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HNHKJIY3HNJA Y OBPA3OBAILY: PASMATPAIBE OT'PAHUYEIA,
HPEINIO3HABAIBE MOI'YRHOCTH

Zgaga, P. (2019). Inkluzija u obrazovanju: Razmatranje ogranicenja,
prepoznavanje mogucnosti. Berlin: Peter Lang GmbH,
21 cm, 2609 str.

[lybnukanmja, xojy je ypenuo Ilaen 3rara, ynHH CHHEPTH]y pajoBa rpy-
1€ ayTopa, IPeICTaBHUKA PAa3INYUTUX HAyYHUX TUCLMIINHA, KOjU IOTUYY
13 Pa3IMUYUTHX €BPOICKUX peruja Koje OMINKYjy AUCTHHKTHBHA 00elnex]ja
JocaJalimber pa3Boja WHKIy3Uje. YPETHUK cMaTpa Jia jeé OBakaB, Y OCHOBH
MYJITHIUMEH3HOHAIHU IPUCTYII, HEOIIXOJaH 3a BaJbaHO pa3yMeBambe 1ojMa
nHkKiy3uje. MHKIy3uja ce, HauMe, carjiejaBa He caMo 13 NePCIEeKTUBE Iesa-
rolIke mpaxce, Beh v ApymITBEHOT KOHTEKCTA M TEOPHjCKHUX pediercuja.
VYBog, unju je aytop llaBen 3rara, mounme KpaTKOM MPUYIOM O 00pa3o-
Balby U3 UCTOPHUJCKE MEPCIEKTUBE U HErOBOM TPAaHC(HOPMUCAY Ka MHKIY-
3UBHOM 00pa3oBamy. OBaj JOHTUTYIWHAIHH MPEceK o0pa3oBama IMoKa3yje
KaKO c€ BpEMEHOM Memalia njeja Heycnexa LUIKOoJIe U JaCHO Ce JIOLUPA IHOPEeK-
JI0 MHKJTY3WBHOT 00pa30Bama y HCTpakMBamkbUMa e()UKACHOCTH CIIIIHjaTHOT
oOpazoBama. Mnak, nHKIy3Hja y 00pa3oBamy je Mopasia OuTH IMOTIOMOTHY-
Ta ,,CII0JbHUM” IIPOLIECHMA, IOJIUTUYKUM U KyJITYyPHUM IIPOMEHaMa, oapehu-
BamkbEM IIpaBa JeTeTa U YOBeKa. AyTop Ipero3Haje 3Havaj ,,JyXa BpeMeHa” 3a
MOKpeTame MpOMeHa y 00pa3oBamy. TaKko je ceprja MpOorpecHBHUX 3aKOHA
y o0pa3oBamy HIMPOM CBETa YCIIOCTABJbEHA Yy IEPHONY IOCIIE PEBOIYIIHO-
HapHe 1968. romuHe, OK ce pa3Boj MPaBHOT TeMesba 3a MHKIY3WBHO 00pa-
30Bame MOXKE MTPATUTH MOYEBINHN OJ1 JieKapanuje mpasa u3 1789. rogune 110
AaKTHBHOCTH YHECKa Y HEKOJIMKO NOoCIeAmhUX roguHa. O0pa3oBame je y CBOM
TpaHc(ep3aIHOM IPECeKy IPEICTaB/bEHO YIpaBO yTBphuBameM Be3a ca
KYJITYPHO-IPYILITBEHUM IIPOLECUMA, NOJUTHYKUM OAJIyKaMa U ApyTUM Jie-
tepMuHaHTama. M neatudukoBame jaBHe 1edaTe y unjeM cy (GoKycy Hepele-
HU IPOOJIEMH 1 OTpaHUYeHha Y IMIUIEMEHTAINjH HHKITY3UBHOT 00pa3oBama,
YUMEEHO je 3apajl yIo30pemha Ha CMHCA0 1ebaTe M Ba’KHOCT HEHOI KOHC-
TPYKTHBHOI yCMEpaBama: HeYycrex Tpeda CXBaTUTH Kao U3a30B U MOACTULA]
3a Oymyhu pa3Boj. Taxole, ayTop yka3yje Ha TpaHCPOpPMICAEHE HHKITY3UBHOT
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00pa3oBama, U3NaXKe CKOpallkhe U aKTyellHe JUIeMe U MpeICcTaBba HajHO-
BHja cXBaTamba HHKIY3UBHOT 00pa3oBama.

