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Abstract. Despite the fact that the integration model of education was introduced in
Slovenia 17 years ago, the inclusion of persons with special needs into education and
community remains a major challenge. In order to improve their opportunities, the
largest special school in Ljubljana has for ten years organised an international festi-
val Play with me, with the main aim of supporting inclusion of people with special
needs with the rest of the population. The organisers aim to create opportunities
for all to take part together in various play, sport and artistic activities. The paper
presents the findings of a study in which the inclusive practices of the festival were
researched and evaluated. The study was aimed at gaining a deeper understanding of
the role a special school can play in the creation of a more inclusive society. Data were
gathered using an online questionnaire targeting the mentors and volunteers who ac-
companied participants at the festival. 132 mentors and 64 volunteers responded. The
quantitative non-experimental empirical analysis of the data has indicated that the
respondents recognised the inclusive nature of the festival. The festival proves that
inclusion is a multifaceted phenomenon which can be supported by various activities
and endeavours.
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INTRODUCTION

Slovenian independence was followed in the mid-1990° by an extensive re-
form of the education system at all levels, including the education of per-
sons with special education needs (hereinafter: SEN). The last major changes
were introduced in 2000 with the adoption of the Placement of Children with
Special Needs Act (hereinafter: the Act), which has since undergone several
amendments (Placement of Children with Special Needs Act, 2012). Follow-
ing international recommendations (notably the Salamanca Statement, 1994),
Slovenia has introduced an integration model of education for pupils with
SEN: the aim of education authorities is to include as many SEN pupils as
possible in mainstream schools, while not wholly abandoning education in
separate special educational institutions.

Despite the inclusion-oriented Act, inclusive education in Slovenia re-
mains a major challenge. A particularly urgent issue is the education of chil-
dren with intellectual disabilities, who even today have very limited access to
mainstream education and whose inclusion into society remains a tremendous
challenge. In order to improve their opportunities, the Janez Levec Centre
(Center Janeza Levca), the largest special school in Ljubljana, and the Society
for a Culture of Inclusion (Drustvo za kulturo inkluzije) have for the last ten
years organised an international festival called Play With Me, the main aim
of which is to support the inclusion of persons with SEN alongside the rest of
the population. The festival is based on the concept of inclusion understood
as a process in which conditions are created for the participation and optimal
development of all, not only in school but also in the community. The festival
takes place in the form of year-round activities (Be an Artist, Be a Travel-
ler, Be an Athlete) and a four-day main festival that takes place in the centre
of Ljubljana (and some other towns in the country) in the month of May.
The organisers aim to create opportunities for persons with SEN and persons
without SEN to take part together in various play, sport and artistic activities.
Numerous schools, institutions, NGOs and individuals, including people who
happen upon an individual event by chance, take part in the activities each
year.

In this article we ask whether a special educational institution can con-
tribute to the formation of a more inclusive society. Part of the answer to this
complex question is formulated through research we carried out following the
festival in 2015. Participants in the research included 132 mentors of pupils
taking part in the festival and 64 volunteers running various festival activi-
ties. We begin the article with a discussion of the inclusiveness or otherwise
of the education system in Slovenia, after which we introduce the festival and
the concept of inclusion on which it is based. The central part of the article
consists of the results of our empirical research.
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Principal characteristics of placement of pupils
with SEN in compulsory education

The Act (Placement of Children with Special Needs Act, 2012) provides that
the decision on the manner of inclusion of pupils with SEN in the education
system is taken by the appropriate expert panel, which during the placement
process defines the special needs of the pupils in question and places them
in one of several education programmes for SEN pupils in accordance
with their needs. The Act distinguishes between several types of education
programme:

e Education programmes with adapted provision and additional spe-
cialised assistance: aimed for SEN pupils for whom adaptations in
the provision of the programme, which is otherwise identical to the
mainstream primary curriculum, are sufficient.

*  Adapted education programmes with equivalent performance crite-
ria: these programmes include adaptations to the actual programmes
for various groups of SEN pupils (e.g. deaf children); organisation of
lessons, assessment methods, etc. are adapted. Additional special-
ised assistance is also provided.

*  Adapted education programmes with lower performance criteria,
aimed in particular at pupils with mild learning disabilities.

e Special education programmes for children with moderate and se-
vere learning disabilities and other special programmes, and

e Education programmes aimed at pupils with behavioural and per-
sonality disorders.

