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Abstract. The paper explores a question relevant to educational practice: to what ex-
tent are teachers’ assessments of students’ creative story writing reliable and useful
for gaining insight into students’ creative production in this domain, and for shaping
and providing adequate support to creative potential of young people at school set-
ting. Participants in this study were sixth and seventh grade primary school students
who wrote stories (N=142), and teachers who assessed creativity of these stories
(N=3). A statistically significant, but low agreement was found among teachers’ as-
sessments of the stories’ creativity. The teachers identified two groups of creativity
indicators: the first group refers to expression in the verbal domain (knowledge of
language, playing with language), while the other group refers to creativity in gene-
ral (originality, sentiment, ethic dimension). Case studies of four most creative story
writers failed to find a typical profile with critical contribution of any indicator or pre-
condition for their creative production. Narrative analysis of the most creative stories
confirmed the existence of those indicators of creative potential which the teachers
reported in their essays. It is concluded that an individual approach in interpreting
data on the child’ talents is necessary even at the primary school level. It is recom-
mended to combine qualitative and quantitative methods, which enables obtaining
data that would not be accessible by using only one or the other approach.
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Introduction

Creativity refers to the ability to produce work that is novel and appropriate
(Lubart & Sternberg, 1998). Research and practice both indicate that creati-
vity tests have low validity and reliability, while criteria for assessing crea-
tive products remain vague (Cropley, 1996; Maksi¢, 2006, 2009; Sternberg,
2006). There has been an attempt to improve the evaluation of creativity and
overcome the limitations of testing procedures by developing instruments for
assessing creative products. Sternberg’s (2006) creative STAT measures crea-
tive intelligence through multiple-choice tasks with three-item content, while
creative skills are assessed on three groups of performance tasks. The Written
Stories task gives participants an opportunity to choose the topic of their sto-
ries and assesses the stories’ originality, complexity, emotional evocativeness
and descriptiveness. However, correlations between scores on creative ability
tests and creative skills are low, while correlations among tasks of creative
skills are even lower. In the verbal part of the test Evaluation of Potential
Creativity (Lubart, 2008) a participant is expected to find a different ending
and beginning of a story, or to reconstruct the process that led to a specific
title and provide description of characters in the story. The final goal of the
assessment is to construct child’s creative profile, in order to channel further
development of the child’s creativity.

To supplement and evaluate the results of the divergent ability test, Sefer
(2000) used experts’ estimates of children’s free creative production in the
areas of literature. Six literature experts were asked to rate children’s essays
according to the following characteristics: imagination, originality and talent
for writing. It was found that the experts reached a consensus on their final
marks, but their opinion was based on different evaluation criteria. Observing
the process of children’s creative reasoning clearly illustrates the critical role
of basic knowledge (Feldhusen, 2002). Research results indicate a low but
significant correlation between creativity and academic achievement as an
indicator of mastery of academic knowledge (Maksi¢ & DuriSi¢-Bojanovié,
2004). Girls tend to do better on creativity tests, but are, at the same time,
more academically successful than their male peers. However, there is a risk
evident as early as the end of primary school, that some students, who are not
sufficiently successful academically, will not realize their creative potential.
Research results also support the notion of the importance of children’s inte-
rests in demonstrating their creative potential and point to the necessity of
considering the effects of gender (Maksi¢ & Tenjovi¢, 2008).

The topic of investigation in this paper is the evaluation of young people’s
creative products in the verbal domain, assuming that school activities can
stimulate the expression and development of students’ creativity. The focus
of the paper is defined as a question relevant to educational practice: to what
extent are teachers’ assessments of students’ creative writing reliable and use-
ful for gaining insight into students’ creative production in this domain, and
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for shaping and providing adequate support to creative potential of young pe-
ople? The following research questions have been formulated:

*  To what extent are teachers in agreement on their assessment of stu-
dents’ creativity in the written stories?

*  Which implicit beliefs, held by teachers, are embedded in their asses-
sment of creativity of students’ written stories?