VY cknany ca IOCTaBKOM ypEAHHKA Jia Cy HEONXO/IHE TPH MEPCIIEKTUBE 32
KPUTHYKY aHaIH3Y Koja Ou oMoryhuna yTBphrBame CTBApHUX OrpaHUYCHA,
aJu ¥ MOTYhHOCTH 3a pa3BOj HHKJIY3UBHOT 00pa3oBamba, KibUra CaapKu TpH
nornassea: (1) Mukny3uBHa neparoruja, (2) MakmysusHo apymtso u (3) Io-
HOBHO pa3marpame nHkiysuje. Kisury unnn ykymso 10 pangosa.

[Nornassbe mocBeheHO MHKIY3MBHO] NEJaroruju mnovyume pajgom Jlanu
®drnopuaH y KOMEe ce UCTOMMEHHU MPHUCTYIN oOpa3oBamy ojapelyje momohy
HErOBUX KJBYYHUX MOCTABKH U CTpaTervja u Mmopeiu ca TpaaiuLuOHATHIM
MPUCTyUMa 3aCHOBAHUM Ha MHJIMBUyallHUM pa3JiiKaMma U WHAWBUyalld-
3anuju. Tako mpomeHa ¢okyca ca OHOTa KO Y4 Ha TO Wmd U KAKO CE€ y4U
oMoryhaBa m30eraBame CTUTMaTH3aldje, HOBUX (OpPMHU HCKIbyUHBamba M
CHIDKEHUX OYEKMBaHa, KOjU Cy MPATHOLM TPaJAUIIMOHATHUX NpucTyna. V-
KJIy3UBHY niefarorujy ®iopruaHoBa Mose3yje u ca COUUOKYITYPHUM IIPUCTY-
[OM, HarjanaBajyhu ja ce yueme ojJBuja y 3ajeTHHIIH.

Mojua Ileuek n CyHnuunna Mairypa y CBOM pajy moja3e oj] HO3UTHBHUX
HCKyCTaBa M TIO3UTUBHUX CTaBOBa 0co0a M3 APYIITBEHO OCETJHUBUX I'pyma
npeMa crenujatHoM o0pa3oBamy, a OM MOKpeHyJie TeMy I'paHHLa HHKITY-
3UBHOT 00pa3oBama. AyTopke yTBplyjy rpaHule HAa TEOPUjCKOM U TPaKTHY-
HOM IUTaHy, Y OKBHPY CHcTeMa 00aBe3HOr 00pa3oBama M cUcTeMa o0paso-
Bamka HACTABHHMKA, Ka0 MelyCOOHO 3aBHCHUX. YI030paBajy Ha HJCOJIOIIKO
,AUCTYHCTBO W EErOBE TUXOTOMHU]E, KOje Cy HaBOJHO Mel)ycoOHe HCKIbyun-
Be (OCHOBHA JTUXOTOMH]ja j& MHKJIy3H]ja CIIpaM UCKJbYUHBakbha, OJHOCHO CTaB
Jla y MHKIJIY31jU HE MOXKE JIa IOCTOjH HUjeJHA BPCTa UCKIbYYMBatbha). YMECTO
JOrMaTCKOT MIPUCTYTIA, KOjU C€ HE MOXKe OpaHUTH HU Ha KOHLIENTYallHOj paB-
HU, HUTH j€ YBEK y HAjOOJLEM UHTEPECY JeTeTa, ay TOPKE MPEJIaKy (IIeKCH-
OWITHUjU TIPUCTYT Y KOMe je, Y3 pediekcujy, 103B0JbeHO KOMOMHOBATH OHO
LITO MPUTIa/Ia Pa3IMUYUTUM aJITepHATUBAMA.