The first two types of programmes are provided in mainstream schools, while
the others are as a rule provided in specialised schools. An individual school
can offer multiple programmes simultaneously, but in the case of lower per-
formance criteria they are always provided in separate classes. The school
prepares an individualised curriculum for every pupil enrolled in one of the
above programmes. It contains all the adaptations the pupil requires in order
to participate equally in lessons and achieve optimal learning objectives. At
the end of the 2013/14 academic year and the start of the 2014/15 academic
year, 8.4%' of all pupils were SEN pupils. A quarter of them were enrolled in
separate specialised educational institutions, while the other three quarters
were enrolled in mainstream primary schools (OsnovnoSolsko izobrazevanje

' The Act defines the following groups as pupils with SEN: children with learning difficul-
ties, blind and visually impaired children, deaf and hearing impaired children, children with
speech and language disorders, physically handicapped children, chronically ill children, chil-
dren with deficits in specific areas of learning, children with autistic disorders and children
with emotional and behavioural disorders who require the adapted provision of education
programmes with additional specialised assistance or adapted education programmes/special
education programmes (Article 2) (Placement of Children with Special Needs Act, 2012).
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mladine in odraslih, Slovenija, konec Solskega leta 2013/14 in zacetek 2014/15,
2015).

Obstacles to establishing a more inclusive system

Although SEN education in Slovenia is better regulated than it was before the
amendments to legislation in 2000, it is still insufficiently inclusive, above all
for pupils with learning disabilities. While the Act does allow the enrolment
of children with mild learning disabilities in mainstream schools, and thus the
integration of standard and adapted programmes, this practice has not tak-
en off because the basic conditions for the coordination of two programmes
within a single class have not been met. There is not even an implement-
ing regulation governing the content and form of certificates for pupils who
have followed a programme with lower performance criteria at a mainstream
school (Selih, 2013).

One of the key reasons for the non-realisation of inclusion can also be
found in the major differences of paradigm between experts, all of whom
rely on different research findings. While one group of experts proves that,
according to selected criteria, SEN pupils do less well in mainstream schools
than their peers in separate specialised educational institutions (e.g. Rovsek,
2013; Slavec Gornik, 2016), another group proves exactly the opposite, name-
ly that SEN pupils in mainstream schools make better progress (Senicar &
Kobal Grum, 2012; Lesar & Smrtnik Vituli¢, 2014; Lesar, Cuk & Pe¢ek Cuk,
2014).2

Another of the obstacles to establishing inclusion in Slovenia is the sys-
tem of study followed by future teachers. This remains a two-track system
and separates the study of special and rehabilitation pedagogy from general
pedagogical programmes. While it is true that the education of SEN pupils re-
ceives more attention in pedagogical programmes than the education of other
vulnerable groups of learners (Matovi¢ & Spasenovi¢, 2016; Messner, Worek
& Petek, 2016; Petek & Lesar, 2011; Pedek Cuk & Macura-Milovanovié,
2015), it nevertheless needs to be asked whether such programmes also repre-
sent a retreat from the medical deficit approach to special educational needs
and discourses of inability/incapability and a movement towards a discourse
of democratism and a pedagogical discourse that views everyone as being
capable of learning (Fulcher, 1989; Lesar, 2009; Warnock, 2010) and true par-
ticipation (Rutar, 2016).

A further challenge is represented by the Bologna competence-based
teacher education programme (Pecek & Skubic Ermenc, 2016), which may not

2 The differences in assessment relate to different groups of SEN pupils and the differences
between them. If we only look at data on the annual progression of SEN pupils from year
to year in mainstream schools, we see that their rate of progression is similar to that of their
classmates (Osnovnosolsko izobrazevanje mladine in odraslih, Slovenija, konec Solskega leta
2013/14 in zacetek 2014/15, 2015).
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sufficiently support development of the teacher’s core qualities (Korthagen &
Vasalos, 2005) or education of the teacher as a complete personality (Biesta,
2013), and therefore impedes the challenging of identified negative, inappro-
priate attitudes towards inclusion (Chakir & Pecek, 2014), which require proc-
ess-based education and systematic reflection on acquired knowledge (Stirn
Janota, 2016).

As a result of the situation described, many teachers and pedagogues,
including those working in the special education sector, feel a lack of inclu-
siveness in the education system and wider society. This lack was the reason
why a central special educational institution involved in educating a large
proportion of children and young people with learning difficulties in Slov-
enia’s capital city decided a decade ago to organise the festival mentioned in
the introduction.