*  How can students who are, according to their teachers, considered
to be the authors of the most creative written stories be described
through relevant indicators of their abilities and creative potentials
(general academic achievement, Serbian language achievement, inte-
rests, verbal fluency)?

Which indicators from the perspective of narrative analysis are present in tho-
se verbal products estimated to be the most creative by the teachers?

METHOD

Participants

Participants in this research were the entire grade six and grade seven student
population (age 13 and 14) at a primary school in downtown Belgrade. 152
students were included in the research, but the final sample consisted of those
students for whom data for all relevant variables was available (N=142; 80 gra-
de six and 62 grade seven; 63 boys and 79 girls).

Three qualified professionals — primary school teachers of Serbian langu-
age and literature participated in the study. The teachers came from different
schools than students, and they were recommended by their school principals
or colleagues because of the high quality of their educational practice. It turns
out that all teachers were female: one teacher was employed at a public school,
the other was employed at a private school, and the third did not have working
experience at primary school.

Variables and instruments

*  Creative product in the verbal domain: story writing. The students
wrote a story about their own drawing, which was a response to the
Test of Creative Thinking — Drawing Production (Urban & Jellen,
1993). TCT-DP measured creative potential in the graphic domain.
The students were asked to write about what they had drawn and to
give their story a title, if they wished. They had 20 minutes to com-
plete this task.

e Verbal fluency. Verbal fluency was defined as ability to produce a
large number of words as a response to a stimulus and was measu-
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red by the Word Fluency Test' (Pordevi¢, 1979). TNR? consisted of
seven stimulus letters; the participants’ task was to write as many
words as they could think of starting with each of the seven letters
in 20 minutes.

» Interests. Interests were defined as activities chosen by students in
the form of extracurricular and out-of-school activities. To investi-
gate interests, a questionnaire containing both open-ended and clo-
sed-ended questions was constructed. The questions referred to: stu-
dents’ membership in school clubs, reading books, learning a foreign
language out-of-school, attending a music or ballet school. Interests
were expressed in terms of their scope and intensity. Scope of gene-
ral interests referred to a number of activities in which children en-
gaged themselves, regardless of area or level of achievement, thus co-
vering all engagements within all of the above activities. Intensity of
interests in social sciences and languages referred to membership in
school clubs, hobbies, free-time activities and participation in school
and out-of-school competitions in the field of social sciences and lan-
guages.

e General academic achievement. General academic achievement was
checked in the middle of the school year with semester grade point
average for all academic subjects ranging between 1 (failing) and 5
(excellent).

*  Academic achievement in Serbian language. Semester grades in Ser-
bian language were taken as a measurement of linguistic competenci-
es ranging between 1 (failing) and 5 (excellent).

*  Knowledge of Serbian orthography and grammar. The mastery of
Serbian language orthography and grammar was measured by the
number of errors detected in students’ written stories. The degree
of adherence to writing conventions and the degree of adherence to
grammatical rules were derived by dividing the number of errors in
the two respective fields with the number of sentences in student’s
text. Therefore, as the average number of mistakes per sentence dec-
reased, the degree of adherence to rules increased, and vice versa.

Procedure and data analysis

Data were collected in May 2007 during the course of two class periods. TCT-
DP and the story about the drawing were completed during the first class pe-
riod and TNR and Interests questionnaire were completed during the second
class period.

Almost all participants wrote a story about what they had drawn, and
about one third of the students gave their story a title. The stories were inde-

! Serbian adaptation of Guilford and Cristensen test.
2 TNR is named by first letters of the Serbian version of the test.
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pendently assessed on their creativity by three teachers of Serbian language
and literature.

All of the students’ stories were typed in order to avoid the effect of
handwriting and spelling mistakes on estimated creativity, so the stories con-
tained only two pieces of information about the author: grade level (sixth or
seventh) and sex (boy or girl). The teachers’ task was to assess the stories’
creativity on a scale of 1 (uncreative) to 5 (the most creative) using global-
integrative approach based on first impression. Then teachers were asked to
describe what they believed creativity was and to outline the criteria they
used to decide which stories were more creative than others (teachers’ essay).
To investigate accordance of teachers’ assessments we used Spearman’s rank
correlation, since the distributions of teachers’ assessments significantly devi-
ated from the bell curve.