Wpena Jlecap u Mojua XKeernuu Muxenuy npukasyjy pesysTare Uc-
TpakMBama Koje Cy CIIPOBEJe ca YHUBEP3UTETCKUM HACTaBHHIMMA (YKJbY-
4yyjyhu acucTeHTe U capaJHUKe) aHTaXOBAHUM Ha CTYAHM]CKHM IporpaMmuma
3a 00pa3oBamke BacluTaya, yuuTesba, HACTABHUKA U IIKOJICKUX CaBETHHUKA.
Uctnuyhu na uekIy3uBHO 0Opa3oBame y CIIOBEHU]U jOII YBEK HHjE 3aJ10-
BoJhaBajyhe peryincaHo 3aKOHOM, ay TOPKE Cy HCIIUTHBAJIEC YBEpEHa YHUBEP-
3UTETCKUX HACTaBHUKA O MHKJY3HjH KaKO OM OJrOBOPHIIC HA MHUTAE Ja JTH
OBa yBEpEeHa MPECTABIbajy MPEIPEKY 32 pa3B0j MHKIY3UBHOT 00pa30Bama y
npakcu. Mctpaxyjyhn Konuko BpeMeHa yHUBEP3UTETCKA HACTaBHUIM TOC-
Belyjy MHKIIY3HMjU Ha CBOjUM 4YacOBHUMa, Ja JIU mpedepupajy MHTErpamnujy
WJIM UHKITY3H]jy, IITa MUACJIE O TOME KO Tpeda Jia IOHECEe HajBaKHUjE OTyKe
y Be3u ca 00pa3oBameM JIETeTa U JIPyre acleKTe cTaBa IpeMa WHKIY3UjH,
ayTOpKe Y 3aKJbYUKY O/Ir0Bapajy Ha OCHOBHO MHUTambe KOje Cy MOCTaBHUIIE.

KomnapaTuBHy aHalu3y HMHKJIY3WBHOr oOpa3zoBama y CIIOBEHHjH U
Uranuju cniposenu cy Jlapja 3opu-Magep, Ananuca MopranTu u Janes Bor-
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pHHIL. AyTOpH Cy Hajlpe YKpaTKO MpUKa3ad CUCTEME WHKJIY3MBHOT 00-
pasoBama y JIBe ApKaBe, a MOTOM Cy pasMaTpalii CliequpHUHUja MUTaka,
npeacTaBibajyhu pesynrare CBOjUX HCTPaXUBamba y KOjUMa Cy y4eCTBOBAJIH
HactaBHUIIM. [ToueBIIN 01 TOra Kako HACTAaBHHIIM Pa3yMejy HHKITY3HBHO 00-
pasoBame U IITa BUAC Kao IIMJb HHKIIY3UBHOT 00pa3oBama 3a JIeTe Koje nMa
noTpedy 3a T0AaTHOM MOAPIIKOM, KaKO OLCHY)Y CHCTEMCKY MOAPIIKY, KOM-
METEHIM]je HACTABHUKA y CBOjOj IPKABH U Capajiiby ca POAUTEIbIMA, ay TOPH
yTBpYYyjy CAMYHOCTH M pasnuke usMehy nse 3emibe. C 003upom Ha TO 1a je
ped o ApKaBama Koje UMajy pa3iInduTy I/ICTOpI/ij WHKJIY3UBHOT 00pa30Bama,
noAyaapama cy NoceOHO MHIMKATHBHA Kajaa _]C ped o0 HeJocTalMa U orpa-
HUYCHHUMa O KOjUMa HACTaBHUIIM U3BCIITABA]Y.

