTajla U KOHKY-
PEHTHOCT y IJ106a/JIM30BaHOM CBeTY. Y CKJIaZly ca lpernopykKaMa U Mo pIiKoM
EBporncke komucuje, y Peny6sunu Cp6uUju je pa3BujaH KOHUENT QYHKIMO-
HaJIHOT OCHOBHOT 06pa3oBama ofpaciaux (PO00) u MeTo0/10THja 3a KHETO0-
Bo npahemwe U eBanyauujy. liu/b oBor paja jecte Aa ce omnwulie npoieaypa
pa3BHjaba 00pa3oBHUX cTaHAapAa y okBupy @000 3a npeameTt 'eorpaduja.
3aBo/, 3a BpeJHOBab€e KBAJIUTETA 00pa30Bamba U BaCUTalba OpraHu30Bao je
eMIIMPHjCKO UCIIMTHUBAbE YHjH je IUJ/b J1a Ce TPOBEPU KOHLIENT JleCKPUIITOpa
Y NIPOjeKTOBAaHUX HUBOA nocturuyha (oCHOBHU U HanpejHu). UcnuTrBame
je cipoBeZieHo y Majy 2012. roauHe y 35 11Ko0J1a y KOjUMa ce OCTBapyje Mnpo-
rpamM ®000. Y3opak unHe 52 ofpacsa noJsiazHukKa koju noxahajy Il nukayc
(cepmu paspen). KonuenTt v HUBou noctTuruyha npoBepaBaHU Cy TECTOBHUM
3a/laliMMa KOjU cy 6MJIM 3aTBOPEHOT U OTBOpPEHOT Thuna. CTaTUCTUYKa 06pa-
Jla 3a/laTaka U3BpIlieHa je Y 3aBo/ly 3a Bpe/lHOBae KBaJUTeTa 06pa3oBama
Y BaClUTama, IPU YeMy je KopullheHa KJlaCMYHa CTaTUCTUYKa aHaJu3a, a
IIpYKa3aHa Cy U OCHOBHA MepHa CBOjCTBA 33/aTKa, UHJEKC TeXXUHE U JHC-
KPMMHHATUBHOCT. Pe3ysTaTu MCIUTUBamba NOTBPAUIIU Cy Ja NPeAI0KEHU
JlECKPUIITOPU O pa)kaBajy PyHKILMOHAJ/IHA 3Hakha U BEUITUHE Ha /jBa HUBOA
nocturuyha u nocay>xusu cy y lebruHrcamwy 06pa3oBHUX CTaHAapAa y obJia-
ctu Onwma 2eoepaguja. Ha 0CHOBHOM HHMBOY MOCTaBJbeHO je 11, a HA Ha-
npeJHOM HUBOY ceJjlaM 00pa30BHUX cTaHZapAa. OBaj JOKYMEHT je YCBOjeH y
[IpocBeTHOM HallMOHAJIHOM CaBeTy U MoCTaje 06aBe3yjyhu y CBUM IlIKOJaMa
rae ce peaausyje nporpam ®000.

KyuHe peuu: reorpaduja, OO0, 06pa3oBHU CTaHAAP/U.

* E-mail: djkomlenovic@rcub.bg.ac.rs
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EDUCATIONAL STANDARDS
FOR FUNCTIONAL ELEMENTARY EDUCATION OF ADULTS