The data obtained from teachers’ essays were analyzed in order to identify
their implicit beliefs on creativity. Teachers’ implicit theories on creativity act
as standards for assessment of student behaviour and their creative products
(Maksi¢ & Bodroza, 2011; Runco & Johnson, 2002). Although teachers seldom
express their theories explicitly, they use them, either intentionally or unintenti-
onally, when assessing their students. Consequently, implicit theories may facili-
tate or hinder creative behaviours of teachers as well as of students. Qualitative
thematic analysis of teachers’ essays, which searches for dominant patterns in
the obtained material, was applied (Fook, 2002; Persson, 20006).

Students’ stories assessed with the highest mark by all three teachers
were chosen as the most creative. The case study of four most creative stories
and their authors was carried out (Sevkusic, 2009). The first task was to create
aprofile of the four students based on the information gathered about their abi-
lity and creativity in the verbal domain: general academic achievement, Ser-
bian language achievement, interests, and verbal fluency. Given that the varia-
ble distributions were asymmetrical, a five-number summary was calculated
(minimal value, percentile 25, median, percentile 75 and maximal value).

Qualitative analysis of the four most creative stories followed, aimed at
finding the creative format of the story, meanings and components built into
it, which could indicate the students’ creative expression. Narrative analysis is
based on the assumption that objects from reality are routed in the language,
its structures and grammar and its usage (Pavlovi¢, Dzinovi¢ & Milosevic,
2006; Denzin, 1989).

RESULTS AND DISCUSSION

Creativity in stories. teachers’ assessments

The three teachers showed significant interrater reliability: the estimations of
the first two teachers correlated at .504 (p=.000), of the first and third at .616
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(p=.000), and of the second and third at .673 (p=.000). These values were far
below satisfactory, which indicated significant differences in the assessment
the stories’ creativity. Moreover, the significance of the D statistic indicated
that the distributions of all three assessments significantly deviated from the
normal distribution (the first teacher’s assessment .243, the second teacher’s
assessment .171, the third teacher’s assessment .160; in all three cases: df=142;
p=.000). Teacher 1 awarded a considerably larger number of stories the hig-
hest mark on creativity in comparison to the other two teachers, which crea-
ted a discrepancy between her assessments and the assessments of other two
teachers (Graph 1).
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The first teacher’s overestimates of the stories’ creativity could be attributed
to her work at a private school. Private schools are a novelty in Serbia’s educa-
tion system and are still trying to attract as many students as possible. Over-
all, the obtained results allowed for a conclusion that teachers’ assessments
of creativity of primary school students’ stories could be a good indicator for
focusing our attention on those students with high scores. The discrepancy
between teachers’ assessments pointed to the necessity of further research in
order to make a more accurate estimate of students’ creative capacities in this
domain. Teachers’ estimation of students’ products cannot be taken as a firm
evidence of their creativity.

Creativity in the domain of writing:
teachers’ implicit beliefs

Teachers’ assessments of which stories were the most creative made sense
in the process of recognition of their implicit theories on creativity. What, in
the view of teachers, made a story creative? Explanations were written in an
essay form, although one of the teachers explicitly listed indicators or criteria
for creativity. Two out of the three teachers gave spontaneous and detailed
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explanations of their assessments of certain stories, in addition to the general
explanations of what creativity meant to them, even though they were not
asked to do so. The results suggested the existence of multiple themes and
creativity indicators, and are shown in Table 1.