Inclusive elements of the international Play With Me festival

The organisers of the festival aim to promote inclusion and strengthen inclu-
sive culture® (Booth & Ainscow, 2002; Mitchel, 2015) in the community via
relaxed forms of social activity and spontaneous interaction. Their under-
standing of inclusiveness is a broad one, since it goes beyond the educational
aspect of inclusion and emphasises the social aspect (Rovsek, 2010). They
want to create as many opportunities as possible for the inclusion of individu-
als with or without special needs in different connecting activities, both in
and outside school, including for those pupils attending separate educational
institutions, while at the same time it is their intention to increase the active
presence of SEN pupils in the public spaces of city life (hence the year-round
activities of the festival). They understand inclusion as spontaneous interac-
tion between different participants that is based on the participants’ desire to
observe and interact and their interest in and fascination with relationships
and partnerships with others (Kotnik, 2011), since individuals with special
needs are only able to exercise their rights adequately in a school or com-
munity that spontaneously accepts difference as a new quality of existence
(Krofli¢ 2002; Warnock, 2010; Biesta, 2013).

Play as a key factor of inclusion

The festival organisers see play as a key factor in the realisation of inclusion.
They define play as one of the first social activities of human beings, which
at the same time represents the individual’s entry to socialising, joint activity
and interconnection (Kotnik, 2011). These roles of play are confirmed both
by studies of its therapeutic effect (Getz, 2011; History of Play Therapy, 2013)
and by psychological (Marjanovi¢ Umek & Zupanci¢, 2006) and pedagogi-

3 Taken from the festival website: http:/www.igrajsezmano.cu/Projektlgrajbrsezmano.aspx.
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cal theories (Rogers, 2011; Paley, 1993). As Paley (1990) puts it: “Children
see themselves, always, inside a story. And you become a friend when you
take part in someone’s play. A child is truly accepted into the group when the
other children include him or her in their stories and dramatisations” (Paley,
1990: 19). At the same time however, if play is not considered, well-planned,
purposeful, it can also be a very exclusive practice (Paley, 1993; Harrist &
Bradley, 2003).

METHODOLOGY

Research method, research problem and research questions

The research used the descriptive method and the causal non-experimental
method. (Sagadin, 2004). The study aimed to gain a deeper understanding of
the role a special school can play in the creation of a more inclusive society.
Data were gathered using an online questionnaire targeted to mentors and
volunteers who accompanied participants to the festival.

We were interested in finding answers to the following questions:

*  What were the views and attitudes of participating mentors and vol-
unteers towards inclusion and persons with SEN?

*  What reasons were given by participating mentors and volunteers for
their participation in the festival and were there differences between
them?

e In what way, in the opinion of mentors and volunteers, were stere-
otypes about persons with special needs eliminated (if at all)?

Sample

In 2015 the international Play With Me festival took place in four locations
around Slovenia: two large cities (Ljubljana and Maribor) and two small
towns (Muta and Begunje). Each year, all institutions and organisations con-
nected with education are invited to take part in the festival. At the end of
the festival, all registered participating mentors and volunteers were invited
to take part in a survey designed to evaluate the festival events. A link to the
survey questionnaires was sent out by the organiser in June 2015 to the email
addresses of 368 participating mentors and 204 volunteers.

The mentors’ questionnaire was completed by 132 mentors. Just over a
quarter of the mentors (28%) had attended the festival for the first time, while
the remainder (72%) had attended more than once. The largest proportion of
mentors employed in educational institutions come from mainstream nursery
schools or schools (47%, 62), while 22.7% (30) come from special education-
al institutions and just under a third (30.3%, 40) are from other institutions
(NGOs, societies, university faculties, music schools, etc.). Of the mentors
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employed in education (in our survey n=100), 28% have been employed for
less than 10 years, 43% have worked in education for between 11 and 20 years,
and 29% have been employed in education for more than 20 years.

The second questionnaire was completed by 64 volunteers, 93.3% of
whom were women. Men accounted for just under 7%. In terms of age, 23.3%
of volunteers were 20 or under, 70% were between 21 and 40, 3% were be-
tween 41 and 60 and 3% were over 61. The proportion of volunteers attending
the festival for the first time is significantly higher (60%), which was ex-
pected, since every year the organisers actively invite students from various
fields of study at various university faculties, who are preparing to enter the
teaching profession, to take part in the festival as volunteers.

Data collection and processing

The organisers of the 2015 festival sent a link to the online questionnaire to
the email addresses of registered mentors and volunteers. The link provided
individual access to an anonymous questionnaire, which they then completed
and submitted online. Once the survey was complete, the data were exported
into SPSS statistical processing software. We presented the data in frequency
and structural tables and checked the hypotheses using the independent sam-
ples t-test. In the event of there being more than two subgroups, we used
one-way analysis of variance (ANOVA). We checked the suitability of using
the independent samples t-test and one-way ANOVA by means of Levene’s
statistics. In the event that the condition of homogeneity of variances was
not met, we used substitute tests. We supplemented the results of one-way
ANOVA with post-hoc tests.