DPurdica Komlenovi¢
Institute for Educational Research, Belgrade

Education of the adults represents an important segment in strengthening
social model which enables building social capital and competitiveness in a
globalized world. The concept of functional elementary education of adults
and methodologies for its monitoring and evaluation has being developed in
Republic of Serbia in the alignment with recommendations and support of
the European Commission. The goal of this work is to describe a procedure
of developing educational standards in FEEA for Geography course. Institute
for Education Quality and Evaluation has organized empirical examination
with a purpose of testing the concept of descriptors and projected levels of
accomplishments (elementary and advanced). The testing had taken place in
May 2012, in 35 schools in which program FEEA had been implemented. The
sample involved 52 adults which have been attending the III cycle (7 grade).
The concept and levels of accomplishments had been tested with textual pro-
blems which were either closed or opened type. Statistical processing, based
on classical statistical analysis with displays of the basic measurement pro-
perties of the tasks, weight index and measures of discriminative ability, had
taken place at the Institute for Education Quality and Evaluation. Testing re-
sults confirmed that proposed descriptors reflect functional knowledge and
skill in two levels of accomplishments; furthermore they have been used in
defining educational standards in the area of General geography. At the ele-
mentary level 11 standards have been set, as opposed to 7 standards at the
advanced level. This document is adopted by the National Education Council
and is becoming mandatory in all schools where FEEA program is implemen-
ted.

Key words: geography, FEEA, educational standards.

* E-mail: djkomlenovic@rcub.bg.ac.rs
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A0 KUBOTHO YYEILE HA YHUBEP3UTETY:
ITPOT'PAMMU 3A CTAPHJE’

3opuya Musowesuh™
®dunozodcku dpakyateTt, beorpan

HeonxoaHocT yyemwa 1 06pa3oBamba TOKOM 1eJI0T )KUBOTA MO/ijeJHAKO je pe-
JIeBaHTHa 3a Jielly, Mjajie, ogpacje u ctape. [[lo)XUBOTHO yuyere IpeACcTaB/ba
CUCTeM 06pa30BHUX MOTYhHOCTH JJOCTYIIaH CBUMA, Y CBUM »KUBOTHUM J100U-
Ma. OHo moApa3yMeBa jeJHaKe MOTYNHOCTH 3a CBe y 06pa30Bamy — CBAKO MO-
ke 0OUTH 06pa3oBame Koje he My OUTH MoAPUIKA Y OCTBApPHUBaky JIUYHUX
U JIpylITBEHUX LM/beBa. HanlmoHanHa ctpateruja o crapewy (2006-2015)
HarJialaBa HeONXOAHOCT paZilda Ha OJIaKllaBawy U NOACTHLAKY HOXKUBOT-
HOT y4yewa. MehyTum, o6pasoBame CTapUjux y HalleM JpYILITBY je Mapru-
Ha/IM30BaH Y 3aHeMapeH Jieo obpa3oBama. Ta MapruHa/ivd3aliyja je moce6Ho
yO4/bMBa y aKaZleMCKOM 00pa30Bamy CTApUjUX O pacaux. MHuLHjaTuBa Koja
je Ipe 4eTUpHU rojuHe NoTeksaa of LleHTpa 3a onmTeHay4YHO KOHTHUHYHUpa-
HO 0Opa3oBame YHUBep3UTeTa y YIIMy yCMepeHa je Ka jayamwy KanayureTa
Mpexxe YHUBEp3UTeTa y AYHABCKOM pPeruoHy 3a o6pasoBame cTapujux. OBa
VWHHUIMjaTUBa pe3yaTupa TuMe ga ®unozodpcku dakyntetr YHUBep3UTETA Y
Beorpaay Beh yeTupu roguHe, Kpo3 pas/iMiuTe NMPOjeKTe U ca pa3/IMYUTUM
napTHepuMa, pa3Byja U peasiuldyje obpa3oBHe nporpame 3a crapuje. Kpeu-
pame, peajusalnyja ¥ eBajlyaliyja OBUX IporpaMa je/iaH je oJ Ha4yMHa UHO-
BUpama 00pa3oBHe Ipakce Ha QakyyaTeTy. Y oBOM paZy heMo npukasatu
pe3ysTaTe 06pa30BHUX MporpamMa peaju30BaHUX Yy OKBUPY [iBa MpPOjeKTa.
Y OKBHpY NPBOT NIPOjeKTa, peaJiM30BaH je 00pa3oBHU nporpaM AKaZeMCKU
JlaH 3a ctapuje Ha Puno3zodpckoM GaKyITETy KOjU je 00yXBaTUO ABOCATHE
paZiMoOHMIle Ha KOjUMa Cy Ipe3eHTOBAaHU cajJipKaju U3 06J1acTH NICUX0JIOTH]e,
€THOJIOTHje ¥ aHTPOII0JIOTHje, UCTOPHUje YMETHOCTH, apXe0JIOTHje U UCTOPH-
je. Y oKBUpY Zpyror MpojeKTa, OpraHu3oBaHa Cy TpHU on-line npejaBama ca
JMCKYCHjOM, y KOjUMa Cy UCTOBPEMEHO y4eCcTBOBaJle CTapHje 0cobe U3 4yeTu-
pu 3eMJbe NOAYHABCKOT pervoHa: byrapcka, Hemauka, Pymynuja u Cp6uja.
PesynTaTu eBajsiyanyje noMeHyTHX 06pa30BHUX Iporpama ropope o Moryh-
HOCTHMMa HUX0Be IPUMeHe, Kao U 0 NIO3UTUBHUM peaKlijaMa CTapHujux Cy-
rpabaHa y Be3u ca 0BUM NporpaMuma.