Table I. Themes and indicators of creativity
in students’ stories

Themes Indicators

Knowledge of language rules | Correct use of style and grammar
and instruments Story with a clear sequence
Wholeness and closure in the story

Deliberate disregard for general language rules
Magical power of words: playing with colours, words,
Playing with language sounds

Use of figures of speech (metaphors, irony, gradation,
symbols)

Harmony and beauty of expression

Finding one’s own language rules

Originality of ideas, Giving up logical and rational thinking
authenticity, imaginativeness | Imagination, ability to “summon” distant objects
Creating new conditions and places
Multi-perspective view of the world

Ability to experience situations, feelings and objects
outside of the writer of the story (empathy)

Element of surprise, sudden appearance of an unexpected
Emotional quality solution

Artistically created plot

Creation of problems, drama, creative tension

Humour

Inviting the reader to participate

Ethical dimension, Philosophical musings
spirituality Self-reflection

The most obviously noticeable recurring theme in all three teachers’ essays
was “knowledge of language rules and instruments”, the emphasis on the im-
portance of students’ mastery of writing conventions and grammar, which
were some of the most basic goals of Serbian language as an academic subject.
The importance of this mastery is particularly emphasized in the cognitive
approach to language, in cognitive linguistics, which assumes that language
is an integral part of the overall psychological organization. Grammar pro-
vides the speaker or the writer with symbols which he/she uses to construct
certain expressions based on his/her categorization and problem-solving abil-
ity (Klikovac, 2004) (Example 1). Students were also expected to master the
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rules of composition, meaning that there was a demand for wholeness and
clear story structure.
Example 1 (Teacher 3)

“...the texts with an element of description, narration, with correct grammar and
style... a clearly developed story.”

Another prominent characteristic was the ability to play with language, in-
cluding a deliberate disregard for language conventions, detailed and rich de-
scriptions and symbolic representations. Gardner (1993) used a similar phrase
“word player” to describe an individual with high verbal abilities. Teachers
considered the knowledge of stylistics (i.e. various figures of speech, har-
mony and beauty of expression) to be a precondition of creative writing (Ex-
ample 2).
Example 2 (Teacher 2)
“In a literary text, a disregard for general linguistic rules can be positive, while in
other texts it is considered to be a mistake which needs to be corrected. Literature
increases entropy, introduces chaos into the natural system of language, but at the

same time it also decreases entropy and introduces a more strict order in its own
system.”

All three teachers highly valued originality, authenticity, individuality, emo-
tional quality and ethical dimension. Those themes were the same as aspects
discussed in theories on creativity (e.g. Rados, 1993; Sefer, 2008; Urban,
1995). Findings confirmed the statement that emotional, personal and intra-
psychic elements were emphasized in the Eastern concept of the creative work
(Lubart & Sternberg, 1998; Sefer, 2007). Overall, a list of aspects and indica-
tors of creativity in general as well as some specific aspects and indicators
of creativity in the verbal domain was obtained. The teachers saw students’
age as a restriction to intentional creation, but they valued their spontaneous
expression, too (Example 3).
Example 3 (Teacher 1)

“The stories I found creative were those in which the students spontaneously
(because it is difficult for students at this age and under these conditions to create
intentionally) drew on their own emotivity, spiritual musings and world view.”

Results obtained by thematic analysis of teachers’ implicit beliefs on crea-
tivity of students’ written stories were also in accordance with the results
from previous studies conducted across different domains and culture. Our
teachers’ list of indicators of creativity in writing included originality and
imaginativeness, such as the list of teachers’ indicators of creativity in draw-
ing (Maksi¢ & Andelkovi¢, 2011). Our teachers’ list of indicators of creativ-
ity was similar with the patterns of indicative adjectives for creativity ob-
tained from teachers’ implicit theories in Runco and Johnson (2002) study
with American and Indian teachers. Some of the most important adjectives
describing creativity were: affectionate, artistic, emotional, humorous, imagi-
native, individualistic, inventive, original, spontaneous. In sum, the analysis
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of teachers’ essays gave valuable information about the teachers’ judgment of
creativity, but these pieces of information could not be applied in everyday
school practice directly.

Profiles of the most creative story writers

Based on the quantitative indicators of ability and creative potential in verbal
domain, we have created profiles of the four most creative students — authors
of the stories which were given the highest mark. These four students’ scores
were compared to the results of all other students (Table 2).