[ornasibe Unxaysusno opywmeo nountbe pagom lllnene PazdoTHuk y
KOME ayTOpKa yKa3yje Ha HEJOCTAaTKEe jeHONMMEH3NOHAIHUX U PeAyKIIHO-
HUCTUYKHUX CTpaTeruja Koje ce CIPOBOJC Y MHCTUTYIIMjaMa y MOKYyIIajuMa
OCTBapUBamba MHKIY3Hje, ali 1 Ha HHXEPEHTHA OTPaHUYCHa HJIeje MHKITY-
3uje. AyTopKa ce ocliamba Ha KOHUENTYaTHH OKBHP MHTEPCEKIIMOHAIHOCTH,
napajurmMy OpHjeHTalje Ha )KUBOTHU MTPOCTOP JENPUBUIICTOBAHUX H Yjell-
HO TMpe/iaxe cBeoOyXBaTaH NIPUCTYI y KOME Cy pamuBe Ipyre y GoKycy Uy
KOME Ce€ HE 3aHeMpY]y M3a30BH, IPENpeKe U MPoOJIEMHU ca KOjuMa Ce Y IaTOM
MEPUOAY CyouaBajy. Y paiy je MpeacTaB/beHO aKIIMOHO HCTPAKUBAHE Y KOME
Cy YYECTBOBAJE MOPOAMIIC KO KOJUX TOCTOjH PU3MK 0J] OeckyhHHUIITBA.
Omnucu 10TaJalIbUX UCKYCTaBa OBUX MOPOIUIIA jACHO YKa3yjy Ha CyIITHHC-
Ka OrpaHuYeHha U IyOUTKe pecypca y OKBUPY IPO(EeCHOHATHO K HHCTUTY LU~
OHAJHO (hparMeHTHpPAHUX, MATCPHAITUCTUYKUX TIPUCTYTIA, KOjU HE YCIEBajy
Jla OCHa)kKe pamKBe JAPYIITBEHE TPYIe, HUTH J1a PECTPYKTYPUPA]y aKTyelIHe
cucreMe MOhM U IPUBUJIETHja.

VY cBom pany bojan JlekneBa ce 6aBM MOCEOHOM BPCTOM HMHKIY3HUjE —
OHOM Koja ce Thue Oeckyhnuka. OBa BpcTa UHKIY3Hje, kKako npumehyje ay-
TOp, MPEJICTaBJba MPEYCIIOB 3a CBE OCTajie popMe UHKIIY3H]je, YKIbYyUyjyhu
00pa3oBHY HHKTY3H]y. CBOje IMYHO U TPO(ECHOHATHO UCKYCTBO ca ocobama
¥ TIOpoAMIlaMa Koje mpojia3e Kpo3 nepuoji 0eckyhHUIITBA, ayTOp KOPUCTH,
n3mel)y ocTasior, Kao CpelCTBO Ja MPUKaKe POMEHe TojMa OeckyhHUIITBA 1
HETOBE OCET/HUBOCTH Ha JAPYIITBEHE U NONIUTHYKE unHKoLe. [Topen Tora, on
naeHTu(UKYyje AeTepMUHAHTE NojaBe OeCKyNHHUINTBA, U3JaKe CTATUCTUUKE
MOZIATKEe O OBOM JApYLITBeHOM (eHOMeHy y CroBeHuju, u mupe, y EBpomnu.
Bapehu ce muramuma ga nu je OeckyhHUIITBO HEMUHOBHO U Koje Ou Ouie
CTpaTeruje BheroBor HCKOPEHUBaka, YTBPhyje KIbyUHE MPENyClIOBEe U Oorpa-
HHUYEHa Yy pellaBamwy OBOI Ipobiiema.

[Nocnenmu pan y NOraaBjby 0 HHKIY3MBHOM IpylITBY je pax Hune Ma-
puH Koja ce 6aBu n3bernuM ocodama ca bopasuiitem y CiioBeHHju. AyTopKa
Oupa TepMUH MHTErpallfja, Kao OHa] KOju ce yeimihe 1ojaBibyje Y peJieBaHT-
HOJ JIUTEPATyPH, H 3aHHTEPECOBAHA je MpeBacXoiHO 3a MUTamba eKOHOMCKE
MHTErpaluje, OAHOCHO MOryhHOCTH 32 YKJbYUHBathe y TPKHUIITE paja. Jenan
O]l IpeyciioBa OBE BPCTE MHTErpalfje jecTe JOCTYIHOCT U Ipuiarohenoct
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oOpa3oBama morpedamMa Jiere U OAPACIUX KOjH Cy H30eriu U3 pasinyuThX
noApydyja, a Hajuemhe U3 OMBIIMX jYTOCIOBEHCKUX penmyOiuKa. Y3 BayKHeE
MoJIaTKe O TPOOJIEMY MPUCHITHUX MHrpaqua y cBeTy my CrnoBeHuju, ayTop-
Ka M3JIaXKe y061/1qa]eHy CTpaTerujy MHTerpanuje pocesbeHnka y CloBeHHjU
u OTKpI/Iha JI0 KOjHX je Jlollia UHTepBjyulryhu oBe ocode. Y 3aKJbyuKy ce
yKa3yje Ha OrpaHHYeHa MOJUTHKE U MPAaKCe HHTErpalmje, Kao U Ha IpoMe-
HE Koje Ou Tpebasio npenysetu jaa Ou ce nocrojehe Mmoryhnoctu ycnenisauje
KOPHCTHIIE.