We processed the answers to the two open questions in accordance with
qualitative analysis procedures (Flick, 2015). We coded the answers and on
the basis of common codes formed the main categories into which we placed
the answers.

Presentation of instruments

Both questionnaires, for mentors and for volunteers, contained a set of identi-
cal demographic questions [sex, age, participation in the festival (first time,
second or subsequent time; location where they attended the festival)], which
were slightly more specific for mentors (number of years employed in educa-
tion, type of institution).

A Likert scales was created for the purposes of this research. We use it
to measure mentors’ and volunteers’ general views on inclusion and attitudes
towards persons with SEN. The scale consisted of 10 statements. Respondents
expressed their degree of agreement with individual statements on a 4-point
scale.
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We also present the responses of mentors and volunteers to two questions
of the open type. In the first of these we asked respondents about their reasons
for taking part in the festival, while in the second we asked them to describe
an event at the festival through which, in their opinion, the primary purpose
of the festival was achieved — namely the elimination of stereotypes about
persons with special needs.

RESULTS

Some general views of festival participants
on inclusion and play

It is apparent from Table 1 respondents agreed most strongly that play is a
good way of relating to persons with special needs (X =3.6 mentors and 3.7
volunteers) and with the statement that more such events would reduce fear
of/uneasiness about persons with special needs (X =3.5 mentors and 3.5 vol-
unteers). There are no statistically significant differences between mentors
and volunteers in this respect. Both groups also give high values to other
general statements on inclusion. All three statements (We talk about inclusion
when we take part in an event like this or a similar event; We talk about in-
clusion when we interact with ...; Inclusion has to happen spontaneously) are
rated X =3.1 by mentors and between 2.8 and 3.0 by volunteers. Both mentors
and volunteers express less agreement with the statement / do not use the ex-
pression “inclusion” because better expressions exist that are closer to chil-
dren/adolescents (X =3.0 mentors and X =2.7 volunteers) and the statement
My attitude towards persons with special needs changed after I participated
in the festival (X =2.3 mentors and 2.5 volunteers).
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We assumed that demographic characteristics (age, length of service, type of
institution) affect mentors’ attitude towards inclusion and persons with spe-
cial needs. Statistically significant differences (¢=0.003) appeared between
mentors of different ages. We also found statistically significant differences
(0=0.014) between mentors with different lengths of service. Mentors with
between 10 and 20 years’ experience in education express the highest degree
of agreement with the statement / evaluate each event separately and talk
to the children/adolescents about what they have learned, experienced, etc.
This group statistically significantly differs from the group of mentors who
have been employed in education for less than 10 years, who expressed the
lowest degree of agreement with the statement (the result of the post-hoc test
is 0=0.004).

In terms of type of institution, we divided mentors into those employed
in mainstream institutions and those employed in special institutions. Those
from special institutions expressed a higher degree of agreement with the
statement that More such events would reduce fear of/uneasiness about per-
sons with special needs. We confirmed statistically significant differences
between the two groups (0=0.015).

We found that those mentors who have already attended the festival more
than once express a higher degree of agreement with the statement that inclu-
sion must happen spontaneously. They also agreed more with the statement
that the attitude of the children/adolescents in their group towards children/
adolescents with special needs changed after participation in the festival. In
both cases the differences between mentors who had already attended the
festival multiple times and those attending for the first time were statistically
significant (a=0.040, a=0.050).

Mentors who discussed events with their group after attending the fes-
tival expressed a higher degree of agreement with the statement that they
evaluate each event separately and talk to the children/adolescents about
what they have learned, experienced, etc. The difference between those who
do not discuss events after the festival and those who do is statistically sig-
nificant at the level a=0.003. It is noteworthy, that there are differences in the
understanding of the importance and implementation of evaluation between
mentors who discuss events with their charges after the end of the festival and
those who do not.

Reasons given by mentors and volunteers for participating
in the festival

We identified reasons for participation through the question Why did partici-
pants decide to take part in the festival? We divided the answers of volun-
teers into three categories (Table 2). The first category includes the answers
of volunteers (21) who link participation in the festival to studies and work
with persons with learning difficulties, while the second category includes an-
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swers that demonstrate volunteers’ desire for (new) experiences. The category
mission of the festival, positive experiences and opportunities for interaction
is the category into which we placed fewest answers from volunteers (13).