Table 2: Profiles of the most creative story writers (N=4)

Verbal fluency (TNR)

Five number summary Sample Student 1 Student 2 Student 3 Student 4
Minimum 30

P25 73.50

Median 92.00 86 85 105 165
P75 114.25

Maximum 187

General academic achievement

Sample Student 1 Student 2 Student 3 Student 4
Minimum 2.25
P25 3.90
Median 4.54 3.55 4.82 4.17 4.25
P75 4.82
Maximum 5

Serbian language achievement

Sample Student 1 Student 2 Student 3 Student 4
Minimum 1
P25 3
Median 4 5 5 4 4
P75 5
Maximum 5

Orthographic errors in written story
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Sample Student 1 Student 2 Student 3 Student 4
Minimum .00
P25 .16
Median 33 .33 .30 .25 .50
P75 .57
Maximum 4

Grammar errors in written story

Sample Student 1 Student 2 Student 3 Student 4
Minimum .00
P25 .08
Median .16 17 .20 .00 13
P75 25
Maximum 1

General interests

Sample Student 1 Student 2 Student 3 Student 4
Minimum 0
P25 3
Median 5 8 4 5 10
P75 7
Maximum 13

Interests in language and social sciences

Sample Studentl Student 2 Student 3 Student 4
Minimum 0
P25 1
Median 2 2 2 2 4
P75 2.25
Maximum 5

Student 1 had the highest grade in Serbian language and belonged to the top
25% with the highest number of extracurricular interests. Her interests in the
field of language and social sciences were in the middle range, as she did not
take part in school programs which supported children’s verbal interests (clubs
and competitions). Outside of school, she was learning a foreign language and
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read books. The number of orthographic and grammatical errors in her story
fell in the middle range of the sample. According to verbal fluency she was
under the median, i.e. she produced fewer words than 50% of the sample. Her
general academic achievement was poorer than that of 75% of her peers from
the sample.

Student 2 had the highest grade in Serbian language, but her general aca-
demic achievement was in the middle range of students from the sample. Her
interests in the areas of social sciences and languages were in the medium
range for the sample (she read books and was learning a foreign language out-
side of school) and her number of interests was below the median. In terms of
the number of orthographic errors she was below the median, while in terms
of the number of grammatical errors she was above it. Her verbal fluency was
below the median, meaning that she produced fewer words than 50% of the
sample on the TNR.

Student 3 did not make any grammatical errors and the number of ortho-
graphic errors was below the median, which meant that she fell in the group of
50% of the students who achieved higher. Her scope of interests and interest
in the fields of languages and social sciences were on the median. General ac-
ademic achievement was below the median, i.e. she was in the group of 50%
of the students who had lower academic achievement. Her Serbian language
grade was in the middle range for the sample.

Student 4 belonged to the 25% of the students who achieved the highest
results on the verbal fluency test, had the largest scope of interests and most
developed interests in social sciences and languages in relation to other par-
ticipants to the study (she did not belong to school clubs; participated in com-
petitions; read books and was learning a foreign language outside of school).
She was in the 50% of students who made fewer grammatical errors but in the
50% of students who made more orthographic errors. Her Serbian language
grade was on the median, while her overall academic achievement was below
the median, meaning that she was in the group of 50% of the students with
lower academic achievement.

While looking for similarities between the four authors who produced the
most creative stories, described through relevant quantitative variables, we
saw that all four authors were girls. Two of them were students of sixth grade,
and two were students of seventh grade. Only Student 4 belonged to the top
25% of the class in terms of verbal fluency, scope of interests and intensity
of interests in the field of social sciences and languages, i.e. those indicators
we would expect to be the basis of the expression of creative potentials in the
verbal domain. Student 1 had an above-average number of interests and the
highest grade in Serbian language, while the other two authors belonged to
the top 25% according to only one indicator (grade in Serbian language and
mastery of grammatical rules). Given the differences between the profiles of
the young story writers, it can be concluded that we cannot obtain a consist-
ent profile of the young creative story writer which would be precise enough
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to enable screening and identification for the purpose of designing and giv-
ing adequate support in the school context, solely on the basis of quantitative
indicators used. Students’ portfolios with information about their ability and
achievement in the field are helpful in making more detailed picture of stu-
dents’ capacity. Still, there was no typical profile with critical contribution of
any indicator or precondition for the creative production.