VY okBHpY TpH paja pa3MarpaHa je HHKIy3Hja U3 TEOpHjCcKe U TI0jMOBHE
nepcrektuse. [{usb paga Huke [lymrepuy jecte na nmpeacTaBu CIOXKEHOCT
pasBoja MHKJIY3HBHOT 00pa3oBama, Koje HHje CIEMIIO JIMHEApHy MyTamy,
Beh je o0enekeHO AMHAMHUYHUM OIHOCHMMA m3Mel)y paslIuyuTHX cucTeMa
MUlbea. [lapanenHo ca nmpu3HaBambeM Ja je UCKIJBYUSHOCT IPYIITBEHH U
MOJINTUYKY TIPOOJIEM, M HAPOYUTO Ca MOTOHUM Pa3BOjeM CTpaTeruja MHTET -
paluje u CaBpeMEHUX KOHIIEIIMja UHKIYy3UBHOT 00pa30Bama, pa3Bujajy ce
1 HOBHM HAYMHU Ha KOjC CC CIIpOBOAM APYLITBEHA KOHTPOJIA U JICTUTUMUILY
HOBE (pOpPME MCKJbyYMBama U YCIOCTaBJbatha MONM. AyTOpKa yka3syje Ha
OIMACHOCT TI0jeIHOCTABJLEHOI Pa3yMeBama OJHOCA M3Mely apyiiTBa u 00-
pa3oBama. YBepeme 1a he HHKIY3UBHO 00pa30Bame J0BECTH 10 CMambemha
HEjeIHAKOCTH Y JIPYIITBY, KOje T€ jeTHAKOCTH CTBapa U OJ[p)KaBa, He caMo Jia
je TPeBeTMKO 0YeKHBAKE O]l MHKJIY3UBHOT 00pa3oBama, Beh BoaM Ka mero-
BOM HEYCIIEXY.

VYp6an Kopaem u @nopuan KnaycOep nocraBibajy MUTamke 3aIITO UH-
KJIy3UBHO 00pa3oBabe HHUje MOBE3aHO Ca UCTpakMBamwKMMa (M oTKpuhuma)
pa3IuMYUTHX acleKkara yma, OQHOCHO ca KOTHUTUBHUM Haykama. MHTepnpe-
tupajyhu nocrojehu jas kao nuxoToMujy u3meljy COIUjaTHOT U eMITHPUCTHY-
KOT INCKYpPCa, OBU ayTOPH, KOJU Cy MPUCTAIUIE EMITUPUCTUUKE Mapagurme,
CIPOBOJIC aHATN3Y NOOPUX CTPaHa, KIbyUHUX OPaHUYeHa H ,,CIIeTTUX MpJba”
o0e mapagurme. Y3 IpuKa3uBame KJbyYHUX [MOCTABKH, aJId ¥ TPodiIeMa Koju
KapaKTepuIllly JBa JUCKypca, ayTopu omoryhaBajy mHXOBO 00Jbe pasyme-
Bame. CBOje aHaIU3e 3aKJbyuyjy Oyayhum 3aanuma Koju 01 BOJUIIH Ka I1J10-
JOHOCHO] JYKCTAaTO3UIUjH 1B TUCKypCa.