Table 2: Volunteers’ reasons for participating in the festival

Category /% Examples of answers
Because I am a student of special and
Connection with studies, with rehabilitation pedagogy I want to get
work with persons with learning 21/35.0 as much experience as possible in this
difficulties field even while studying. Not only that
but I enjoy working with children.
Because I have never taken part in
any festival and I was interested to see
Desire for (new) experiences 17/28.3 V.Vhat 1 was.ll'kefrom the other side (r.zot
just as a visitor), and because I enjoy
new challenges, meeting new people,
learning new things.
Mission of the festival, positive ! was attracted b.y the idea of the
. - festival. It seems important to me to
experiences and opportunities for 13/21.7 ) 1 .
. . spread the idea of inclusion through
interaction s P
one’s own contribution as a volunteer.
Other 9/15.0
Total 60/100.0

Table 3 presents the answers of mentors. The first category contains answers
where the mission of the festival, positive experiences and opportunities for
interaction are in the foreground (64), the second category includes answers
highlighting the opportunity to present a specific activity or run a workshop
(33), while the third category is for answers where opportunities for children/
adolescents to perform are highlighted (31).
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Table 3: Mentors’ reasons for participating in the festival

Categories /£% Examples of answers

I was attracted by the purpose of the

Mission of the festival, festival and the public it was aimed at.
positive experiences and 64/48.5 Because 1 believe that this is good for
opportunities for interaction children — getting to know diversity — [

support events of this kind.

A demonstration of our work. We also
Opportunity to present an 33/25.0 cooperate in other ways with VDC Muta.
activity, run a workshop ' Health education presentation, assistance,
cooperation, etc.

1 wanted my pupils to present our points to
the other festival participants and visitors
and at the same time gain something from

31/23.5 the opportunity to appreciate the effort of
the other participants and realise that all
children have strong areas, regardless of
the problems they might have.

Opportunity for children/
adolescents to perform

Other 4/3.0
Total 132/100.0

Description of an event indicating the elimination of stereotypes
about persons with special needs

We asked mentors and volunteers to describe an event at the festival through
which, in their opinion, the primary purpose of the festival was achieved
— namely the elimination of stereotypes about persons with special needs
through interaction. We divided the answers of mentors and volunteers into
three main groups:
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Table 4: Categories describing an event that eliminates stereotypes
about persons with special needs

Volunteers Mentors
Category

/% /%

Did not observe such an event 9/19.1 /
Observed the opposite 3/6.4% /

Cooperation 35/74.5 44/60,3
Event observed and described  Children’s perception / 20/274
in terms of

The mission of the festival / 9/12,3
Total 47/100.0 73/100.0

Nine volunteers answered that they had not observed such an event (example:
Probably because of the rain, the children did not make new acquaintances
or did not seem to), while three volunteers observed the opposite (example: /
did not have any such experience because those who came to the festival to-
gether and already knew each other tended to stick together. A total of 35 vol-
unteers and 44 mentors observed an event and described it. Some described
it in terms of mutual cooperation (examples: I myself took part in a brooch-
making workshop where all the children talked, helped each other, observed
each other while working; Cooperation of infants, pre-school children and
primary school children, people with special needs, adults, volunteers... with
physically handicapped adolescents — exceptional, Watching performers on
stage, taking part in workshops with other participants, conversation). Other
mentors (20) described it through the experience of the children (example:
One of my pupils was sad because she didn’t meet the blind man she played
chess with at last year’s festival. The same little girl said to me after a per-
formance by a group of children with special needs: that was the nicest per-
formance!). Nine mentors described it in terms of the mission of the festival
(It is very important for the event to take place in the centre of the city, in a
square for example, so that passers-by see our presentations. We certainly at-
tract more attention this way. I always wonder how many people would come
and see us if we were in a theatre, for example).
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DISCUSSION

The aim of the research was to gain insight into the beliefs of those taking
part in the Play With Me festival (mentors and volunteers) in order to evalu-
ate the inclusively designed festival activities and answer the article’s central
question regarding the role of a special educational institution on the path to
a more inclusive society.