Narrative analysis of the most creative stories

Out of the four most creative stories, three were in the essay format and one
was a poem. Three stories had a title, while the poem invited the reader to
come up with his/her own title. The stories’ titles were unusual, unconven-
tional and possessed elements of fiction and contradiction (Infinite Anarchy,
Mutual Insanity, Enjoying the Non-Freedom). Narrative analysis of the four
most creative stories indicated the presence of two formats, which we referred
to as linear and nonlinear (gevkuéié & Maksi¢, 2008). The stories of Student
2 and Student 4 had a linear format, while the story of Student 1 and story
of Student 3 had a nonlinear format. It meant that both formats appeared in
stories of students from sixth as well as from seventh grade.

Linear format was characterized by a linear sequence of story-telling
(such as “once upon a time”, “there was a...”), had an expected sequence of
events, characters were usually people and it had a good composition. In the
nonlinear format the sequence of events and their logic were unregulated, un-
predictable or unclear, the events were usually placed in the future, there was
a tension between the elements of the text (for example, between the title and
the story), characters were usually fictional creatures or animals.

In further analysis, creative components and meanings built into the sto-
ries were clarified. Generally speaking, students’ stories were at a high aes-
thetic level, they were intriguing and provocative. The results showed that
the stories carried highly ethical messages, i.e. the students dealt with moral
dilemmas or philosophical musings about the meaning and absurdity of life
(satisfying one’s needs while sacrificing freedom), which were the topics typi-
cally found in older students; personal involvement and emotional evocative-
ness (gloomy future and pessimism or joy of life) were evident, as was the
presence of humor and irony which demonstrated the students’ ability to dis-
tance themselves from issues and express their views about them; linking and
combining of opposite and incompatible elements, and willingness to take
risks (joining two persons into one being); the use of metaphor (e.g. parrot
representing a human being), personification, i.e. attributing human charac-
teristics to objects and events (e.g. the apple is a lady and the apple is alone).
Given that teachers achieved absolute agreement only on these four stories,
we could say that the above components and meanings were what determined
the teachers’ assessments.
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Conclusion

In the school setting, students’ creative potential is assessed through tests
and evaluated by teachers. Based on the findings of this study, teachers’ as-
sessments of students’ written stories are a useful and economical way to
get information which can be further utilized in nurturing students’ creative
potential in the verbal domain. Quantitative analyses of the four profiles of
creative writers suggest that an individual approach in interpreting data on
the child’s talents at the primary school level is necessary. At this level, all the
indicators which point to exceptional performance in the relevant aspects are
important. However, lower achievement does not mean that a child does not
have a talent for writing. Qualitative approach in assessment of the written
stories contributes to a more thorough description of the creative product than
the quantitative measure, since it shows the diversity and richness of com-
ponents and meanings embedded in the creative product. This mix-methods
research demonstrates that combining qualitative and quantitative methods
allows for the conditions necessary for obtaining data which would not be ac-
cessible by using only one or the other approach (Sevkusi¢, 2011).