KmyuHe pevu: NOXUBOTHO Y4ele, Yiele y cTapujeM 00y, o6pa3oBame
CTapUjUX, YHUBEP3UTET.

* HAIIOMEHA: CaomuiTere IpeZAcTaB/ba pe3yjaTaT paja Ha npojekty ,Moaenu
npolemhUBamba U CTpaTervje yHamnpehuBawa KBajuTeTa obpasoBama y Cpouju’, 6poj
179060 (2011-2014), xoju duHaHCUpa MUHUCTAPCTBO MPOCBETE, HAYKE U TEXHOJIOLIKOT
pasBoja Peny6sivke Cpbuje, a peanusyje MHCTUTYT 3a nejarorujy u avjparorujy ®uso-
3odckor ¢pakyaTeTa YHUBep3uTeTa y beorpazy.
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LIFELONG LEARNING AT THE UNIVERSITY:
PROGRAMS FOR ELDERLY PEOPLE"

Zorica Milosevi¢™
Faculty of Philosophy, Belgrade

The necessity of education and learning throughout life is equally relevant for
children, youth, adults and the elderly. Lifelong learning is a system of edu-
cational opportunities available to everyone, at all ages. It implies equal op-
portunities in education for all - everyone can get education which will be the
support for the realization of personal and social goals. National Strategy on
Ageing (2006-2015) emphasizes the necessity of facilitating and encouraging
lifelong learning. However, education of elderly people in our society is mar-
ginalized and ignored part of education. This marginalization is particularly
evident in the academic education for older adults. The initiatives that came
from Centre for General Scientific Continuing Education of University of Ulm
four years ago, is focused on strengthening the capacity of the universities
network in the Danube region for education of elderly. The result of this initi-
ative is the fact that the Faculty of Philosophy, in the last four years, through
various projects and with the different partners, develops and implements
educational programs for elderly. Design, implementation and evaluation of
these programs have been recognized as one of the ways of innovating edu-
cational practices at the Faculty of Philosophy, University of Belgrade. In this
paper we present the results of educational programs realized in the two pro-
jects. In the first project, was realized educational program: Academic day for
seniors at the Faculty of Philosophy. It included two-hour workshops with
presentations in the field of psychology, ethnology and anthropology, art hi-
story, archaeology and history. In the second project, were organized three
on-line lectures with discussion, in which participated elderly from four co-
untries of the Danube region: Bulgaria, Germany, Romania and Serbia. The
evaluation of these educational programs demonstrates their exceptional ac-
hievement and acceptance by our elderly citizens.

Key words: lifelong learning, learning in later life, education for elderly,
university.

* NOTE: This presentation is a part of research project undergoing realization at the Insti-
tute of Pedagogy and Andragogy, Faculty of Philosophy in Belgrade “Valuations models
and strategies for education quality improvement in Serbia”, No. 179060, financed by Min-
istry of Education, Science and Technology Development of the Republic of Serbia (2011-
2014).
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