We found that respondents agreed most with the statement that play is a
good way of relating to persons with special needs. The respondents’ opinion
about the role of play is also reflected in their identification of an event at the
festival that led to the realisation of the festival’s basic mission: that of elimi-
nating stereotypes about persons with special needs (third research question).
They described it in terms of mutual cooperation, through the experience of
the children and as the mission of the festival. The results are consistent also
with other studies (Paley, 1991, 1993; Harrist & Bradley, 2003; Marjanovi¢
Umek & Zupancic¢, 2006; Miller & Almon, 2009; Rogers, 2011) which leads
us to a conclusion that mentors and volunteers recognise play as an important
connecting activity that is suitable for co-creation involving the broadest pos-
sible group of different individuals. But we should not overlook the messages
of those who are less positive in their accounts or who even observed the op-
posite at the festival (e.g. [ did not have any such experience because those
who came to the festival together and already knew each other tended to stick
together).

Another statement that found a high level of agreement is that more such
events would reduce fear of/uneasiness about persons with special needs.
On testing hypothesis on whether demographic characteristics (age, length
of service, type of institution) influence mentors’ attitude to inclusion in per-
sons with special needs, we found that mentors from special institutions agree
with this statement to a greater degree. This finding was to a certain extent
expected, since studies in Slovenia (Schmidt & Cagran, 2011; Rovsek, 2013;
Stefani¢, 2016) show that teachers in mainstream schools tend to believe that
children with learning disabilities do not belong in such schools. Uneasiness
can be recognised among teaching staff — something which is fairly expected,
not least in view of the country’s teacher education system (Pecek & Le-
sar, 2011; Pe¢ek Cuk & Macura-Milovanovié, 2015; Pecek & Skubic Ermenc,
2016).

It is generally the case that a strong element of conformism is apparent
in answers that are connected to various social norms and societal values
(Ellingson, Smith & Sackett, 2001), and this also makes attitudes towards
inclusion difficult to measure. The respondents unanimously agreed with the
following statements about inclusion: inclusion must happen spontaneously;
we talk about inclusion when we take part in an event like this or a similar
event; we talk about inclusion when we interact with ... Differences between
mentors only occurred when we tested if the frequency of participation in
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the festival influences mentors’ views of inclusion and persons with special
needs. We found that the frequency is important: those who had already at-
tended the festival more than once more strongly agreed with the statement
that inclusion must happen spontaneously than those who were visiting the
festival for the first time.

Respondents expressed a generally lower degree of agreement with the
statement my attitude towards persons with special needs changed after |
participated in the festival. The statement held more true for mentors who had
attended the festival more than once, which indicates that more time is needed
to form an inclusive culture and that we cannot expect a more significant ef-
fect from occasional inclusion in inclusive practices. Furthermore, we should
not overlook the possibility that the festival is attended by those who have a
positive attitude towards inclusion from the outset.

We also wanted to establish whether there are differences in the under-
standing of the importance and implementation of evaluation between men-
tors who hold a discussion with their charges after the end of the festival and
those who do not. We found that mentors who discussed events following
participation in the festival expressed a greater degree of agreement with the
statement that they evaluate each event separately and talk to the children/
adolescents about what they have learned and experienced. We highlight the
evaluation of festival events as an important step in the evaluation of the ex-
perience.

Our second research question helped identify mentors’ and volunteers’
reasons for taking part in the festival. We found that for a third of volunteers,
their main reason for taking part was the desire to connect their field of study
with practice, for a quarter it was the desire for new experiences, while for
just over a sixth it was the mission of the festival. This finding can be linked
to studies (Spasenovi¢ & Skubic Ermenc, 2014) in which the need for student
teachers to connect their studies to practice is highlighted. The festival is an
opportunity for such connection.

It is encouraging that just under half of the mentors linked their reasons
for taking part in the festival to the mission of the festival. At the same time,
we found that almost half of the mentors saw participation in the festival as
an opportunity to present their own activity or an opportunity for children/
adolescents to appear on stage at the centre of events. One of the basic ideas
of the festival is that the main event always takes place in a central location.
In Ljubljana this is Congress Square (Kongresni trg), which both by virtue
of its historical description and in the sense of its architectural placement in
the city belongs among those public spaces where the likelihood of a flow of
passers-by is relatively high. It appears that the placement of festival events
in a central location is among the important motives for participation in the
festival. This is also indicated by the results presented.
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CONCLUSION

Existing systemic solutions in the education of pupils with SEN have shown
that the total abolition of separate education of individual groups of SEN pu-
pils (special schools and classes, separate provision of special pedagogical
assistance) does not lead to optimal solutions (e.g. Italy) (European Agency
for Development in Special Needs Education, 2013; Lesar, 2009; Lesar &
Smrtnik Vituli¢, 2014; Lesar, Cuk & Petek Cuk, 2014; Senicar & Kobal, 2012
Schmidt & Cagran, 2011). The organisation of events where pupils with typi-
cal development encounter pupils with SEN is therefore an important part of
an inclusive education policy. The “ideal of inclusion” is not, in fact, a com-
mon location for the whole of education, but rather the search for the most
appropriate forms of education for all children: “Inclusion should mean being
involved in a common enterprise of learning, rather than being necessarily
under the same roof” (Warnock, 2010: 32).