How can these results contribute to the improvement of school practice,
help shape and provide adequate support for students’ creative writing poten-
tial? Without doubt, nurturing creativity through regular school curriculum is
essential (Maksi¢ & Pavlovi¢, 2009). Students should be encouraged to write
free style compositions while increasing their confidence in writing by re-
specting their products. Also, organizing encounters between students and
children’s authors in schools may contribute to the development of the culture
of reading. In the school context, creative writing workshops should be or-
ganized, where students can be given an opportunity to master the necessary
skills. For this purpose, manuals for teachers and students on how to write a
story have already been published (e.g. Mur, 2008). Considering that educa-
tional practice encourages the linear format of creative writing, it is important
that students become more familiar with the nonlinear format, as well as other
components of creative writing.
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Cnasnna Makcuh u CnaBuna IlleBkymunh
KPEATUBHOCT V [IPUYAMA YYEHUKA:
CTYAUJA CIIYYAJA Y OCHOBHOJ HIKOJIN
Ancmpaxm

IIpoGiteMm pama ogpel)eH je Kao MUTamke 3HaUajHO 32 IIKOJICKY IPAKCY: KOJIUKO CY MOY-
3JlaHe U KOPHCHE MPOLICHE HACTaBHUKA 32 POpMUpabe CIIMKE 0 KpeaTHBHUM Karalu-
TETUMa yUCHHKa U 3a 00JINKOBamhE aJIeKBaTHE MOJIPILIKE KPEaTUBHUM IOTCHIIM]jaJIH-
Ma MJIAJINX Y HIKOJH. Y UCTPaXUBamy Cy y4eCTBOBAJIN YUYSHHUIIN IIECTOT U CEMOT
paspena ocHoBHe 1koie (H=142) koju cy nucanu npude, ¥ HaCTaBHUIIM KOJH CY IIPO-
LeHBUBATH KpeaTuBHOCT TUX npuda (H=3). YTBpleHo je craTucTHIku 3Ha4ajHO, Al
HHCKO clIararmbe HaCTaBHHUKA Y IPOLCHUBaby KpeaTUBHOCTH Ipuya. HactaBHuIM cy
y nmpuyama uAeHTH(UKOBAIIN ABE I'pyle WHIUKATOPAa KPEaTMBHOCTHU: IpBa rpymna
OJTHOCHJIA C€ Ha M3pakaBame y BepOaJIHOM JIOMEHY (II03HABALE je3HKa, UTPAbE je-
3MKOM), @ IpyTa Ha KPEaTUBHOCT yOIIITe (OPUTMHAIHOCT, EMOIIMOHATHOCT, €THYKA
nuMeH3rja). YeTupu cTyamje cirydaja YIeHHKa KOjU Cy HalHCcalld HajKpeaTHBHHU]E
IpyuYe OTKPHIIC Cy Ja HeMa THIIMYHOT Npoduiia ca KpUTHYHUM JIOIPHHOCOM OUII0
KOI' MHIUKAaTOpa WU IIPEeIyCclIoBa KOjU Cy YKJbY4YeHH Y HCIUTHBamke. AHaIU3a Ha-
paruBa HajKpPEaTUBHHUjUX MPHYa ITOTBPAMIIA je TPUCYCTBO UHAMKATOPA KPEaTHBHOT
MOTEHIIMjalia O KOjuMa Cy U3BEIITAaBaJ i HACTABHUIIM Y CBOJUM ecejuMa. 3aKJbyYeHO
je J1a je HeoNXo/1aH MHANBHIYaJIHU IPUCTYN Y TyMauewy 1oJjaTaka o JIeTeTOBOM Ta-
JeHTy Beh Ha OCHOBHOIIKOJICKOM y3pacty. [IpenopydeHo je koMOMHOBame KBAaHTH-
TaTHBHUX M KBaJUTaTHBHUX METOJa KOje CTBapa yCJIOBE 3a JOJaKeHe 10 IToJaTaKa
KOjH ce He OU MOTTIM JOOMTH IPHUMEHOM CaMo jeHOT IIPUCTYTIA.