[Mocnenmu paj mpeacTaBsba MPEUCIUTUBAKBE HHKITY3U]jE U3 EPCIICKTH-
Be Quio3oduje ooOpaszoBama y kome Jane3 Kpek 3arosapa 3aHemMapeHu mpu-
CTYT MHKIIY3UjH, FbeHOM pa3yMeBamby H pealln30Bamby, a KOjU M0UrBa y paB-
HU CyOjeKTHBHOCTH (M TUYHE a2y TOHOMHU]E). YKJLyquOCT je moryha ykonuko
JIeTe UM YYCHUK TTO3UTHBHO Cy6]CKTI/IBI/I3y_]€ CBOJY Pa3IU4UTOCT. Y CKIany
ca TUM, ayTop noceOaH 3Hauaj HpI/II[a]e MHMBUYaTHOCTH U PasliKaMa U
ynyhyje Ha po0JieMe XOMOTreHH3all1je U MOjeTHOCTaBJbUBaba PA3IIuKa, Kao
MpaTUOIE MHAYE JISTUTHMHE KOHIICTIIIU]e YHUBEP3aIHEe HHKITY3H]e.

OBo je kmHTra y K0joj ce o0palyje Tema Koja je Beoma BayKHa U aKTYeJIHa,
He camo y CpOuju, Beh ckopo y CBUM JipikaBama y CBETY. Y MEpPHOAY pa3Boja
WHKJIy3UBHOT oOpa3oBama y CpOuju u Bohemwa nebara o ToMe Kako ra moj-
CTUIATH ¥ pPealii30BaTH, jeHa O] BPEIHOCTH OBE KIHHIE je Ta LITO Y BE3H
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ca OBUM NHTamkUMa ycMepaBa Ha pa3nuuute Mmoryhnoctu. Pagose onmmkyje
HCTaHYaHa KPUTHYKa pedieKkcrja MHKIY3Hje YOIIITe U/MIH leHUX MOojeIu-
Hux Gopmu u npuctyna. Pazmarpajyhu HajHOBHja cXBaTamka HHKITY3HjE 1 Ha
KPUTHYKH HaYWH, ayTopu cy oMoryhuiam untaounma oOyXBaTHHjH U TIPO-
nyOJbeHUjU YBUJT Y 0Baj (heHOMeH. ToMe 3Ha4ajHO JIOTPUHOCH UHTEPIUCIIUII-
JMHApHHU KapakTep KIUTe KOja je 3HauajHa 3a CBE KOjU ce MpodecHOoHaHe
0aBe APYIITBEHO OCET/BHMBUM I'PyHiamMa U HHKITY3HjOM.

Jenena Cmapuesuh
DakynTeT NnearomKux HayKa
Yausepsuteta y Kparyjesmy, Jaronuaa, Cpouja



INCLUSION IN EDUCATION: RECONSIDERING LIMITS,
IDENTIFYING POSSIBILITIES

Pavel Zgaga (Ed.) (2019). Inclusion in Education: Reconsidering Limits,
Identifying Possibilities. Berlin: Peter Lang GmbH, 21 c¢cm, pp. 269

This publication, edited by Pavel Zgaga, is a synergy of scientific papers of
authors who represent different disciplines and different regions of Europe
with distinctive features of inclusion development until the present. The editor
believes that such, essentially a multidisciplinary approach, is necessary for
better understanding of the concept of inclusion. Inclusion is not only viewed
from the perspective of pedagogical practice, but also from the perspective of
the social context and theoretical reflections.

The introduction, written by Pavel Zgaga, starts with a short story about
education from a historical point of view and its transformation towards inclu-
sive education. This longitudinal overview of education shows how the idea of
school failure has been reframed over time, and places the origin of inclusive
education in the research on the efficacy of special education. However, inclu-
sion in education had to be underpinned by “external” processes, political and
cultural changes, the definition of human rights and the rights of the child.
The author recognises the importance of the “’spirit of time” for the initiation
of changes in education. With regard to that, a series of progressive laws in
education was adopted across the globe after the revolutionary 1968, while
the roots of the legal foundation of inclusive education may be traced all the
way from the events pertaining to the adoption of the Declaration of Rights
in 1789 to UNESCO activities in recent years. Education, in this transversal
overview, is presented through its links with the social and cultural proc-
esses, political decisions and other determinants. Identifying public debate
on inclusive education, with a focus on non-resolved issues and limitations in
implementation, was done as a warning with regard to the purpose of debate
and the importance of its constructive orientation: failure should be seen as a
challenge and an incentive for future development. Finally, the author points
to the transformation of inclusive education, lays out the recent and current
dilemmas and presents the latest understanding of inclusive education.