On the basis of the findings shown, we are able to confirm the central
question of the article and conclude that the idea of inclusion in the existing
system of education can also be realised by a special educational institution,
which thus contributes its own share to creating a more inclusive community.
In contrast to the other activities of special educational institutions, the events
that make up the festival are transferred from the institution to the city centre.
This opening up of opportunities to actively enter a space and the world is
particularly important for those social groups for whom this was, for various
reasons, impossible in the past (and sometimes still is today) (Foucault, 1998;
Moss, 2014). Creating together in difference means formulating an opportuni-
ty to see the face of the Other (Levinas, 2008) and a uniqueness that supports
processes of shaping the individual’s subjectivity (Biesta, 2013). The world
of heterogeneity, plurality and public (democratic) space can thus be recog-
nised as a basic step towards encouraging the individual’s freedom (Arendt,
1996), which is always the fundamental goal of educational activity. Such an
enlightened goal of education can only be realised by a suitably educated and
supported teacher. Despite the encouraging findings of the study presented
here, the connection between learners from different education programmes
and institutions should not be left merely to the engagement of teaching staff.
Systemic provision (including relevant training of participants) should also be
made for diverse and connecting activities (activity days, part of the extra-
curriculum activities, etc.), where it will also be worth researching in a more
targeted manner (including experimentally) the role of play in overcoming
fear and uneasiness when faced with SEN pupils.
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JOITPUHOC JEAHE YCTAHOBE CIIEIIMJAJIHOI" OFPASOBABA
WHKIIY3UBHUJEM JIPYIITBY

Kamja Jesnux, Jacna Maoceon u Knapa Cxyouy Epmeny
dunozodpcku dakynrer, Onesbere 3a Nefarorujy u aHJparorujy
VYuusepsurer y Jbyosbanu, Ciosenuja

Ancmpaxm

Waxko je uHTerpaTuBHU Moyien oopazoBara y ClioBeHHjH yBeaeH npe 17 ronnHa, uH-
KJIy3uja ocoba ca pa3BojHUM TeurkohiaMa y 00pa3oBame 1 3ajeJHHILY OCTaje BEJITUKH
n3a30B. Kako 0u ce omoryhmie 6oJbe mpuitiKe 3a HHKITY3Ujy OBHX 0co0a, Hajpeha
cnenwnjaiHa mkona y Jbyoseanu Beh necet ronnHa opranusyje MmehyHaponuu dectu-
Ban Mepaj ce ca mHom, YUy TIIaBHU INJb j€ 1a PYKH MOAPIIKY YKIbY YHBaEY 0C00a
ca pa3BojHUM Telikohama y ocrartak nomynanuje. [{uip opranuzaropa jecre na ce
CTBOpE MPHIIMKE 32 CBE JIa 33je/THO YUECTBY]y Y Pa3JINYUTHM UIpaMa U CIIOPTCKUM
1 YMETHHYKHUM aKTUBHOCTHMA. Y OBOM pajy IPeJCTaBIbajy Ce HaJIa3M CTy/AH]E KOja
ce 0aBMJIa MHKJIY3MBHUM IIpaKcaMa OBOT (heCTHBaJIa U lHMXOBOM eBasryannjoM. Cry-
IFja je mMaJIa 3a IUJb J1a py>Ku 1y0Jbe pasyMeBame yJore Kojy CrierujajHa IIkoja
MOXeE Jla UMa y CTBapamy MHKJIY3MBHH]jEr ApymTBa. [loganu cy NpuKymnbeHNU I0-
Mohy MHTEpHET YIUTHHKA HAMEHCHOT MEHTOPUMA 1 BOJIOHTEPHMA KOjU Cy MIIUIH Ha
(dbecTuBal 3ajeiHO ca ydecHUIMMA. YKyIHO 132 MeHTOpa U 64 BOJIOHTEpa O[OBO-
PHJIO je Ha MUTama y yNUTHUKY. KBaHTHTaTHBHA HEEKCIIEPUMEHTAIHA eMITHPH]jCKa
aHaJIM3a Mo/laTaKa 1oKa3aja je fa Cy yUYeCHHIH IPENO3HAIN HHKIY3UBHY IIPUPOIY
(dectuBana. OBaj GecTHBaT T0KA3a0 je 1A je MHKITY3Hja BUIIECIOjHA (heHOMEH KOjU
CE MOXE TMOJCTUIIATH Pa3IUIUTUM aKTUBHOCTHMA U HAIIOPHUMa.