Kswyune peuu: xpeaTUBHO NHCaKkE, MUKC-METOJICKH TIPUCTYII, HACTABHUYKE MPOLIe-
HE, OCHOBHA HIKOJIA.
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Cnasunia Makcny u Cnasuna lleBkymng
TBOPYECTBO B PACCKA3AX YUALIUXCSH:
CTYJIMS CJIYUYAS B BOCBMUJIETHEM IIKOJIE
Peziome

IIpobGnema, nexamas B OCHOBE HAcTOsIIEH pabOThI, OIMpeAensieTcs Kak BOIPOC,
HpeI[CTaBHHIOHlI/Iﬁ HUHTEpPEC A IIKOJILHOM IMMPAKTUKU: HACKOJIBKO HAaJIC)KHBI U 110~
JIe3HBI OLIGHKH IperoaaBareneil st GopMUPOBaHMS TPEJCTABICHUS O TBOPUECKUX
MOTEHIMAJIaX yYalIuXcs U ISl OKa3aHU sl COOTBETCTBY IOILEH MOAJICPKKH 3TUM TBOP-
YeCKUM IOTEHINalaM B paMKax JesITeIbHOCTH IIKOJI. B mcciaenoBaHUM MPpHHSIIA
y9acTHe MIECThIX M CeAbMBIX KIIaCCOB BOCEMUJIETHEH mKoiIbl (H=142), koTopsIe mH-
CaJIM paccKasbl, ¥ IPENOAaBaTENN, KOTOPbIE OLIEHUBAIN YPOBEHb TBOPUECTBA B HUX
(H=3). MccnenoBarensiMu BBISBICHO CTATUCTUYECKH 3HAUMMOE, HO HU3KOE COTJIacue
MEX/]1y MperojiaBaTesiMU B OLICHKE YPOBHS TBOPYECTBA B pacckaszax ydammuxcs. B
pacckaszax ydaliuxcs perojaBaTeasiMi ObUIH BBISBJICHBI JABE TPYIIbI HHIUKATO-
POB TBOpYECTBA: TEepBasi TPYIIa CBA3BIBAJIACH C YMEHHSIMH B BepOanbHOM chepe
(3HaHWE sI3BIKA, S3BIKOBAs UTPA), BTOPast — C TROPYECTBOM BOOOIIE (OpUTHHATIHHO-
CTb, SMOILMOHAJIBHOCTh, HPABCTBEHHBIN aCIEKT). UeThIpE CTYANHU CIyuasi yYeHUKOB,
HAIMCABIINX HanOosiee MHTEPECHBIE C TBOPUECKOTO aclieKTa paccKasbl, OKa3allu,
YTO HET TUIIUYHOTO MpOodUIIs ¢ MpeodIaaloniuM BKIIAI0M JI000T0 U3 HHINKATO-
POB MJIH JII0OO0TO MPEIBAPUTEIIEHOTO YCIIOBHSI, KOTOPbIE BKIIIOUEHBI B HCCIIEIOBAHHE.
AHaJn3 MOBECTBOBATEIIFHOTO IIJIaHA TBOPYECKN HamboJiee MHTEPECHBIX PacCKa30B
TIOATBEPANI TPUCYTCTBUE HHIUKATOPOB TBOPYECKOI0 OTEHIIMAJIA, KOTOPBIE OTME-
YaJIi MPETOJaBaTeIN B CBOUX U3JIOKEHHUSIX. ABTOPBI NPHUILIN K BBIBOAY, YTO HEO-
6XOI[I/IM HHI[HBH[[yaHLHLIﬁ noaAXOoa K UCTOJIKOBAHUIO JJAHHBIX O TaJIaHTC pe6eHKa
y’Ke B paHHEM U CPEJIHEM ILKOJIBLHOM Bo3pacTe. [Ipennaraercst couetanue Koinye-
CTBEHHBIX M KaU€CTBECHHBIX METOJIOB, CO3/IAI0IIEe YCIOBHS sl IPUOOPETEHHS aH-
HBIX, KOTOPBIE HEJIb3sI MOJTYYUTh Ha OCHOBAaHUH MPUMEHEHNU S JINIIb OJTHOTO U3 TTOJI-
XOJIOB.

Kniouesvie cnosa: TBOpUECKas INTEPATy pHAs JEATEIbHOCTD, CMEIIAHHBII METOAMYE-
CKMH NOAXOJ, OLIEHKHU IIPEnojaBaTeseii, BOCbMUIIETHSS LIKOJIA.