In line with the editor’s standpoint, three perspectives are necessary for a
critical analysis which would determine not only the existent limitations, but
also possibilities for further development of inclusive education. Therefore,
this book has three chapters: (1) Inclusive pedagogy, (2) Inclusive society and
(3) Reconsideration of inclusion. The book has a total of 10 articles.

The chapter on inclusive pedagogy starts with an article by Lani Flo-
rian in which approach to education, with the same name, is defined with its
key conceptions and strategies, and is compared to the traditional approaches
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based on individual differences and individualisation. Such a change of focus
from the learner to what and how it is learned, enables us to avoid stigmatisa-
tion, new forms of exclusion and limited expectations, which usually go along
with the traditional approaches. Florian links inclusive pedagogy to the socio-
cultural perspective, with an emphasis on community learning.

Mojca Pecek and Suncica Macura base their article on positive experi-
ences and the positive attitudes of persons from vulnerable groups towards
special education in order to bring up the issue of the boundaries of inclusive
education. The authors determine the boundaries at a theoretical and prac-
tical level, in the system of compulsory education and teachers’ education,
which are interdependent. They warn us of the ideological “purity” and its
dichotomies, allegedly mutually exclusive (in the main dichotomy, inclusion
is paired with exclusion, i.e., it is the attitude that in inclusion there must not
be any form of exclusion). Except for the dogmatic approach, which cannot be
defended not even at a conceptual level, nor is always in the best interest of the
child, the authors suggest a more flexible approach, in which, with the help of
reflection, it is allowed to combine the elements of various alternatives.

Irena Lesar and Mojca Zvegli¢ Miheli¢ present the results of research
carried out with university teachers (including assistants and professional
support stuff) who teach in study programmes for teachers, kindergarten
teachers and school counsellors. They point out that inclusive education in
Slovenia has still not been properly formally addressed, and they examine the
university teachers’ attitudes towards inclusive education in order to respond
to the following question: are these attitudes an obstacle for the development
of inclusive education in practice? By looking into the amount of time uni-
versity teachers allocate to inclusion in their classes, their preference for in-
tegration or inclusion, their thoughts on who should bring the most important
decisions pertaining to children’s education, as well as other aspects of at-
titudes towards inclusion, the authors respond, in the conclusion, to the main
question set in the article.

A comparative analysis of inclusive education in Slovenia and Italy was
carried out by Darja Zorc-Maver, Annalisa Morganti and Janez Vogrinc. The
authors, first and foremost, briefly laid out the systems of inclusive education
in the two countries, and then looked into more specific issues, along with
presenting the results of their research with the teachers. They included teach-
ers’ understanding of inclusive education and teachers’ views of the objec-
tives of inclusive education for a child with additional support need, teachers’
evaluation of system support, teachers’ competencies in their own country
and cooperation with parents. Comparing the above, the authors identified
some similarities and differences between the two countries. Given the fact
that both countries have a different history of inclusive education, the parallel
findings are rather indicative with regard to the shortcomings and limitations
the teachers report on.
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The chapter Inclusive society starts with the article by Spela Razpotnik,
in which the author points to shortcomings within one-dimensional and re-
ductionist strategies implemented in institutional attempts to put inclusion in
practice, but also to inherent limitations to the notion of inclusion. The author
relies on the conceptual framework of intersectionality, the paradigm of ori-
entation to the living environment of the underprivileged, and, at the same
time, suggests a comprehensive approach in which the focus is on vulnerable
groups with all challenges, obstacles and problems they are facing in a given
period of time. The article presents participatory action research with the
families in risk of homelessness. The description of the experiences of these
families gives a clear picture of the crucial limitations and the loss of resourc-
es in professionally and institutionally fragmented, paternalistic approaches,
which cannot succeed in empowering vulnerable groups nor restructure the
actual systems of power and privileges.