Kwyune peyu: uakaysuja y CIIOBeHH]jH, CHCIHjaIHe 00pa30BHE HHCTUTYIIH]E, ACIa
ca MHTEJIEKTYyaJIHUM TelIKohaMma, MHKIIY3UBHO JPYIITBO.
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BKIIAJI OCHOI'O YUPEXAEHU A CITELIMAJIBHOI'O OBPA3OBAHM A
B OBIHIECTBO C BBICOKMM YPOBHEM NHKJIFO3UUN

Kams Esznux, Acna Maoceon u Knapa Cxyouy Spmeny
®dutocorckoit pakynbret, OTACICHUE MTEIarOTUKN U aHAPArOTUKU
Yuusepsureta B JIroonsiae, CioBeHHs

AnHOmayus

Hecmortpst Ha TO, 4TO HHTErPaTUBHASI MOJIEIb 0Opa3oBanus B CilioBeHUH OblLiIa BBE-
neHa 17 et Ha3aj, BKIJIIOYEHHUE JIMI] C OTCTAaBAaHUEM B Pa3BUTHH B 00pa30BaHHE U
00IIECTBO BCE ellle 0CTASTCsI KPYITHBIM BBI30BOM. B 11emsix oGecrieuenus 6oiee Ona-
TONPUATHBIX 00CTOATENBCTB JIJISl BKJIIOYEHHOT0 00YUYEeHHU S TaHHBIX JIN1L, B JItoOmstHe
yKe JECATh JIET OpraHUu3yeTcs MEXIYHApOIHBIN (ecTuBans [loopyocu co mHoul!,
rJIaBHasl 1eJIb KOTOPOro — 0Ka3aTh MOJJIEPIKKY BKIIIOYCHHUIO JIUI[ C TPYIHOCTSIMHU B
Pa3BUTUHU B OCTATOK MOIMYJIALIUUA. LIenL opraHuzatopa — co3agaTb 6J'laF0le/IﬂTHI)I€
YCIIOBHS JUISl TOTO, YTOOBI BCE BMECTE y4acTBOBAJIM B Pa3HOTO pojia Mrpax, CHop-
THUBHBIX U XyJI0)KECTBEHHBIX MEPONPUITHX. B mpemiaraemoii padbore coodmaroT-
Csl pe3yJIbTaThl UCCIIEOBAHNS, HAIIPABJICHHOTO Ha BUJbl MHKIIIO3UBHON MPAKTHKU
YHOMSIHYTOTO (pecTHBals U UX OLEHKY. McienoBanue ObII0 MPEANPHHSITO C LEIBIO
obecnieunTh Oosee TIyOOKOE MOHMMAHME POJIH CIEHUATBFHON IMIKOJBI B CO3JaHUU
0011IecTBa C BBICOKOH CTENEHbBIO BKIIFOUEHHOCTH JIUL], OTCTAIOIUX B pa3BUTHH. [laH-
HbIe OBUTM COOpaHBI NP TTIOMOIIM BOIPOCHHKA, ITPEJHA3HAYABIIEIOCS PyKOBOIH-
TEJISIM ¥ J0OPOBOJIBIIAM, KOTOPBIC YYacCTBOBAJIH B (PECTHBAIBCKUX MEPOIPHUITHSIX
BMecTe ¢ AeThMH. Ha Bompocsr otBetniu 132 pykoBomutens u 64 moOpoBoIbIa.
KauecTBeHHBIN HEIKCIIEPUMEHTAIbHBIA OYMINPUYECKUHA aHAJIN3 JTAHHBIX MOKAa3all,
YTO YYAaCTHUKHU OCO3HAJIM MHKJIIO3MBHBIX XapaKTEp q)eCTI/IBaJ'[H. decTUBaIb JOKa-
3aJl, 4TO BKJIFOYEHHE — 3TO MHOI'0ACleKTHBIH ()EHOMEH, KOTOPBIN ClieyeT MOOL-
PATH Pa3HOTO POAA MEPOIIPUATHIMY U YCHITUSIMHU.

Katouesvie cnosa: BkiroueHHOCTH B CIIOBEHUH, CIICIIMAIBHBIC 00pa30BaTeIbHbIC YU-
PEXJCHHUSI, I€TH C MHTEIUIEKTYaIbHBIM OTCTaBAaHUEM, BKIIIOUCHHOE OOIECTBO.