In his work, Bojan Dekleva deals with a special type of inclusion — the one
that concerns the homeless. This type of inclusion, as noticed by the author,
is a precondition for all other forms of inclusion, together with educational
inclusion. He uses his personal and professional experience with individuals
and families going through a period of homelessness as, among other things,
an instrument to present the changes in the concept of homelessness and its
sensitivity to social and political factors. In addition, he identifies determi-
nants and the rise in the rate/dynamics of homelessness by offering statistical
data on this social phenomenon in Slovenia, and more broadly, in Europe.
By addressing the issues of whether homelessness is inevitable and what the
strategies to its eradication would be, he defines the key preconditions, as well
as limitations, for solving this issue.

The last article in the chapter on inclusive society is an article by Nina
Marin who deals with refugees residing in Slovenia. The author chooses the
term integration, as the one most prominent in relevant literature, and is most-
ly interested in the questions of economic integration, that is, the possibility
of being immersed in the labour market. One of the preconditions for this type
of integration is availability and adaptability of education to the needs of the
children and adults who have fled various areas, most commonly those of the
former Yugoslav republics. Along with important information on the issue of
forced immigration globally and in Slovenia, the author provides the readers
with the usual strategy of immigrant integration in Slovenia, as well as the
findings reached during the process of interviewing individual immigrants.
In the conclusion, she puts forward some of the limitations of the integration
policies and practices, including the changes that should be made in order for
the existing opportunities to be used more successfully.

Inclusion, from a theoretical and a conceptual perspective, is addressed
in three articles. An article by Nika Susteri¢ aims at presenting the complexity
of the development of inclusive education, which was not linear, but marked
by dynamic relations between the different systems of thought. Parallel to the
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recognition that exclusion is a social and political problem, especially with the
later development of integration strategies and contemporary conceptions of
inclusive education, came the new ways of implementing social control, le-
gitimising new forms of exclusion and establishing power. The author points
to the danger of simplified understanding of the relations between society
and education. The conviction that inclusive education would bring about a
reduction of inequality in a society, manufactured and maintained by that
very society, is not only too much to expect from inclusive education, but it
also leads to its failure.

Urban Kordes§ and Florian Klauser pose the following question: why is
inclusive education not connected with the research (and discoveries) on the
various aspects of the mind, that is, with cognitive sciences. By interpreting
the existing gap as a dichotomy between the social and empirical discourses,
these authors, who are the supporters of the empirical paradigm, carried out
an analysis of the upsides, key limitations and ”’blind spots” of both para-
digms. With an overview of the key conceptions, but also problems character-
ising the two discourses, the authors provide a better understanding of both.
They finalise their analysis by recommending future tasks which may lead to
a better juxtaposition of the two discourses.

The last article appears for reconsidering inclusion from the perspective
of the philosophy of education in which Janez Krek advocates for the ne-
glected approach to inclusion, its understanding and implementation, which
resides in the subjectivity (and personal autonomy) plain. Inclusion is possible
if a child or a student positively subjectivises his/her differences. In line with
that, the author lays special significance on individuality and differences and
addresses the issues of homogenisation and simplification of differences, ac-
companied by the otherwise legitimate conception of universal inclusion.

This book discusses a topic which is contemporary and important, not
only in Serbia, but in all countries of the world. In a time of the development
of inclusive education and public debate on how to encourage and actualise
it, one of the values of this book is that, with regard to the above, it points to
the various possibilities. The articles are characterised by salient critical re-
flections on inclusion in general and/or its individual forms and approaches.
By analysing the most contemporary understandings of inclusion and being
critical, the authors provided the readers with an opportunity to grasp this
phenomenon in a deeper, more comprehensive manner. This has been made
possible by the interdisciplinary character of the book, relevant for all who are
professionally involved with socially vulnerable groups and inclusion.

Jelena Starcevié¢
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